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²ƘŀǘΩǎ ǘƘŜ tƻƛƴǘ ƻŦ ¢Ƙƛǎ .ƻƻƪΚ 
Presenting research to others is an important part of the research process, helping us to share our 
ƛŘŜŀǎ ŀƴŘ ǊŜŎŜƛǾŜ ǳǎŜŦǳƭ ŦŜŜŘōŀŎƪ ŦǊƻƳ ƻǘƘŜǊǎ ƛƴǎƛŘŜ ƻǊ ƻǳǘǎƛŘŜ ƻǳǊ ŦƛŜƭŘΦ LǘΩǎ ŀ ǇǊŀŎǘƛŎŀƭ ƳŀǘǘŜǊΦ 
²Ƙŀǘ ŎƻƳǇƭƛŎŀǘŜǎ ƛǘ ƛǎ άǳǎέΣ ƻǳǊ feeling that we are on display and that we need to perform for 
the audience. That's what makes us so nervous we might actually shake. It makes us focus to an 
unnatural degree ƻƴ ƻǳǊǎŜƭǾŜǎ ǊŀǘƘŜǊ ǘƘŀƴ ƻƴ ǘƘŜ ǇŜƻǇƭŜ ǿŜΩǊŜ ǘŀƭƪƛƴƎ ǘƻΥ ǿƘŀǘ ǘƘŜȅ Ŏŀƴ ƻŦŦŜǊ ǳǎΣ 
how we can make it easier for them to help us through their input. 

This book focuses on this communication between the presenter and the audience, whether that 
audience is the colleagues you study with or delegates at an international conferenceΦ ¸ŜǎΣ ƛǘΩǎ ƴƛŎŜ 
to leave a good personal impression, but it should really be about the research. What have we 
done? What are we doing and why? By sharing this information, we can receive crucial 
perspectives from outside our ownτoften troubled!τmind. These views, even if they are critical 
ƻŦ ǿƘŀǘ ǿŜΩǾŜ been doing or plan to do, can help advance the research and its applications. 
Perhaps they will lead to a change in our theoretical base or method, perhaps drive us to focus a 
little more attention on a forgotten area, perhaps just inspire us to push on through the 
development of our ideas or technology. 

In short, research presentations are not an end, but part of a process. They are not so much a 
performance as a collaboration. For this cooperative endeavor to succeed, the communication 
needs to be clear: ǘƘŀǘΩǎ ǘƘŜ ŜǎǎŜƴǘƛŀƭ ǊŜŀƭƛǘȅ ƻŦ ǇǊŜǎŜƴǘŀǘƛƻƴǎΦ !ƴŘ ƛǘΩǎ ǘƘŜ Ǝuiding philosophy of 
this book, to help you from your first presentation within your research group through to 
international conferences.  

The introductory chapter sets out some simple principles that aim to help you become a flexible, 
adaptable, practically-ƳƛƴŘŜŘ ǇǊŜǎŜƴǘŜǊΦ !ǘ ǿƘŀǘŜǾŜǊ ƭŜǾŜƭ ȅƻǳΩǊŜ ǊŜǎŜŀǊŎƘƛƴƎΣ ǿƘƻŜǾŜǊ ǘƘŜ 
ŀǳŘƛŜƴŎŜ Ƴŀȅ ōŜΣ ōŜŎŀǳǎŜ ȅƻǳ ŦƛǊǎǘ ŎƻƴǎƛŘŜǊ ǘƘŜ ŎƻƴǘŜȄǘΣ ǘƘŜƴ Ǉƭŀƴ ŀƴŘ ǇǊŜǎŜƴǘ ŀŎŎƻǊŘƛƴƎƭȅΣ ȅƻǳΩƭƭ 
be able to communicate successfully and receive the input you needτǘƘŀǘΩǎ ǘƘŜ ƘƻǇŜΦ 

What follows the introduction is all practical suggestions, and some examples, for creating clear 
and productive interaction with any ŀǳŘƛŜƴŎŜΦ ¢ƘŜȅΩǊŜ ŀǊǊŀƴƎŜŘ ƛƴ ŎƘŀǇǘŜǊǎ ŘŜŀƭƛƴƎ ǿƛǘƘ ǘƘŜ 
variouǎ ŜƭŜƳŜƴǘǎ ƻŦ ǇǊŜǎŜƴǘŀǘƛƻƴǎ ŦƻǊ ȅƻǳǊ ǉǳƛŎƪ ŀƴŘ Ŝŀǎȅ ǊŜŦŜǊŜƴŎŜΦ .ŜŎŀǳǎŜ ǿŜΩǊŜ ŎƭŜŀǊƭȅ ƭƛǾƛƴƎ 
in a world of intensified global interaction, this includes English language that can help you with 
the written and spoken elements of the process for international presentations. But the ideas and 
techniques should help you present in any language.  

!ōƻǾŜ ŀƭƭΣ ōȅ ƳŀƪƛƴƎ ǘƘŜ ǇǊŜǎŜƴǘŀǘƛƻƴ ŀōƻǳǘ ȅƻǳǊ ǊŜǎŜŀǊŎƘ ŀƴŘ ƴƻǘ ŀōƻǳǘ ȅƻǳΣ ƛǘΩǎ ƘƻǇŜŘ 
presenting can become for you the kind of enjoyable, challenging adventure that research itself 
should be. 

 
 
 
 
 
 
 
 
 
 



 

2 

 

 
 
 
 

 
 

  

Introduction:  
A Communicati ve Approach  



 

3 

 

²ƘŀǘΩǎ ǘƘŜ tƻƛƴǘ ƻŦ tǊŜǎŜƴǘƛƴƎΚ 
²ƘŀǘΩǎ ǘƘŜ ǇƻƛƴǘΚ ¢ƘŀǘΩǎ ŀ ǳǎŜŦǳƭ ǉǳŜǎǘƛƻƴ ǘƻ ŀǎƪ ǊƛƎƘǘ ŀǘ ǘƘŜ ǎǘŀǊǘ ƻŦ ŀƴȅǘƘƛƴƎΦ When students 
are asked why they think they need to present their research, there are 3 common answers, but 
none of them are very good. Let's look. 

Why are you doing a research presentation? 

мΦ ά.ŜŎŀǳǎŜ Ƴȅ ǇǊƻŦŜǎǎƻǊ ǘƻƭŘ ƳŜ ǘƻΦ LǘΩǎ ƻƴŜ ƻŦ ǘƘŜ ƘǳǊŘƭŜǎ L ƘŀǾŜ ǘƻ ŎǊƻǎǎ ǘƻ ƎŜǘ Ƴȅ ŘŜƎǊŜŜΦέ 

That may be true, but ǘƘŜǊŜΩǎ ŀ ǊŜŀǎƻƴ ȅƻǳǊ ǇǊƻŦŜǎsor asks you to present, and iǘΩǎ ƴƻǘ Ƨǳǎǘ ǘƻ ǘŜǎǘ 
you and make you nervous and miserable. 

нΦ ά.ŜŎŀǳǎŜ L Ŏŀƴ Ǉǳǘ ƛǘ ƻƴ Ƴȅ ǊŜǎǳƳŜΦέ 

Sure, presentations at respected conferences, especially internationally, can look good on your 
ǊŜǎǳƳŜ ŀƴŘ Ŏŀƴ ƘŜƭǇ ȅƻǳǊ ŎŀǊŜŜǊΦ .ǳǘΣ ǳƴƭŜǎǎ ȅƻǳΩǾŜ ōŜŜƴ ŀǎƪŜŘ ōȅ ǘƘŜ ƻǊƎŀƴƛȊŜǊǎ ǘƻ ŀǇǇŜŀǊ όǎƻ-
ŎŀƭƭŜŘ άƛƴǾƛǘŜŘ ǘŀƭƪǎέύ ǘƘŜȅ ŀǊŜ ƴƻǘ ƴŜŀǊƭȅ ŀǎ ǾŀƭǳŀōƭŜ on a resume as publications in respected 
refereed journals. 

оΦ ά.ŜŎŀǳǎŜ L ǿŀƴǘ ǘƻ ǇǳōƭƛŎƛȊŜ Ƴȅ ǊŜǎŜŀǊŎƘΦέ 

¸ŜǎΣ ŀ ǇǊŜǎŜƴǘŀǘƛƻƴ Ŏŀƴ Řƻ ǘƘŀǘΦ {ǘƛƭƭΣ ƛǘΩǎ ƴƻǘ ǘƘŜ ōŜǎǘ ǿŀȅΦ ! ƧƻǳǊƴŀƭ ŀǊǘƛŎƭŜΣ ōƻƻƪ ŎƘŀǇǘŜǊΣ ǎƻƳŜ 
kind of paper or online publication is more likely to reach a larger audience.  

Even taken altogether, these are not the best rationale for presenting resŜŀǊŎƘΦ !ƴŘ ǘƘŜȅ ŘƻƴΩǘ 
explain why organizations go to so much trouble to arrange conferences. One reason for 
conferences is to allow researchers to meet each other and create new contacts, but the primary 
function is to provide an environment for people to share ideas and get feedback. This promotes 
the development and improvement of research in the field in general, as well as for researchers 
individually.  

{ƻΣ L¢Ω{ !.h¦¢ 59±9[htLbD !b5 Latwh±LbD w9{9!w/IΦ ¢Ƙƛǎ ƛǎ ǿƘȅ ȅƻǳǊ ǇǊƻŦŜǎǎƻǊ ǿŀƴǘǎ ȅƻǳ 
to present. This is why the Q&A (question time) after presentations is so important. And this is 
why, unlike most research articles, presentations sometimes ƘŀǇǇŜƴ ōŜŦƻǊŜ ȅƻǳΩǾŜ ŦƛƴƛǎƘŜŘ ȅƻǳǊ 
research. They are not just an activity at the end of your research, they are part of the research 
ǇǊƻŎŜǎǎ ƛǘǎŜƭŦΦ !ƴ ƛƳǇƻǊǘŀƴǘ ǇŀǊǘΦ ¢ƘŜȅ ŘƻƴΩǘ simply report what youΩǾŜ ŘƻƴŜΥ ǘƘŜȅ ǊŜǇƻǊǘ ǿƘŀǘ 
you're doing, what you plan to do, and ask for the input of others to make the process work better. 
And even before you present, just thinking through the logic and accuracy of your work as you 
prepare helps you to organize and strengthen your research. 

The diagram below shows a typical research cycle, which most of us go through, and continue 
going through because even when we complete a research project, we often use that to launch 
into our next project. SƻΣ ƛŦ ȅƻǳΩǊŜ ŀ ǇǊƻŦŜǎǎƛƻƴŀƭ ǊŜǎŜŀǊŎƘŜǊ you go around and around through 
the research cycle until you retire or you die of exhaustion. (In that case, you better enjoy it!) 
Importantly, the aims of your presentations will change according to your position in the research 
ŎȅŎƭŜΦ {ǳǊŜΣ ƛŦ ȅƻǳΩǾŜ ŦƛƴƛǎƘŜŘ ŀƴŘ ȅƻǳ ƘŀǾŜ ȅƻǳǊ related research papers accepted for publication 
ȅƻǳ Ƴŀȅ Ƨǳǎǘ ōŜ άǎǇǊŜŀŘƛƴƎ ǘƘŜ ǿƻǊŘέ ŀōƻǳǘ ȅƻǳǊ ǊŜǎŜŀǊŎƘ ŘǳǊƛƴƎ ǘƘŜ ǇǊŜǎŜƴǘŀǘƛƻƴΦ .ǳǘ ƛǘΩǎ 
generally not quite like that. Firstly, even if you have completed everything, you may be 
considering your next research project and be looking for ideas and contacts by presenting and 
meeting other researchers in your field. 
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Very often, even if you have your research results, you may want to get feedback on them from 
other knowledgeable people before publishing. The publishing process sometimes takes up a lot 
of time as you have manuscripts rejected or requests made for resubmissions or at least changes. 
By getting feedback through a presentation first you may be able to save yourself time later by 
preparing a better manuscript for submission to publishers. 

But long before all that, you may still be designing your research, so feedback from others in your 
field could really help. In a very early presentationτwhich you are more likely to give within your 
research section, laboratory or departmentτyou may not even have decided exactly what your 
research is going to look like. Again, your primary reason for doing such presentations is getting 
useful feedback.  

So, think about how to organize and present in such a way that you get the best, most useful input 
from the audience. Viewing presentations in this practical way as part of the research cycle can 
ŎƘŀƴƎŜ ȅƻǳǊ ǿƘƻƭŜ ŀǘǘƛǘǳŘŜ ǘƻ ǇǊŜǎŜƴǘƛƴƎΧ ƛƴ ŀ ƎƻƻŘ ǿŀȅΦ It can actually make you less nervous. 

[hōǾƛƻǳǎƭȅΣ ƛŦ ȅƻǳ ƘŀǾŜƴΩǘ ŘŜŎƛŘŜŘ ƻƴ ȅƻǳǊ ǊŜsearch method yet, your presentation is going to have 
a different shape to a presentation with complete results. [ŀǘŜǊ ǿŜΩƭƭ ƭƻƻƪ ŀǘ Ƙƻǿ ǇǊŜǎŜƴǘŀǘƛƻƴǎ 
assume various forms at different parts of the research cycle.] 

[ŜǘΩs talk about collaboration and money 

¢ƘŜǊŜΩǎ ŀƴƻǘƘŜǊ ǊƻƭŜ ŦƻǊ ǇǊŜǎŜƴǘŀǘƛƻƴǎ ǘƘŀǘ ŘƻŜǎƴΩǘ ƎŜǘ ǘŀƭƪŜŘ ŀōƻǳǘ ǎƻ ƳǳŎƘΣ ŜǾŜƴ ǘƘƻǳƎƘ ƛǘΩǎ 
pretty important: collaboration. More and more, researchers are collaborating with other 
researchers or other organizations, often away from their own field. So research presentations are 
sometimes done to explain the research to people or organizations that we are, or hope to be, 
working with.  

Related to this, funding for research increasingly comes from outside our own faculty, and from 
outside the university: ǘƘŀǘ ƛǎΣ ŦǊƻƳ ōǳǎƛƴŜǎǎ ŀƴŘ ƻǘƘŜǊ ƻǊƎŀƴƛȊŀǘƛƻƴǎΦ Lƴ ǘƘŀǘ ŎŀǎŜΣ ŀǎ ǿŜΩƭƭ ŘƛǎŎǳǎǎ 
ƭŀǘŜǊΣ ƛǘΩǎ ǾŜǊȅ ƛƳǇƻǊǘŀƴǘ ǘƘŀǘ ȅƻǳ Ŏŀƴ ŜȄǇƭŀƛƴ ǿƘŀǘ ȅƻǳ ŀǊŜ ŘƻƛƴƎ ǘƻ ǇŜƻǇƭŜ ǿƘƻ ŀǊŜ ƴƻǘ ǎƻ ŦŀƳƛƭƛŀǊ 
with the theory and perhaps technology you are immersed in. 

LǘΩǎ ōŜǎǘ ǘƻ ƪŜŜp that in mind while practicing presentations. The future of your research project, 
and thus your career, could depend on this kind of presentation of your research. It means you 
need to think carefully about your presentation content, structure and style.  
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Different Audience, Different Presentation 
²Ƙƻ Řƻ ȅƻǳ ǘƘƛƴƪ ȅƻǳΩǊŜ ǘŀƭƪƛƴƎ ǘƻƻΚ ¢ƘŀǘΩǎ ŀ ǉǳŜǎǘƛƻƴ ǘƘŀǘ might come to mind sometimes when 
you're ǿŀǘŎƘƛƴƎ ŀ ǊŜǎŜŀǊŎƘ ǇǊŜǎŜƴǘŀǘƛƻƴΦ LǘΩǎ ŀƴ ŜȄŎŜƭƭŜƴǘ ǉǳŜǎǘƛƻƴΣ ŀƴŘ ƛŦ ƳƻǊŜ ǇǊŜǎŜƴǘŜǊǎ ŀǎƪŜŘ 
themselves that question, there would be a lot more interesting and successful presentations. 

The unfortunate fact is a lot of presenters are so focused on themselvesτeven more so when 
ǘƘŜȅΩǊŜ ƴŜǊǾƻǳǎτǘƘŀƴ ŀōƻǳǘ ǘƘŜ ŀǳŘƛŜƴŎŜΦ LǘΩǎ ŀ ǎŜǊƛƻǳǎ ǇǊƻōƭŜƳΦ ²ƘȅΚ .ŜŎŀǳǎŜ ƛǘ ǳƴŘŜǊƳƛƴŜǎ 
communication. Again and again, we see presentations where important words or concepts are 
not understood by a significant proportion of the audience, and no attempt is made to explain 
them. In fact, this seems to be a far more serious problem in research presentations than in other 
kinds of presentation context, such as in business, the government or NPOs.   

In short, there is a silent war in the world of research presentations between research 
specialization and common sense. Part of this stems from the mistaken assumption that a 
ǊŜǎŜŀǊŎƘ ǇǊŜǎŜƴǘŀǘƛƻƴ Ƙŀǎ ŀ ŎŜǊǘŀƛƴ ƪƛƴŘ ƻŦ ŦƻǊƳΣ ǎǘȅƭŜ ŀƴŘ ǇǊƻŦŜǎǎƛƻƴŀƭ ƭŀƴƎǳŀƎŜΣ ŀƴŘ ǘƘŀǘ ƛǘΩǎ ǘƘŜ 
ŀǳŘƛŜƴŎŜΩǎ ǊŜǎǇƻƴǎƛōƛƭƛǘȅ ǘƻ ŘŜŀƭ ǿƛǘƘ ǘƘŀǘΦ tŜǊƘŀǇǎ ǘƘŜ ǘƘƛƴƪƛƴƎ ƛǎΣ ά¢Ƙƛǎ ƛǎ ƴƻǘ a business 
environment, where we have to care about the consumer; this is academia, where we have to 
ǎƘƻǿ Ƙƻǿ ƳǳŎƘ ǿŜ ƪƴƻǿΦέ ¢Ƙƛǎ ƛǎ ŀ ƳƛǎǘŀƪŜ Ƴƻǎǘƭȅ ōŜŎŀǳǎŜ ŜǾŜƴ ǿƛǘƘƛƴ ǘƘŜ ŀŎŀŘŜƳƛŎ ǿƻǊƭŘ 
presentations are communication and there are different kinds of audience, with different levels 
of knowledge.  

Let's use a sporting analogy to clarify: baseball. (You may prefer table tennis or Final FantasyΧ 
sorry, ǘƘƻǎŜ ŘƻƴΩǘ ŦƛǘΦ) 

 
Imagine the world of academic presentations is a baseball ground. There is an infield. This is your 
research group or lab. You work together on the same or similar projects. On the whole you 
ǳƴŘŜǊǎǘŀƴŘ ŜŀŎƘ ƻǘƘŜǊΩǎ ǿƻǊƪ ǾŜǊȅ ǿŜƭƭΦ LǘΩǎ ōŀǎŜŘ ƻƴ ǘƘŜ ǎŀƳŜ Ŏƻƴcepts and technology, has 
ǎƘŀǊŜŘ ŀƛƳǎΦ LŦ ǿŜ ƳƻǾŜ ŦǳǊǘƘŜǊ ƻǳǘΣ ƭŜǘΩǎ ǎŀȅ to the edge of the infield, there is our department, 
where there is some shared knowledge but more diversity of topics. We have a generally shared 
understanding of the field, but we may lose each other a little in our specialist knowledge and 
vocabulary. Now move out to the outfield, the much broader expanse of people in our faculty, 
covering a variety of fields. Discussing our research is getting tricky. There is just too much 
unshared knowledge and language. Go further, to the university in general, then out to people 
outside the university, organizations that we may be collaborating with, or just common citizens 
who support our research through their taxes. How in the hell do you communicate with those 
people way out their outside our field, the outfield? Why would you want to? 
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Why bother presenting to outfielders? 

¸ƻǳ Ƴŀȅ ƴƻǘ ǿŀƴǘ ǘƻ ƘŜŀǊ ǘƘƛǎΣ ōǳǘ ƛŦ ȅƻǳΩǊŜ ǎŜǊƛƻǳǎ ŀōƻǳǘ ŎƻƭƭŀōƻǊŀǘƛƻƴ ŀƴŘ ŎƻƳƳǳƴƛŎŀǘƛƻƴ ƛƴ 
general you need to think about it. From the beginning of your research, your mind has probably 
been focused on what is happening in your research group or laboratory. This quickly becomes 
your natural environment and you are surrounded by people who are working on the same or 
similar projects. In a way, you may feel at the beginning that your first mission is to become more 
like the people around you in that environment. You need to learn to think and speak like they do 
so you can be understood and be part of a research team. 

It would probably be a mistake, though, to limit yourself, your thinking and your communication 
ǘƻ ǘƘŀǘ ŜƴǾƛǊƻƴƳŜƴǘΦ CƛǊǎǘƭȅΣ ȅƻǳ ŘƻƴΩǘ ǿŀƴǘ ǘƻ ƭƻǎŜ ŎƻƴǘŀŎǘ ǿƛǘƘ ǘƘŜ άǊŜŀƭ ǿƻǊƭŘέ ŀƴŘ Ǝƻ ŎǊŀȊȅΦ 
But there are also practical issues. Many conferences you may present at involve people from a 
variety of loosely related fields, extending to the edge of the infield and beyond.  

Most importantly, research is happening more and more across research fields: between 
mechanical engineering and chemistry, for instance, or between medicine and information 
science. Even within your own research, not just the presentation environment, you may need 
to communicate well outside your field to collaborate.  

So, there is a good chance you will have to work with and communicate with people with 
different research expertise in the not too distant future. On top of that, you may need to 
communicate your research to people who are not even researchers but play a role in making 
your research possible, whether it 's funding organizations from the government or industry, or 
tax payersτthe general public. 

How should this affect your attitude? 

Research presenters have a bad habit of completely underestimating the difference between an 
audience from within their research field and more general outfield audiences, whether they are 
a little outside or way outside their field. For some reasonτǇƻǎǎƛōƭȅ ōŜŎŀǳǎŜ ƛǘΩs easier not to 
think about itτwe tend to overestimate how much an audience understands our research.  

So, firstly, try to put yourself in your auŘƛŜƴŎŜΩǎ ǇƻǎƛǘƛƻƴΣ ŀƴŘ ǘƻ Řƻ ǘƘŀǘ ȅƻǳΩƭƭ ƴŜŜŘ ǘƻ ŦŀŎŜ ǘƘŜ 
ŦǊƛƎƘǘŜƴƛƴƎ ǊŜŀƭƛǘȅ ǘƘŀǘ ƴƻǘ ŜǾŜǊȅƻƴŜ ǘƘƛƴƪǎ ŀƴŘ ǘŀƭƪǎ ƭƛƪŜ ȅƻǳΦ !ƴŘ ȅƻǳΩƭƭ ŀƭǎƻ ƴŜŜŘ ǘƻ ŀŎŎŜǇǘ ǘƘŀǘ 
ǘŀƭƪƛƴƎ άŀōƻǾŜέ ǘƘŜ ƭŜǾŜƭ ƻŦ ȅƻǳǊ ŀǳŘƛŜƴŎŜ Ƴŀȅ ƳŀƪŜ ȅƻǳ ŦŜŜƭ ƎƻƻŘ, may protect you a little from 
criticism of your content, ōǳǘ ƛǘ ǿƻƴΩǘ ƛƳǇǊŜǎǎ Ƴƻǎǘ ŀǳŘƛŜƴŎŜǎΦ !ƴŘΣ ŀƴȅǿŀȅΣ ƛƴ Ƴƻǎǘ ǎƛǘǳŀǘƛƻƴǎΣ 
your main aim is not to impress people with your knowledge, but to communicate your 
research, show how new and useful that research is, and gain useful feedback, input and 
support. 
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Clarify Your Situation 
LŦ ǿŜ ŎƻƴǎƛŘŜǊ ǿƘŀǘ ǿŜΩǾŜ discussed so far about your position in the research cycle and the kind 
ƻŦ ŀǳŘƛŜƴŎŜ ȅƻǳΩǊŜ ǇǊŜǎŜƴǘƛƴƎ ǘƻΣ ƛǘ Ŏŀƴ ōŜ ǾƛǎǳŀƭƛȊŜŘ ŀǎ ƛƴ ǘƘƛǎ ŘƛŀƎǊŀƳ ōŜƭƻǿΦ  

 

The horizontal axis represents your movement through the researŎƘ ŎȅŎƭŜΦ IŜǊŜ ƛǘΩǎ represented 
not as a circle but a straight line, ŀƴŘ ȅƻǳΩŘ ǳǎǳŀƭƭȅ ōŜ ƳƻǾƛƴƎ ŦǊƻƳ ƭŜŦǘ ǘƻ ǊƛƎƘǘΦ όhŦ ŎƻǳǊǎŜΣ ƛǘΩǎ 
possible you could have some kind of problem, such as a failed experiment, which forces you to 
take a backward step ǎƻƳŜǘƛƳŜǎΦ ¢ƘŀǘΩǎ ƭƛŦŜΦύ ¸ƻǳ ǎƘƻǳƭŘ ōŜ ŀōƭŜ ǘƻ ƭƻŎŀǘŜ ȅƻǳǊǎŜƭŦ ŀǘ ǎƻƳŜ Ǉƻƛƴǘ 
on that axis at any time through the cycle, and as shown later, your presentation structure will 
need to vary accordingly. 

The vertical axis represents the audience, from your closest colleagues at the bottom, to the 
people furthest from you at the top. These are the people with whom you have the biggest 
ƪƴƻǿƭŜŘƎŜ ƎŀǇΦ ¢ƘŜȅ ŀǊŜƴΩǘ ƭƛƪŜƭȅ ǘƻ ƎƛǾŜ ȅƻǳ ǎƻ ƳǳŎƘ ǇǊŜǎǎǳǊŜ ƛƴ ǘŜǊƳǎ ƻŦ ǉǳŜǎǘƛƻƴƛƴƎ ǘhe 
support for your research, requiring the tiniest details of your data and methods. But they are the 
biggest communication challenge because of the lack of shared knowledge and vocabulary. 

When you do your first presentation to your professors and colleagues explaining your research 
ǇƭŀƴΣ ȅƻǳΩǊŜ ǇǊƻōŀōƭȅ located around that red circle on the bottom left of the diagram. If you are 
collaborating with people outside from the beginning then that red circle would be raised higher. 
In the course of your research life, you will probably go and up and down as you do presentations 
to different kinds of audiences.  

IŜǊŜΩǎ ǿƘŜǊŜ ƛǘ ƎŜǘǎ ŎƻƳǇƭƛŎŀǘŜŘΥ ōecause the audience attending a presentation may not be just 
one type of person. You could be presenting to a group that contains your colleagues or others 
very close to your field along with people further up the vertical axisτthe outfielders. In other 
ǿƻǊŘǎΣ ǘƘŜ ǊŜŘ ŎƛǊŎƭŜ ŘƻŜǎƴΩǘ ŀŘŜǉǳŀǘŜƭȅ ǊŜǇǊŜǎŜƴǘ that situation. It should be a vertical line from 
infield to outfield. In this challenging caseτand it's quite commonτyou have to design your 
presentation with the specific detail that an expert audience wants as well more basic background 
explanation that the non-specialists need to understand you. And you probably have limited time 
ǘƻ Řƻ ƛǘΦ ¸ŜǎΣ ǘǊƛŎƪȅΗ {ƻ ǿŜΩƭƭ ŘƛǎŎǳǎǎ ǘƘƛǎ ƳƻǊŜ ƭŀǘŜǊΦ CƻǊ ƴƻǿΣ ōŜŦƻǊŜ ȅƻǳ ōŜƎƛƴ ǇǊŜǇŀǊƛƴƎ a 
presentation, locate your presentation on the above diagram. It will help you prepare intelligently 
and communicate successfully. 
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The Audience: What do They Want? 
²Ƙȅ ŘƻƴΩǘ ǿŜ ǊŜŀƭƭȅ ǎŜŜ ǘƘŜƳΚ 
LǘΩǎ ŀƳŀȊƛƴƎ how little some presenters think about the audience, and this is especially true of 

presenters of research. Why? People who work in business, especially marketing, are thinking 

about their customers and how they communicate with them all the time: the business and thus 

their livelihood depends on it. They need innovative ideas to survive in a competitive marketplace, 

but those ideas and related products are almost useless if they cannot convey their value to the 

consumer. This is likely to influence the way they communicate, even amongst themselves. 

With the intensified collaboration between university researchers and outside organizations, 

perhaps things are changing in university research groups ǘƻƻΦ .ǳǘ ǎƻ ŦŀǊ ƛǘΩǎ ƴƻǘ ŜǾƛŘŜƴǘ ƛƴ ǘƘŜ 

way student researchers present. On the whole, they continue to present as if they are undergoing 

a test. That is, they are focused on themselves, not the communication. 

That self-absorption is amplified by two things. Firstly, as mentioned earlier, new researchers are 

concerned primarily with acceptance within their immediate professional community, the people 

they spend so much of their time with and depend upon. Since a research environment tends 

naturally towards specialization, there is a kind of centripetal social force at work, a movement 

ƛƴǿŀǊŘǎΦ Lƴ Ǉƭŀƛƴ ǘŜǊƳǎΣ ǿŜ Ŏŀƴ ƭƻǎŜ ǘƻǳŎƘ ǿƛǘƘ ǘƘŜ ǊŜŀƭ ǿƻǊƭŘΥ ƛƴ ǎƻƳŜ ŎŀǎŜǎΣ ǘƘŀǘΩǎ ŜǾŜƴ ŜȄǇŜŎǘŜŘΦ 

LǘΩǎ ŎŀƭƭŜŘ άŦƻŎǳǎέΦ  

Secondly, presenting, like public speaking in general, makes most of us more or less nervous. There 

is a sense of threat associated with talking alone in front of groups of people that seems to go 

deep into our primal past and to persist through our individual and collective unconscious. (See 

thŜ ŎƘŀǇǘŜǊ ƻƴ ά5ŜƭƛǾŜǊȅέ ŦƻǊ ŀŘǾƛŎŜ ƻƴ Ƙƻǿ ǘƻ ǊŜŘǳŎŜ ƴŜǊǾƻǳǎƴŜǎǎΦύ hƴŜ ǿŀȅ ǘƻ ǊŜǎǇƻƴŘ ǘƻ ŀ 

threat is to attack, and occasionally you can actually see this in the way someone presents and 

handles questions; but this is not recommended, and fortunately not so common. Most of us just 

tend to withdraw into a crouching, defensive experience of nervousness. Anyway, an effect of that 

is that we become somewhat overly focused on ourselves. 

Does the Audience Really Exist? 
The crippling effects of nervousness are ofteƴ ŘƛǎŎǳǎǎŜŘΣ ōǳǘ ǿŜ ŘƻƴΩǘ ƘŜŀǊ ǎƻ ƳǳŎƘ ŀōƻǳǘ ǿƘŀǘ 

it does to the communication. Specifically, there is a lack of real consideration of what the 

ŀǳŘƛŜƴŎŜ ǿŀƴǘǎ ŀƴŘ ƴŜŜŘǎΦ LŦ ȅƻǳΩǊŜ ōǳǎȅ ŘŜŀƭƛƴƎ ǿƛǘƘ ǘƘŜ ŎƻƳǇƭŜȄƛǘƛŜǎ ƻŦ ȅƻǳǊ ǊŜǎŜŀǊŎƘ ŀƴŘ 

ȅƻǳΩre nervous about a presentation, you may actually prefer to forget about the audience. In fact, 

ǘƘŜǊŜ ƛǎ ƻƴŜ ǇƛŜŎŜ ƻŦ ŀŘǾƛŎŜ ŦƭƻŀǘƛƴƎ ŀōƻǳǘ ǘƘŀǘ ƛŦ ȅƻǳΩǊŜ ƴŜǊǾƻǳǎ ŀōƻǳǘ ǇǳōƭƛŎ ǎǇŜŀƪƛƴƎ ǘƘŜƴ you 

should imagine the audience as potatoes, which amounts to the same thing: the audience is not 

ƘǳƳŀƴΣ ǘƘŜȅ ŘƻƴΩǘ ŜȄƛǎǘ ŀǘ ŀ ǎƻŎƛŀƭ ƭŜǾŜƭΣ ȅƻǳ Ŏŀƴ ŦƻǊƎŜǘ ǘƘŜƳΦ .ǳǘ ǘƘŜȅ ŀǊŜΣ ǘƘŜȅ ŘƻΣ ŀƴŘ ȅƻǳ ŎŀƴΩǘΦ 

In short, they exist, and you better deal with it. 
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Forgetting the audience or transforming them into vegetables is not a viable remedy for 

ƴŜǊǾƻǳǎƴŜǎǎ ŀƴŘΣ ƳƻǊŜ ƛƳǇƻǊǘŀƴǘƭȅ ŦƻǊ ǳǎ ŀǎ ǇǊŜǎŜƴǘŜǊǎΣ ƛǘΩǎ ŀ ƘǳƎŜ ƳƛǎǘŀƪŜ ŦƻǊ ŎƻƳƳǳƴƛŎŀǘƛƻƴΦ 

How can you seriously prepare and deliver a presentation without considering your audience?  

What Motivates Them? 
We discuss the issues of different knowledge ƭŜǾŜƭǎ ƻŦ ŀǳŘƛŜƴŎŜǎ ŜƭǎŜǿƘŜǊŜΣ ǎƻ ƘŜǊŜ ƭŜǘΩǎ Ƨǳǎǘ 

examine the issue of audience motivation that is rarely even mentioned in the context of research 

presentations. To beƎƛƴΣ ƭŜǘΩǎ ŎƭŜŀǊ ŀǿŀȅ ǘƘŜ ŘŜŀŘǿƻƻŘΦ ¢ƘŜǊŜ ŀǊŜ ǳǎǳŀƭƭȅ ǎƻƳŜ ǇŜƻǇƭŜΣ ƘƻǇŜŦǳƭƭȅ 

a minority, ǿƘƻ ŘƻƴΩǘ ōŜƭong there. They are there because they have to beτάaȅ ǇǊƻŦŜǎǎƻǊ 

ŜȄǇŜŎǘǎ ƳŜ ǘƻ ōŜ ǘƘŜǊŜέτƻǊ ōŜŎŀǳǎŜ ƛǘΩǎ ǘƘŜ Ƴƻǎǘ ŎƻƳŦƻǊǘŀōƭŜ ǇƭŀŎŜ ǘƻ ōŜΥ ǘƘŜȅ ƘŀǾŜ ƭƛǘǘƭŜ 

interest in your research, but they are at the conference and have to be somewhere so they might 

as well take a seat in the air-conditioned lecture room and hope something interesting happens. 

aŀȅōŜ ǘƘŜȅΩǊŜ ǎǘƛƭƭ ǿƻǊƪƛƴƎ ƻƴ ǘƘŜƛǊ ƻǿƴ ǇǊŜǎŜƴǘŀǘƛƻƴ ǿƘƛƭŜ ȅƻǳΩǊŜ ǎǇŜŀƪƛƴƎΦ aŀȅōŜ ǘƘŜȅΩǊŜ 

surfing the Internet. This is rude, but they are not bad people. In fact, they may be us. On the 

other hand, while acknowledging their existence, we can conclude that they are, in practical terms, 

quite useless. 

¢ƘŜ ŀǳŘƛŜƴŎŜ ƳŜƳōŜǊǎ ǿŜΩǊŜ ƛƴǘŜǊŜǎǘŜŘ ƛƴ are those who have a genuine interest in your research. 

They ǊŜŀƭƭȅ ǿŀƴǘ ǘƻ ōŜ ǘƘŜǊŜΤ ǘƘŜȅ ǿŀƴǘ ǘƻ ƪƴƻǿ ǿƘŀǘ ȅƻǳΩǊŜ ŘƻƛƴƎ ǿƛǘƘ ȅƻǳǊ ƭƛŦŜΦ {ƻƳŜ ƻŦ ǘƘŜƳ 

may be working on exactly the same issue as you: they are intensely motivated and important to 

you. Some may be working in a related area and have a definite interest. Some may have a 

tangential connecǘƛƻƴΣ ŀƴŘ ŀǊŜ ƻƴ ŀ άŦƛǎƘƛƴƎ ŜȄǇŜŘƛǘƛƻƴέ Ƨǳǎǘ ƛƴ ŎŀǎŜ something that affects them 

emerges in your presentation. Others just have a general curiosity. They have different levels of 

knowledge and motivation, but all of them want to learn, and many of them want a chance to 

contribute ideas or questions to help you develop your research.  

So what do they expect?  
Since some audience members have attended a lot of poor presentations, they may have learned 

to not expect too much. So long as they can get the new information they are looking for, most 

ǿƻƴΩǘ ŎƻƳǇƭŀƛƴΦ .ǳǘΣ ƭƛƪŜ ȅƻǳΣ ǘƘŜȅ ŀǊŜ ōǳǎȅΦ ¢ƘŜȅ ƘŀǾŜ ŀ ƭƻǘ ƻƴ ǘƘŜƛǊ ƳƛƴŘΦ ¢ƘŜȅ ǊŜŀƭƭȅ ǿŀƴǘ ȅƻǳ 

ǘƻ ƎŜǘ ǘƻ ǘƘŜ Ǉƻƛƴǘ ǉǳƛŎƪƭȅ ŀƴŘ ŜȄǇƭŀƛƴ ŜǾŜǊȅǘƘƛƴƎ ŎƭŜŀǊƭȅΦ ¢ƘŜȅ ŘƻƴΩǘ ǿŀƴǘ ǘƻ ōŜ ŦƻǊŎed to battle 

their way through a jungle of data to discover what might be useful for them, and might not be. 

¸ƻǳ ŀǊŜ ǇǊƻōŀōƭȅ ǘƘŜ ǎŀƳŜΣ ǎƻ ȅƻǳΩŘ ōŜǎǘ ǊŜǎǇŜŎǘ ǘƘŀǘΦ 5ƻ ȅƻǳǊ ōŜǎǘ ǘƻ ŎƻƳƳǳƴƛŎŀǘŜ ŀǎ ŘƛǊŜŎǘƭȅ 

and clearly as possible.   

What are they not interested in? 
Your professors would like to see that you are quickly gathering knowledge and expertise in your 

ŦƛŜƭŘΣ ōŜŎŀǳǎŜ ǘƘŀǘΩǎ ǇŀǊǘ ƻŦ ǘƘŜƛǊ ƧƻōΦ hǘƘŜǊ ŀǳŘƛŜƴŎŜǎΣ ǘƘƻǳƎƘτat conferences, for exampleτ

have little reason to be interested in learning how clever you areΦ ¢ƘŜȅΩǊŜ usually much more 

interested in your research than your knowledge, so kŜŜǇ ȅƻǳǊ ŦƻŎǳǎ ǿƘŜǊŜ ƛǘ ōŜƭƻƴƎǎΥ ǿƘŀǘ ȅƻǳΩǊŜ 

doing, not what you know. 
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Across Cultures, Speak Directly and Clearly  
²ƘŜƴ ȅƻǳ ǇǊŜǎŜƴǘ ƛƴ ŀƴ ƛƴǘŜǊƴŀǘƛƻƴŀƭ ŎƻƴǘŜȄǘΣ ƛǘΩǎ especially important to say what you mean as 
ŘƛǊŜŎǘƭȅ ŀƴŘ ǎƛƳǇƭȅ ŀǎ ǇƻǎǎƛōƭŜΦ IŜǊŜΩǎ ǿƘȅΧ 

Anthropologist Edward T. Hall in his book Beyond Culture όмфтсύ ŘƛŦŦŜǊŜƴǘƛŀǘŜǎ ōŜǘǿŜŜƴ άƘƛƎƘ 
ŎƻƴǘŜȄǘέ ŀƴŘ άƭƻǿ ŎƻƴǘŜȄǘέ cultures. We should be careful in making cultural generalizations, but 
this may be a useful idea to consider when preparing international presentations because it can 
help us better understand cultural differences in communication style and thereby adapt 
ourselves to them when we present our research. 

In high context communication, people already share a lot of background, so not so much is 
explicitly stated: the conversation relies mainly on context (e.g. social context, roles or positions), 
nonverbal clues (e.g. pauses, silence, tone) and cultural knowledge. In contrast, in low context 
communication, there is not so much shared background. This kind of communication requires 
clear, direct messages and a high level of specificity.  

The degree of context used in communication varies across cultures. For example, English 
speaking cultures are quite low context cultures. However, Japan and China, like most Asian 
cultures, belong to the high context category, where communication partners are expected to be 
able to comprehend the implicit meaning of the verbal or nonverbal message. 

Research suggests that high context communication is more common in cultures which tend to 
be collectivist, which is to say where the emphasis is upon groups and group reliance. Those 
cultures may also have a stronger sense of tradition. Such cultures may also have less ethnic or 
cultural diversity. If we consider each of those three pointsτgroup reliance, tradition and ethnic 
uniformityτthen we can see that Japan fits the description of a high context culture. Quite a lot 
of things ŘƻƴΩǘ ƴŜŜŘ ǘƻ ōŜ ǎŀƛŘ ōŜŎŀǳǎŜ ǇŜƻǇƭŜ ǳƴŘŜǊǎǘŀƴŘ ŜŀŎƘ ƻǘƘŜǊ ǘƘǊƻǳƎƘ ǎƘŀǊŜŘ ŎǳƭǘǳǊŀƭ 
background. 

Naturally, low context communication might be expected to be more common in cultures which 
are more individualistic, somewhat less fixed to tradition, and ethnically diverse. Germany and 
the United States are the most obvious examples 

So, what should we do with this information? Perhaps it can be helpful in cross-cultural 
exchangesτsuch as for a Japanese person going to North America for a conference, or a European 
coming to Japanτto know that we may communicate, and interpret communication, differently. 
The most important implication is that when presenting at an international level, you should 
carefully consider how to ensure that even people used to low context communication will 
understand what we are saying. You ŎŀƴΩt assume they will guess what you mean if you ŘƻƴΩǘ ǎŀȅ 
it. !ƴŘ ǘƘƛǎ ƛǎ ŜǎǇŜŎƛŀƭƭȅ ǘƘŜ ŎŀǎŜ ǿƘŜǊŜ ȅƻǳΩǊŜ ǘŀƭƪƛƴƎ ŀōƻǳǘ ƛƴƴƻǾŀǘƛǾŜ ǊŜǎŜŀǊŎƘ ǿƛǘƘ ǘŜŎƘƴƛŎŀƭ 
complexity and language that may be unfamiliar.  

hŦ ŎƻǳǊǎŜΣ ǿŜ ŘƻƴΩǘ ǿŀƴǘ ǘƻ ōƻǊŜ ǇŜƻǇƭŜ ǿƘƻ Ŏŀƴ ƎǳŜǎǎ ƻǳǊ ƛƴǘŜƴŘŜŘ ƳŜŀƴƛƴƎΣ ōǳǘ ƻƴ ǘƘŜ ǿƘƻƭŜ 
ƛƴ ƛƴǘŜǊƴŀǘƛƻƴŀƭ ǇǊŜǎŜƴǘŀǘƛƻƴǎ ƛǘΩǎ ōŜǎǘ ǘƻ ǇǊŜǎŜƴǘ ȅƻǳǊ ƛŘŜŀǎ ŀƴŘ ǎǳǇǇƻǊǘ ŀǎ ŘƛǊŜŎǘƭȅ ŀƴŘ ǎƛƳǇƭȅ 
as possible and not rely on implicit meaning and subtle nuance. 
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Time: A Presentation is Not an Article 
One of the main reasons for the many poor research presentations that are done across the world 
every day is a simple erroneous assumption: that a presentation is basically just a spoken version 
of an article. This ƛǎ ŀ Ŧŀǘŀƭ ƳƛǎǘŀƪŜΥ άŦŀǘŀƭέ ƛƴ ǘƘŜ ǎŜƴǎŜ ǘƘŀǘ ƛǘΩǎ ƭƛƪŜƭȅ ǘƻ ƪƛƭƭ ȅƻǳǊ ǇǊŜǎŜƴǘŀǘƛƻƴΦ 

Looked at superficially, a presentation and an article can appear much the same. As discussed in 
ŘŜǘŀƛƭ ƭŀǘŜǊΣ ǘƘŜȅ Ŏŀƴ ƘŀǾŜ ǎƛƳƛƭŀǊ ǇŀǊǘǎ ǎǳŎƘ ŀǎ ƳŜǘƘƻŘΣ ǊŜǎǳƭǘǎ ŀƴŘ ŘƛǎŎǳǎǎƛƻƴΦ ¢ƘŀǘΩǎ ǘƘŜ ǎǘǊǳŎǘǳǊŜΣ 
but the communicationτthe flow of informationτǳǎǳŀƭƭȅ ƴŜŜŘǎ ǘƻ ōŜ ǾŜǊȅ ŘƛŦŦŜǊŜƴǘΦ [ŜǘΩǎ ƭƻƻƪ 
ŀǘ ǘƘŜ ƪŜȅ ŎƘŀƭƭŜƴƎŜǎ ōȅ ƛƳŀƎƛƴƛƴƎ ǘƘŀǘ ȅƻǳ ŀƭǊŜŀŘȅ ƘŀǾŜ ŀƴ ŀǊǘƛŎƭŜ ŎƻƳǇƭŜǘŜŘΦ ²Ƙȅ ŎŀƴΩǘ ȅƻǳ Ƨǳǎǘ 
put it onto slides and read through it to the audience? Why are presentations often more difficult 
to prepare than articles, even though people spend less time on them? Articles exist principally in 
space or cyberspace: presentations exist in time, the shared social time of clocks. 

LǘΩǎ ŀƭƭ ŀōƻǳǘ ǘƛƳŜΥ Řƻ ǘƘŜ ƳŀǘƘ 
Native English speakers generally speak at a rate of around 110 to 160 words a minute, depending 
on the context. But a presentation, where you are showing slides and explaining displayed data is 
going to be slower. Add to that the fact that you are likely to be using some difficult language and 
concepts, plus the possibility of non-native English speakers who require longer to comprehend 
speech usually, and time required for moving between speech and visuals. You might work with a 
rough guide of 100 words per minute and it's recommended to try to go at least 10% below that 
ŘǳǊƛƴƎ ǊŜƘŜŀǊǎŀƭǎΣ ǎƻ ŀ нл ƳƛƴǳǘŜ ǇǊŜǎŜƴǘŀǘƛƻƴ ǇǊƻōŀōƭȅ ǎƘƻǳƭŘƴΩǘ ōŜ ƻǾŜǊ мулл ǿƻǊŘǎΦ bƻǿΣ ŀ 
written article, excluding the abstract and references, usually runs between 3,000 and 8,000 
words in English. See the problem? 

¢ƘŀǘΩǎ Ƨǳǎǘ ǘƘŜ ōŜƎƛƴƴƛƴƎ ƻŦ ǘƘŜ ǇǊƻōƭŜƳΦ {ƻƳŜǘƛƳŜǎ ȅƻǳ Ŏŀƴ ƘŜŀǊ ǇǊŜǎŜƴǘŜǊǎ ǎǇŜŀƪƛƴƎ όƻǊ ǿƻǊǎŜΣ 
ǊŜŀŘƛƴƎ ŀƭƻǳŘύ ǾŜǊȅ ǉǳƛŎƪƭȅ ǘƻ ǘƘŜ ŀǳŘƛŜƴŎŜΦ ¢ƘŜȅ Ƴŀȅ Ƨǳǎǘ ōŜ ƴŜǊǾƻǳǎΣ ōǳǘ ƛǘΩǎ ǳǎǳŀƭƭȅ ŀ ǘƛƳƛƴƎ 
ǇǊƻōƭŜƳ ǘƘŜȅΩǊŜ ǘǊȅƛƴƎ ǘƻ ǊŜǎƻƭǾŜΦ .ǳǘ ƛǘ ǿƻƴΩǘ ǿƻǊƪ ōŜŎŀǳǎŜ ƛǘΩǎ ƴƻǘ Ƨǳǎǘ ŀōƻǳǘ Ƙƻǿ Ŧŀǎǘ ȅƻǳ Ŏŀƴ 
ǘŀƭƪΤ ƛǘΩǎ ŀōƻǳǘ Ƙƻǿ ǉǳƛŎƪƭȅ ǘƘŜ ŀǳŘƛŜƴŎŜ Ŏŀƴ ǳƴŘŜǊǎǘŀƴŘΦ ¢ƘŀǘΩǎ ƻǳǘ ƻŦ ȅƻǳǊ ƘŀƴŘǎΦ aŀƴȅ 
ǇǊŜǎŜƴǘŜǊǎ ŘƻƴΩǘ ǘƘƛƴƪ ǘƘƛǎ ǘƘǊƻǳƎƘ, perhaps because they sense the problem and prefer to ignore 
it. Of course, the time problem disappears if you forget about the audience: then you can speak 
as fast as you like! Plain stupidity. 

Thinking about the audience reveals inconvenient truths, but it shouldnΩǘ ōŜ ƘŀǊŘ ǘƻ ǘƘƛƴƪ ŀōƻǳǘ 
them because you're an audience member too sometimes. Just consider your own experience. 
Also, think about how you read an article. If you are a good reader of English, you may be able to 
ǊŜŀŘ нлл ǘƻ олл ǿƻǊŘǎ ŀ ƳƛƴǳǘŜ ƻŦ ŀǾŜǊŀƎŜ ƭŜǾŜƭ ǘŜȄǘΣ ōǳǘ ȅƻǳ ǇǊƻōŀōƭȅ ŘƻƴΩǘ ǊŜŀŘ ŀƴ ŀǊǘƛŎƭŜ ŀǘ 
that speed because you need more time to comprehend the content. You read back over parts 
ȅƻǳ ŘƛŘƴΩǘ ǳƴŘŜǊǎǘŀƴŘΣ ȅƻǳ Ǝƻ ōŀŎƪ ǘƻ ǇŀǊǘǎ ȅƻǳ ƘŀǾŜ ŦƻǊƎƻǘǘŜƴΣ ȅƻǳ ǘŀƪŜ ȅƻǳǊ ǘƛƳŜ ƭƻƻƪƛƴƎ ƻǾŜǊ 
ǘƘŜ ŘŀǘŀΣ ȅƻǳ ŎƘŜŎƪ ȅƻǳǊ ŘƛŎǘƛƻƴŀǊȅ ƻǊ ƻƴƭƛƴŜ ǘƻ ƘŜƭǇ ȅƻǳ ǳƴŘŜǊǎǘŀƴŘΦ LǘΩǎ ƴƻǘ ǎǘǊŀƴƎe to spend 
ƻǾŜǊ ŀƴ ƘƻǳǊ ƻƴ ŀ рΣллл ǿƻǊŘ ŀǊǘƛŎƭŜΦ .ǳǘ ƛƴ ǘƘŜ ŀǳŘƛŜƴŎŜ ƻŦ ŀ ǇǊŜǎŜƴǘŀǘƛƻƴ ȅƻǳ ŘƻƴΩǘ ƘŀǾŜ ǘƘŀǘ 
kind of time. Sure, you might be able to do a quick online check of some word or concept, but you 
then risk losing touch with the presentation. A preǎŜƴǘŀǘƛƻƴ ƘŀǇǇŜƴǎ ƛƴ άǊŜŀƭ ǘƛƳŜέΦ ¸ƻǳ ŎŀƴΩǘ ǿƛƴŘ 
ōŀŎƪΦ ¢Ƙƛǎ ƛǎ ǿƘŀǘ ƳŀƪŜǎ ƭƛǎǘŜƴƛƴƎ ƳƻǊŜ ŘƛŦŦƛŎǳƭǘ ǘƘŀƴ ǊŜŀŘƛƴƎΣ ŀƴŘ ƛǘΩǎ ǿƘŀǘ ƻŦǘŜƴ ƳŀƪŜǎ 
presentations more difficult than articles both for those who make them and those who receive 
them.  
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Good Timing Usually Means Cutting 
Here's the fatal paradox of presentations as compared to articles: as shown above, in a 
presentation you often need to give more explanation, more slowly, in much less time. It seems 
like the only way out of this massive problem is to build a time machine. But, since we won't have 
that technology available for some time, there's just one realistic option: cut content. 

Cut content?! This is so difficult to imagine because in every other area of your research the 
emphasis is on paying attention to detail as much as possible. Even in articles, we may try to 
include as much detail as we can within the prescribed page limit or word limit. Presentations 
don't work like that. Time is limited, the audience's capacity to comprehend in real time is limited. 
You have to choose what to include and what to omit very carefully. This requires a lot of thought, 
and forces you to make some difficult decisions. You have to work against that impulse to always 
include more detail. In fact, you need detail, but you have to select only the most important detail. 
How do you make such decisions? 

Here's some good news. You can, and should, tell the audience you have the detail and make it 
accessible to them outside your presentation. Traditionally, this would be in handouts distributed 
to the audience, but these days you have other options, such as material stored online that the 
audience can access immediately through links (perhaps through a QR code on the screen). You 
can also prepare extra slides containing detail that you can show during question time if it 
becomes an issue or you have time there. 

How do you decide which information is worth including in your presentation and what can be 
moved outside? Ask yourself, what information is required to support the main idea, purpose or 
research question you have stated early in your presentation. This is what you need. Information 
that demonstrates the validity of claims or results should be included. If some of the detail won't 
fit , make sure you have it stored somewhere for the audience and, again, let them know that 
information is available. 

Don't do this: put your extra detail on slides and expect the audience to read through it as you 
talk. If you're desperate for the audience to see how much data you have (you shouldn't be) then 
show the data, but tell them, "Please don't try to make sense of all this. We can come back to it 
in question time if you like." In general, though, keep your slides as simple and clear as your speech 
(more about this in the slide design chapter); don't use slides as a dumping ground for extra data. 

Language for indicating detailed information is available elsewhere 

I don't have time to go into this in detail here, but if you'd like more ŀōƻǳǘ ǘƘƛǎΣ ǇƭŜŀǎŜΧ 

 ask me during question time. 

 talk to me afterward. 

 visit this website. 

 contact me by email. 
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5ƻƴΩǘ ά5ǳƳǇ 5ŀǘŀέΗ 
Data dumping is a term used in data science to refer to moving a lot of data from one system or 
location to another. In the context of research presentations "dumping data" means throwing a 
lot of information at the audience to impress them. It's very common because many researchers 
think of the audience as people who are judging them. If you are a student, your supervisor may 
even tell you to dump data, even if they don't use that term. 

hŦ ŎƻǳǊǎŜΣ ƛǘΩǎ ƎƻƻŘ ǘƻ ƘŀǾŜ ŀ ƭƻǘ ƻŦ Řŀǘŀ ǘƻ ǎǳǇǇƻǊǘ ȅƻǳǊ ǊŜǎŜŀǊŎƘ ƛŘŜŀΦ .ǳǘ ǇǊŜǎŜƴǘŀǘƛƻƴǎ ŀǊŜ 
communication with strict limitations. There is limited time for the communication and the 
audience is listening to many other presentations apart from yours in a short period, so both you 
and your audience are under pressure. Data dumping reduces focus and clarity, and therefore 
reduces the effectiveness of your presentation. 

IŜǊŜΩǎ ǿƘŀǘ ŀ ǿŜƭƭ-known presentation specialist, Jerry Weissman writes about this: 

ά¢ƘŜ ŀǳŘƛŜƴŎŜǎ ǘƻ ǘƘŜǎŜ 5ŀǘŀ 5ǳƳǇǎ ŀǊŜ ǾƛŎǘƛƳǎΦ .ǳǘ ǎƻƳŜǘƛƳŜǎ ǘƘŜ ǾƛŎǘƛƳǎ ǊŜōŜƭΦ Ψ!ƴŘ ȅƻǳǊ 
Ǉƻƛƴǘ ƛǎΚΩ ŀƴŘ Ψ{ƻ ǿƘŀǘΚΩ ŀǊŜ ǘƘŜ ŀƭƭ-too-common anguished interruptions of audiences besieged 
and overwhelmed by torrents of excessive words and slidesέ (Presenting to Win, 2008).  

So, yes, get all the data you can for your research. But your presentation is a different matter. You 
need to make important and difficult decisions about what is too much for the audience to absorb, 
and so what should not be included. 

Why do researchers often dump data in presentations? The main reason may be lack 

of confidence. The data dump is being used as a wall to try to impress the audience and so to 
protect the speaker.  

²Ƙȅ ŘƻƴΩǘ Řŀǘŀ ŘǳƳǇǎ ƛƳǇǊŜǎǎ ŀǳŘƛŜƴŎŜǎΚ Because most audience members are 

intelligent and have seen a lot of presentations. They know the difference between useful 
supporting information and data that is just being used as a protective wall. They are busy dealing 
with information in their own workΥ ǘƘŜȅ ŘƻƴΩǘ ƴŜŜŘ ǘƘŜ ƴƻƛǎŜ ƻŦ ƳƻǊŜ ǳƴƴŜŎŜǎǎŀǊȅ ŘŀǘŀΦ 

 

 

ϝ 5ƻƴΩǘ decorate slides with data to impress people. 
Lǘ Ƴŀȅ άƭƻƻƪέ ǇǊƻŦŜǎǎƛƻƴŀƭΣ ōǳǘ ƛƴ ǊŜŀƭƛǘȅ ƛǘΩǎ ǘƘŜ ƻǇǇƻǎƛǘŜΦ 
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Signal to Noise Ratio 
Signal to Noise Ratio is a term used most often in physics and engineering. It compares 
the level of a desired signal to the level of background noise that is produced in a 
transmission... when using an antenna, for example. 

But SNR is also a really useful concept to keep in mind when preparing a presentation. The 
ǎƛƎƴŀƭ ƛǎ ȅƻǳǊ Ƴŀƛƴ Ǉƻƛƴǘ ŀƴŘ ǘƘŜ ǎǳǇǇƻǊǘ ŦƻǊ ǘƘŀǘΦ ¢ƘŜ άƴƻƛǎŜέ ƛǎ ƛƴŦƻǊƳŀǘƛƻƴ ǘƘŀǘ ŘƻŜǎƴΩt 
serve the main purpose... it just takes up precious time in your presentation and space on 
ȅƻǳǊ ǎƭƛŘŜǎΦ IŜǊŜΩǎ ǘƘŜ ǎŎƛŜƴǘƛŦƛŎ ŦƻǊƳǳƭŀ ŦƻǊ {bwΥ 

 

This formula works perfectly for presentations. The more noise (extra information) you 
have in a presentation, the more difficult it is for the audience to hear and see your main 
point. This means that the power (effectiveness) of your presentation is reduced. 

Think of what the audience is experiencing. Try to clear away unnecessary information 
and make the central idea (your main point or thesis) easy to see and hear throughout 
your presentation.  

Reducing the noise means increasing your communicative power. Keep that in mind for 
both your speech and your slides. 

 

 

 
 

 

Donôt try to impress through complexity. 
It doesnôt work. 

Impress through your content and clarity. 

https://en.wikipedia.org/wiki/Signal_(electrical_engineering)
https://en.wikipedia.org/wiki/Noise_(signal_processing)


 

15 

 

Do You Need a Presentation Script? 

Why It Helps to Write a Script 
A script takes time, and often people are in a rush before a conferenceΦ {ƻ ƛǘΩǎ Ŝŀǎȅ ǘƻ ŎƻƴǾƛƴŎŜ 
oǳǊǎŜƭǾŜǎ ǿŜ ŘƻƴΩǘ ƴŜŜŘ ŀ ǎŎǊƛǇǘ. .ǳǘΣ ƎŜƴŜǊŀƭƭȅ ǎǇŜŀƪƛƴƎΣ ƛǘΩǎ ƎƻƻŘ ǘƻ ǿǊƛǘŜ ƻƴŜΣ ŜǾŜƴ ǘƘƻǳƎƘ ȅƻǳ 
probably ǎƘƻǳƭŘƴΩǘ ǊŜŀŘ ƛǘ ǿƘƛƭŜ ǇǊŜǎŜƴǘƛƴƎΦ IŜǊŜΩǎ ǿƘȅΥ 

1. The script can be read and checked by others before you deliver the presentation. You can 
readily receive invaluable feedback as well as language correction through a script, which could 
save you embarrassment and render your presentation both more accurate and more effective. 

2. Reading a script is in most cases not desirableΣ ōǳǘ ƛŦ ȅƻǳΩre delivering your presentation through 
memory and notes ŀƴŘ ȅƻǳ ƘŀǾŜ ŀ άƳŜƭǘŘƻǿƴ,έ ǎǳŘŘŜƴƭȅ losing your chain of thought, the script 
ǇǊƻǾƛŘŜǎ ŀ άsafety netέ to help ȅƻǳ ǊŜǎǘŀǊǘ ŀƴŘ ŎƻƳǇƭŜǘŜ ȅƻǳǊ ǇǊŜǎŜƴǘŀǘƛƻƴΦ IƻǇŜŦǳƭƭȅ ȅƻǳ ǿƻƴΩǘ 
hŀǾŜ ǘƻ ǳǎŜ ƛǘΣ ōǳǘ ƛǘΩǎ ƴƛŎŜ ǘƻ ƪƴƻǿ ƛǘΩǎ waiting there in case you do. 

3. The script can be distributed to the audience after your presentation or you can offer to send it 
to interested people. This means that they will take something of your presentation away with 
them. It also allows you to reduce the amount of detail in your presentation because you can refer 
the audience to that text. 

4. You have a permanent record of your presentation, which should be useful in future. You may 
deliver a similar presentation again, for example, in which case you can simply modify the script 
ȅƻǳ ƘŀǾŜ ǘƻ ǎǳƛǘ ǘƘŜ ƴŜǿ ŎƻƴǘŜȄǘΦ LǘΩǎ ƳƻǊŜ ŜŦŦƛŎƛŜƴǘ ǘƘŀƴ ŀǘǘŜƳǇǘƛƴƎ ǘƻ ǊŜŎƻƴǎǘǊǳŎǘ ȅƻǳǊ 
presentation using the limited data and notes on your existing slides. 

Why It Helps to Write a Script FIRST 
LǘΩǎ ƴƻǘ ŀƭǿŀȅǎ ǘƘŜ ŎŀǎŜΣ ōǳǘ ƛƴ ƎŜƴŜǊŀƭ ƛǘ ƳŀƪŜǎ ǎŜƴǎŜ ǘƻ ǿǊƛǘŜ ŀ ǎŎǊƛǇǘ ŦƛǊǎǘΣ ǘƘŜƴ ǇǊŜǇŀǊŜ ǎƭƛŘŜǎ 
based on that. There are a couple of reasons for this. 

мΦ [ƻƎƛŎŀƭ ά¢ƛƎƘǘƴŜǎǎέ ŀƴŘ Cƭƻǿ 
In academic writing you typically connect sentences logically, and build them into paragraphs, 
with transitions between. As you write you make explicit connections and finely coordinate words, 
ǎŜƴǘŜƴŎŜǎ ŀƴŘ ǇŀǊŀƎǊŀǇƘǎ ƛƴ ŀ ǿŀȅ ǘƘŀǘ ȅƻǳ ƻǘƘŜǊǿƛǎŜ ǇǊƻōŀōƭȅ ǿƻǳƭŘƴΩǘ ŘƻΦ Lƴ ƻǘƘŜǊ ǿƻǊŘǎΣ 
writing encourages you to work logically and carefully at a detailed level, making clarifying 
insertions, removing unnecessary elements to produce a smooth discursive flow. Presentations 
built through slides can sometimes lack this flow, seeming instead rather mechanical as the 
ǎǇŜŀƪŜǊ άjump-Ŏǳǘǎέ from one slide to the next. 

2. Prioritizing Speaker over Slides 
When you watch presentations, sometimes you can actually guess those that have been prepared 
without a script. The speaker is obviously following along with each ǎƭƛŘŜΣ ǎƻƳŜǘƛƳŜǎ ǘƘŜȅΩǊŜ 
ŀŎǘǳŀƭƭȅ ǊŜŀŘƛƴƎ ǘƘŜ ǎƭƛŘŜΦ ¢Ƙƛǎ Ƙŀǎ ǘƘŜ ŜŦŦŜŎǘ ƻŦ ǇǊƛƻǊƛǘƛȊƛƴƎ ǘƘŜ ǎƭƛŘŜǎ ŀƴŘ ŦƻŎǳǎƛƴƎ ǘƘŜ ŀǳŘƛŜƴŎŜΩǎ 
attention there. Simply put, it is as if the speaker is a servant to the slides. But, ultimately, the 
slides should be there to serve the speaker. When that relationship is inverted, with the speaker 
following the slides, it usually makes the speaker seem somewhat passive. It can take the human 
energy and momentum out of your presentation. 
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The Preparation άFeedback Loopέ 
The research cycle is basically a feedback loop, and you can also use a feedback loop ǿƘŜƴ ȅƻǳΩǊŜ 
thinking about the process of creating a presentation. You create a draft through notes, probably 
a script, then slides.  
 
You try it to see if it works by showing or demonstrating it to your colleagues, or at least by 
rehearsing. You get feedback and/or review personally what would make the presentation better, 
clearer, then you adjust it and try it again, just like running an experiment. 
 
As you do with your research, try to examine it objectively, or at least from the subjective view of 
your audience. 
 

 
The presentation itself is actually just part of the cycle. You try it, you may get some feedback. Ask 
others to tell you about their experience of your presentation if possible. Anyway, reflect upon 
every presentation you do. Don't expect perfection, but think about any problems you had and 
how you can avoid them next time. Think about the aspects that seemed to work well. Make notes 
to use in preparing your next presentation. 
 
Above all, begin preparing and testing your presentation as early as possible. The more 
feedback you get the better the presentation will be. !ƴŘ ȅƻǳ ŎŀƴΩǘ Řƻ ǘƘŀǘ ǾŜǊȅ ǿŜƭƭ ƛŦ ȅƻǳΩǊŜ 
ǎǘƛƭƭ ǿƻǊƪƛƴƎ ƻƴ ǘƘŜ ǇǊŜǎŜƴǘŀǘƛƻƴ ƻƴ ǘƘŜ ŀƛǊǇƭŀƴŜ ƎƻƛƴƎ ǘƻ ǘƘŜ ŎƻƴŦŜǊŜƴŎŜΦ {ƻ ƛǘΩǎ ǎƛƳǇƭŜΧ  
 

Begin Preparing Early! 
  

Review

Adjust

Try
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Proposals/Abstracts  
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Fundamentals of Abstracts/Proposals 
Conferences across different countries, different fields of research, and different research 

organizations of course differ. Consequently, the style and format of presentations and abstracts 

is not at all uniform. But, there are some general guidelines that might help. 

What is an abstract/proposal?  
An abstract or proposal is a very brief (most often between 100-300 words in length, sometimes 

longer) overview of your presentation. Technically, what you send to conference organizers for 

selection might best be called a "proposal" but even at this stage they are often called abstracts. 

If you are selected to present, this summary will appear in the conference website (possibly in a 

book).  

There are 3 primary functions of writing proposals/abstracts: 
1). to give the conference committee a way to select papers. 

нύΦ ǘƻ ŦƛƴŘ ŀƴ ŀǳŘƛŜƴŎŜ ŦƻǊ ȅƻǳǊ ǇŀǇŜǊΧ ǘƘŜ ǊƛƎƘǘ ŀǳŘƛŜƴŎŜ. 

3). to clarify your own thinking and presentation structure. 

.ŜŦƻǊŜ ȅƻǳ ōŜƎƛƴΣ ǘƘƛƴƪΧ 
You need to make sure you provide what is required by 

a). the organizers in terms of the general theme(s) of the event or session.  

b). the specific presentation and abstract guidelines. 

So, read the conference overview/philosophy and submission instructions carefully. 

* Search online for examples from previous conferences by the same organization. 

Common Abstract Organization: Questions to Answer 
ᵑ. WHY you did your research (background, problem, motivation) 

ᵒ. WHAT your research showed, or tried to show, or is trying to show (main idea) 

ᵓ. HOW you did it (materials/method/procedures) 

ᵔ. WHAT support you found (results) 

ᵕ. WHAT the results mean (discussion/meaning) 

ᵖ. WHAT might be the effects (implications, importance)  

Title 
Make your title clear and concise. You should ensure that it reflects the overall aims and themes 
of the conference and is understandable for your intended audience. It's OK to use a title that 
catches attention, but make sure that is also conveys some idea of your content. On the other 
ƘŀƴŘΣ ŘƻƴΩǘ Ǉǳǘ ǘƻƻ much detail in the title. In short, try to find a good balance of information, 
impact and clarity. 

Background (Motivation) and Aim 
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What is your presentation trying to achieve? This needs to be made explicit; if you as the author 
are not sure, it is unlikely the selection committee or your potential audience will understand. 
Try to give clear motivation and aim for your research. These are often used by conference 
organizers to decide which papers will be accepted, and by delegates to decide which 
presentations to attendτso clarity is essential. 

Content 

You may refer to some of the key background literature to the paper. Not too much! 

If you're doing a research study, briefly summarize the process. A few clear sentences about 
each element such as sample, methodology, data collection and analysis is all you need. If you 
have results, state them simply. 

At the end of your abstract, refer to the importance, possible impact of your research. A 
thought-provoking conclusion may help influence the selection committee and attract an 
audience. 

* NEVER go over the word limit, as it suggests you lack organizational control. 

But dƻƴΩǘ ǿǊƛǘŜ ŦŀǊ ǘƻƻ ƭƛǘǘƭŜτit could appear lazy. 

References 
Some conferences ŘƻƴΩǘ ǿŀƴǘ ǊŜŦŜǊŜƴŎŜǎ ƛƴ ǘƘŜ ŀōǎǘǊŀŎǘΣ ǎƻƳŜ limit the 
number of references to be used. If you use them, you should aim to 
include only references that are up-to-date and strongly connected to 
the content of your paper. 

Steps of proposal preparation 
1. Consult the conference website 
2. Ensure your research fits the conference themes 
3. Read the proposal/abstract instructions (e.g. length, references?) 
 There may be a proposal template to follow. 
1. Search for abstracts from previous conferences for models 
2. Write a rough draft 
3. Show it to a colleague 
4. Redraft 
5. Get it checked by a native speaker if in a second language 
6. Send it well before the deadline 

The Writing Approach  

YŜŜǇ ǘƘŜǎŜ о Ǉƻƛƴǘǎ ƛƴ ƳƛƴŘΦ aŀƪŜ ǎǳǊŜ ƛǘΩǎ 

É Clear ς easy to read, with not too much jargon and no errors  
É Concise ς with no unnecessary information and words  
É Cohesive ς flowing smoothly and logically across the parts 

 

ϝ¢Ǌȅ ǘƻ ƎŜǘ ŦŜŜŘōŀŎƪ ŦǊƻƳ ǎƻƳŜƻƴŜ ōŜŦƻǊŜ ȅƻǳ ǎǳōƳƛǘΦ LŦ ȅƻǳΩǊŜ ƴƻǘ ŀ ƴŀǘƛǾŜ 
speaker of the language, you definitely need a native-speaker check. 
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Proposal (Abstract) Examples 
The Positive Effects of Banana Consumption on Creative 

Intelligence 
North American Society of Nutritionists Annual Congress, San Francisco 2013 

(* Sentences are separated here for clarity) 

ᵑ There is growing public interest in the influence of nutrition on the brain. Doraemon 

Laboratories suggested in 2012 that bananas may improve certain mental functions, but no 

credible investigation of the effects of banana consumption specifically on creativity have 

formerly been done. (Background) 

ᵒ This paper is a report on research we have undertaken in order to assess the impact upon 

creative intelligence of eating bananas. (Aim) 

ᵓ ¢ƘŜ ǇǊŜǎŜƴǘ ǎǘǳŘȅ ǳǎŜŘ {ǘŀƴƛǎƭŀǾǎƪȅΩǎ /ǊŜŀǘƛǾƛǘȅ ¢Ŝǎǘ ǘƻ ŎƻƳǇŀǊŜ ŀ ŎƻƴǘǊƻƭ ƎǊƻǳǇ ƻŦ ул 

university students with a similar group asked to eat five bananas each day over a three 

month period. (Method) 

ᵔ ¢ƘŜ ƭŀǘǘŜǊ ƎǊƻǳǇΩǎ ǊŜǎǳƭǘǎ ƻƴ ǘƘŜ ŎǊŜŀǘƛǾƛǘȅ ǘŜǎǘ ŀǘ ǘƘŜ ŜƴŘ ƻŦ ǘƘŜ ǇŜǊƛƻŘ ǿŜǊŜ ƻƴ ŀǾŜǊŀƎŜ мт҈ 

above those of the control group. (Results) 

ᵕ This suggests enhancement of creativity through high levels of regular banana eating. 

(Meaning) 

ᵖ It is expected that these results, if they can be reliably duplicated, will have a dramatic impact 

on food science and global consumption of bananas. (159 words) (Importance) 

 

Development, Freedom and Happiness: A Global Perspective 
Inglehart, Foa, Peterson and Welzel 

University of Michigan, Harvard University, Jacobs University 

Until recently, it was widely believed that happiness fluctuates around set points, so that neither 

individuals nor societies can lastingly increase their happiness, meaning happiness levels of entire 

societies remain fixed. Our study, however, challenges the idea that happiness levels are basically 

unchangeable, and suggests that increased freedom is strongly related to improvements in 

happiness over time. Data from representative national surveys carried out from 1981 to 2007 

was compiled and statistically examined. Regression analysis showed that happiness rose in 45 of 

the 52 countries. We found a positive correlation between happiness and the combined effects 

of 1) economic development, 2) democratization, and 3) increasing social tolerance. We argue 

that improvements in those 3 conditions have increased the extent to which people perceive that 

they have free choice, which in turn has led to higher levels of happiness. This study suggests a 

need to modify previous assumptions that happiness cannot be substantially changed, and it has 

clear implications for policymaking in countries around the world. (165 words) 

 * Adapted from an actual article published in the journal Perspectives on Psychological Science 
3:4 (2008). 
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A Proposal for Research in Progress 
 

Suggestions for writing proposals for research in progress: 
ü Spend more time on previous related studies. 

ü Give any early findings (pilot studies, etc.). 

ü Discuss various possible results and their meaning. 

ü Emphasize that any results you get will be useful. 

ü Spend more time on value/importance of your question/research. 

ü State your intention is to gather suggestions from the audience.  

 
 

An Example Proposal for Research in Progress 

Chocolate and the Desire for Romance: a longitudinal study 
Banksia & Sakurai (2013) 

We are currently studying whether eating chocolate acts as a substitute for romantic love. 
Chocolate contains the chemicals serotonin and phenylethylamine, which are also naturally 
produced by the human body. Various studies (Atkins 2001, Ng 2008) have shown that these 
chemicals are released into the brain during experiences of romantic love or passion, causing 

raised blood pressure, increased heart rate and feelings of euphoria ( ). Ahmed (2008) 

found that eating chocolate produces similar biological and psychological changes. This raises the 
ǉǳŜǎǘƛƻƴ ŀǎ ǘƻ ǿƘŜǘƘŜǊ ŜŀǘƛƴƎ ŎƘƻŎƻƭŀǘŜ Ƴŀȅ ǊŜŘǳŎŜ ŀ ǇŜǊǎƻƴΩǎ ƴŜŜŘ ƻǊ ŘŜǎƛǊŜ ǘƻ ŜƴƎŀƎŜ ƛƴ 
romantic relationships: if we can receive the positive emotional effect from simply buying 
chocolate, why bother with the complexities and pain of pursuing romantic love? We are in the 
second year of a three-year study involving monitoring of 106 single men and 107 single women 
aged 20-30 in Hawaii. They were divided into three groups: a group asked to refrain from eating 
chocolate, a group encouraged to eat chocolate regularly and a group given no special instructions. 
Subjects are asked to report their romantic activities once per month. This presentation provides 
preliminary data from the study. It is expected that if a strong correlation is reported, consumers 
may change their attitudes towards eating chocolate. It is also possible that the increased 
consumption of chocolate in recent years may help to explain decreased marriage and birth rates 
across the world. (243 words) 
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Template: Building Your Proposal  
Think of your own presentation idea. Can you answer these questions? 

 

1. WHY did/will you do this research? (background / importance) 

________________________________________________________________________ 

________________________________________________________________________

________________________________________________________________________ 

 

2. WHAT did/will you (try to) prove/conclude? (your idea or hypothesis) 

________________________________________________________________________ 

________________________________________________________________________

________________________________________________________________________ 

 

3. HOW did/will you do it? (method of gathering support for your idea) 

________________________________________________________________________ 

________________________________________________________________________

________________________________________________________________________ 

 

4. What did you (or do you expect to) find? (results) 

________________________________________________________________________ 

________________________________________________________________________

_______________________________________________________________________ 

 

5. What do/could the results mean? (discussion) 

________________________________________________________________________ 

________________________________________________________________________

________________________________________________________________________ 

 

6. WHAT are/will be the implications/importance of your research? 

________________________________________________________________________ 

________________________________________________________________________ 
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Proposal Draft 

Now, use your outline to write a rough draft of an abstract (about 150 words) that 

would be: 

a). selected by a conference committee. 

b). likely to attract your target audience. 

 

Title* 

______________________________________________________________________ 

 

________________________________________________________________________

________________________________________________________________________

________________________________________________________________________

________________________________________________________________________

________________________________________________________________________

________________________________________________________________________

________________________________________________________________________

________________________________________________________________________

________________________________________________________________________

________________________________________________________________________

________________________________________________________________________

________________________________________________________________________

________________________________________________________________________

________________________________________________________________________

________________________________________________________________________

________________________________________________________________________

________________________________________________________________________

________________________________________________________________________ 

________________________________________________________________________

________________________________________________________________________
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________________________________________________________________________

________________________________________________________________________ 

 
  

Logical Structure  



 

25 

 

Basic Presentation Structure 
Below is the structure of a standard presentation, in English and Japanese. It's perhaps much 
like what you learned in high school. It's remarkably simple, but that's also its strength. It's 
designed to adapt to various situations and to communicate content that might be quite 
complicated. 

The thinking underlying this structure is simple. A presentation is a logical organization of 
evidence to support an idea. Research presentations, which we will come to soon, are similar in 
structure because they are based on that same concept. 
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Basic Presentation Template 
 

Intro 
Background:____________________________________________________________________
______________________________________________________________________________
______________________________________________________________________________ 
 
Statement of Idea: 
______________________________________________________________________________ 
______________________________________________________________________________ 
 
Outline (parts): 
______________________________________________________________________________ 
______________________________________________________________________________ 
 

Body 
Support I 
______________________________________________________________________________
______________________________________________________________________________
______________________________________________________________________________ 
 
Support II  
______________________________________________________________________________
______________________________________________________________________________
______________________________________________________________________________ 
 
Support III 
______________________________________________________________________________
______________________________________________________________________________
______________________________________________________________________________ 

 

Conclusion 
Synthesis / Summary: 
______________________________________________________________________________ 
______________________________________________________________________________ 
 
Restate Key Idea: 
______________________________________________________________________________
______________________________________________________________________________ 
Final Comment: 
______________________________________________________________________________
______________________________________________________________________________ 
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Basic Presentation Preparation Questions 
Reflecting on Your Structure 

Introduction 
1. Is some background information given? What? 

    

____________________________________________________________________________ 

2. What is the basic thesis (TS)? ____________________________________________________ 

3. Is it a strong thesis? (clear, new, provocative) _______________________________________ 

4. Is there a strong reason given for presenting on this idea? _____________________________ 

5. Is the structure predicted? How? _________________________________________________ 

 

Body 
6. Are the parts of the body clearly, logically structured? ________________________________ 

7. What are the key points in the body? _____________________________________________ 

8. Do the points in the body really support the thesis? __________________________________ 

9. Is the research material presented helpful? ________________________________________ 

 

Conclusion 
10. Does the conclusion restate the thesis? ___________________________________________ 

11. Is the importance emphasized? How? ____________________________________________ 

12. Is there some kind of memorable final line? What? _________________________________ 

______________________________________________________________________________ 

 

Do you have any further suggestions for helping to improve the presentation? 

______________________________________________________________________________

______________________________________________________________________________ 

 

 

 

 

 

 

A research presentation is a logical 

organization of evidence to support an idea... 

and get feedback. 
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Research Presentation Structure 
The structure of a research presentation is not absolutely fixed. It depends mostly on the 

conventions of your research field and perhaps the conference or meeting you are attending. But 

even then, there may be room to change if you like. 

It may surprise you, but the basic structure of typical presentations in the natural sciences, 

physical sciences and humanities are not radically different. In the sciences most researchers 

become ŦŀƳƛƭƛŀǊ ǿƛǘƘ ǿƘŀǘ ƛǎ ŎŀƭƭŜŘ ǘƘŜ Lawŀ5 ǎǘǊǳŎǘǳǊŜΣ ƳŜŀƴƛƴƎ άLƴǘǊƻŘǳŎǘƛƻƴΣ aŜǘƘƻŘΣ wŜǎǳƭǘǎ 

ŀƴŘ 5ƛǎŎǳǎǎƛƻƴέ ŦƻǊ ōƻǘƘ ǇǊŜǎŜƴǘŀǘƛƻƴs and articles. 

Certain areas of the humanities use that same structure. However, if you're working in a field such 

as philosophy or cultural studies you may write and present in what is sometimes referred to as 

a άŘƛǎŎǳǊǎƛǾŜέ ƳƻŘŜΥ ȅƻǳ ǇǊŜǎŜƴǘ a long argument using almost entirely words, with little or no 

numerical data. In that case, you may still describe your method because you might be using a 

particular theoretical approachΦ !ǎ ŦƻǊ ǘƘŜ ǊŜǎǳƭǘǎ ŀƴŘ ŘƛǎŎǳǎǎƛƻƴ ǇŀǊǘǎΣ ǘƘŜȅ Ƴŀȅ ōŜ ǘƻƎŜǘƘŜǊΧ 

ƛǘΩǎ ŀƭƭ ŘƛǎŎǳǎǎƛƻƴΦ 

But apart from that, the structure of presentations is not so fundamentally different between the 

humanities and the sciences. Why? Because the basis is the same: you're trying to support an 

idea, answer questions, through a logical organization of evidence. 
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Brief summary of parts 
Here is a short outline of parts. It's not a set of rules and the order is not rigidly fixed. 
This is just a rough guide based on common structure to help you get started. We'll 
go into it all in more detail later. 

The Title 
It simply tells the audience what your research presentation is about. It doesn't need to be the 
same as your official research project title and you should not try to impress the audience with 
technical jargon. It's most important that your audience can understand it, so it helps them decide 
whether to attend, then what to expect. 

Background 
This gives the audience the general context of your research. It should begin with a field of view 
that suits your audience: in the case of an outfield audience, broader and connected to the real 
world you share with them. Describe a situation, usually in the present, but also possibly past and 
future. 

Motivation 
Why are you doing this research? Identify a problem that needs to be solved or a potential you 
are trying to help achieve through your research. Explain the issue's general importance for the 
world, and why your specific research is needed by referring to previous studies and a research 
gap, which means a subject that has not been investigated before.  

Aim/Idea/Question 
This should be a simple and clear statement of your research purpose. Ideally, it would include 
your own position that will be supported by the research. If possible, make this a direct statement 
(thesis statement). If not, there should at least be a research question to be answered, and a 
possible answer (hypothesis) tested through your research, and if your research is complete, 
revealed in the presentation. 

Outline 
Tell the audience what you will be telling them about in the presentation. It may not be needed 
if everyone is presenting using the same format (such as IMRaD) and you have completed your 
research. If you will not be giving results, you definitely need to let the audience know here or 
elsewhere in the introduction, and why. 

Method/Theory 
How will you support the idea or test the hypothesis/question? Is there some existing theoretical 
or conceptual basis you use to guide the research? If so, give a level of detail suitable for your 
intended audience. If you are testing through surveys or experiments, what subjects (people) or 
materials or equipment will you use? 
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Results (IMRaD) 
Display, describe and basically explain the data you have gathered through your research. 

Discussion 
For discursive presentations, this is the main supporting body of your presentation. Bring 
together the key information in a logical argument that supports your thesis.  

For IMRaD presentations, make the results meaningful to the audience by focusing on key data. 
Connect specific results clearly to the research thesis/hypothesis/questions in the Aim section to 
provide support for them. 

Conclusion 
Summarize what you set out to do and what your research has achieved in general terms. Use 
this time to also remark any limitations of your presentation. That can protect you and also 
launch you into brief mention of future study plans or recommendations.  

Conclude with some final remark about the importance of this research in terms of future 
research and especially applications in the real world. You don't have to speak like a marketing 
manager, but try to finish on a positive note.    
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Your Best Title: Consider Your Audience 
Researchers often learn what a presentation title should look like from seeing presentations by 
ǘƘŜƛǊ ǎŜƴƛƻǊ ŎƻƭƭŜŀƎǳŜǎΦ ¢Ƙŀǘ ƳŀƪŜǎ ǎŜƴǎŜΣ ōǳǘ ōŜ ŎŀǊŜŦǳƭΧ ǿƘŀǘ ȅƻǳ ǎŜŜ ƛƴ ȅƻǳǊ ƭŀō ƻǊ ǊŜǎearch 
group may not be suitable or effective outside that narrow context, such as at an international 
conference. 

For their presentation title, new researchers often simply use an official title of their research, or 
maybe the title of an article they are publishing from the same research. Inside your research 
group or specific field, that may be fine since everyone is likely to understand, but as soon as you 
step outside that narrow context, the situation can be very different.  

The main functions of a title are to: 

1. attract an audience to your presentation. They will decide whether to read your abstract 
and then hopefully attend your presentation based on this. 

2. begin navigating your audience through your presentation. 

The first questions you have to ask yourself are always: 

мΦ ά²Ƙŀǘ ƪƛƴŘ ƻŦ ǘƛǘƭŜ ǎǳƛǘǎ ǘƘŜ ŎƻƴŦŜǊŜƴŎŜΚέ 

нΦ ά²Ƙƻ ŀǊŜ ǘƘŜ ŀǳŘƛŜƴŎŜ L ǿŀƴǘ ƻǊ ŜȄǇŜŎǘ ǘƻ ŀǘǘŜƴŘΚέ 

оΦ ά²Ƙŀǘ Řƻ ǘƘŜȅ όbh¢ύ ƪƴƻǿΚέ 

First consider the scope of the conference, the level of specialization. The organizers may want 
you to be highly technical or they may prefer you to make the title attractive to a broad audience. 
Read the conference "Call for Papers" carefully and check previous conference presentation titles 
to give you some idea.  

If some or many of your expected audience are not in your specific research field and may not be 
ŦŀƳƛƭƛŀǊ ǿƛǘƘ ǘƘŜ ƴŜǿ ǎŎƛŜƴŎŜ ƻǊ ƛŘŜŀǎ ȅƻǳΩǊŜ ǿƻǊƪƛƴƎ ǿƛǘƘΣ ǘƘƛǎ Ŏŀƴ ōŜ ŀ ŎƘŀƭƭŜƴƎŜΦ  

bƻǿΣ ȅƻǳ Ƴŀȅ ǘƘƛƴƪΣ άhYΣ ǘƘŜ ŀǳŘƛŜƴŎŜ ǿƻƴΩǘ ǳƴŘŜǊǎǘŀƴŘ ǘƘŜ ǘƛǘƭŜΣ ōǳǘ ƛǘ Ψƭƻƻƪǎ ǇǊƻŦŜǎǎƛƻƴŀƭΩ ŀƴŘ 
they will hopefully understand when I explain it all latŜǊ ƛƴ ǘƘŜ ǇǊŜǎŜƴǘŀǘƛƻƴΦέ ¢Ƙƛǎ ƛǎ bh¢ ŀ ƎƻƻŘ 
idea. Remember, the audience is firstly using the title to decide whether to attend your 
ǇǊŜǎŜƴǘŀǘƛƻƴΥ ƛŦ ǘƘŜȅ ŘƻƴΩǘ ǳƴŘŜǊǎǘŀƴŘ ƛǘΣ ǘƘŜȅ may not even attend. 

At the beginning of your actual presentation, if the title is not helping the audience to navigate 
ȅƻǳǊ ǇǊŜǎŜƴǘŀǘƛƻƴ ŦǊƻƳ ǘƘŜ ǎǘŀǊǘΣ ƛǘΩǎ ǿŀǎǘƛƴƎ ǇǊŜŎƛƻǳǎ ǘƛƳŜΦ ¢Ƙƛǎ ƛǎ ŀ ōƛƎ ŘƛŦŦŜǊŜƴŎŜ ōŜǘǿŜŜƴ ŀ 
ǇǊŜǎŜƴǘŀǘƛƻƴ ǘƛǘƭŜ ŀƴŘ ŀ ƧƻǳǊƴŀƭ ŀǊǘƛŎƭŜ ǘƛǘƭŜΥ ƛƴ ŀ ǇǊŜǎŜƴǘŀǘƛƻƴ ȅƻǳ ŘƻƴΩǘ ƘŀǾŜ ǘƛƳŜ ǘƻ ǿŀǎǘŜΦ 

The most common problems with research presentation titles are: 

1. too long 

2. too many unfamiliar technical words for the intended audience 

3. the importance of the research is not clear to the audience 
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ϝ {ƻƳŜǘƛƳŜǎ ȅƻǳ ƴŜŜŘ ǘŜŎƘƴƛŎŀƭ ƭŀƴƎǳŀƎŜΣ ōǳǘ ŘƻƴΩǘ ǘǊȅ ǘƻ ƛƳǇǊŜǎǎ ŀƴ audience by using jargon. 

Adapt to your audience 

IŜǊŜΩǎ ŀƴ ŜȄŀƳǇƭŜ ƻŦ ŀ ǇǊŜǎŜƴǘŀǘƛƻƴ ǘƛǘƭŜ ōŀǎŜŘ ƻƴ ŀ ƧƻǳǊƴŀƭ ŀǊǘƛŎƭŜ ǘƛǘƭŜ ŦƻǊ ǎǇŜŎƛŀƭƛǎǘǎΥ 

ά9ŦŦŜŎǘǎ ƻŦ ōŀŎǘŜǊƛǳƳ ƳŜŘƛŀǘŜŘ ǘǊŀƴǎŦƻǊƳŀǘƛƻƴ ƻŦ Ƴǳǎŀ ƪƛƛǊƻ cultivar leaf epidermis with 
!vtǎǊтм ŦƻǊ ƭƻǿ ǇǊŜŎƛǇƛǘŀǘƛƻƴ ǎǘǊŜǎǎ ŎƻƴŘƛǘƛƻƴǎέ όмт ǿƻǊŘǎύ 

¢ƘŀǘΩǎ ǇǊƻōŀōƭȅ ǳǎŜŦǳƭ ŦƻǊ ŀ ƴŀǊǊƻǿ млл҈ ǎǇŜŎƛŀƭƛǎǘ ŀǳŘƛŜƴŎŜΦ CƛƴŜΦ .ǳǘ Ƙƻǿ Ŏŀƴ ȅƻǳ ƳŀƪŜ ŀ ǘƛǘƭŜ 
ǳǎŜŦǳƭ ŦƻǊ ŀƴ άƻǳǘŦƛŜƭŘέ ŀǳŘƛŜƴŎŜΚ IŜǊŜΩǎ ŀƴ ŀƭǘŜǊƴŀǘƛǾŜ ǘƛǘƭŜ ŦƻǊ a broader audience of non-
specialists. 

ά¢ƻǿŀǊŘǎ ŘǊƻǳƎƘǘ-ǊŜǎƛǎǘŀƴǘ ōŀƴŀƴŀ ǇƭŀƴǘǎΥ ƎŜƴŜǘƛŎ ǘǊŀƴǎŦƻǊƳŀǘƛƻƴ ƻŦ ƭŜŀǾŜǎ ŦƻǊ ŀ ŘǊȅŜǊ ŎƭƛƳŀǘŜέ 
(13 words) 

The above example shows there are various ways to make the title useful for a broad audience. 

1. Make the title as short as possible by removing specific details that are not required for a basic 
ǳƴŘŜǊǎǘŀƴŘƛƴƎ ƻŦ ǘƘŜ ǊŜǎŜŀǊŎƘΦ !ƭǎƻΣ ŎƻƴǎƛŘŜǊ ǳǎƛƴƎ ŀ άǘƛǘƭŜΥ ǎǳōǘƛǘƭŜέ ŦƻǊƳŀǘ ǘƻ ƳŀƪŜ ǘƘŜ Ƴŀƛƴ 
point clear. 

2. Remove unfamiliar technical words or replace them with familƛŀǊ ǿƻǊŘǎΧ ŜǾŜƴ ƛŦ ǘƘŜȅ ŀǊŜ ƴƻǘ 
so specific. 

3. Include a very basic general aim of the research (Υ άǘƻǿŀǊŘǎ ŘǊƻǳƎƘǘ-ǊŜǎƛǎǘŀƴǘ ōŀƴŀƴŀ Ǉƭŀƴǘǎέύ 
ǎƻ ǘƘŜ ŀǳŘƛŜƴŎŜ ƛƳƳŜŘƛŀǘŜƭȅ ǳƴŘŜǊǎǘŀƴŘǎ ǘƘŜ ǊŜǎŜŀǊŎƘ ǇǳǊǇƻǎŜΧ ŜǾŜƴ ƛŦ ȅƻǳǊ ǎǇŜŎƛŦƛŎ ǊŜǎŜŀǊŎƘ 
task is much narrower and will only make a small, indirect contribution to that general aim. At this 
point, the more general and understandable the aim, the better it is for the audience. 

Compromise is OK: aim for balance! 

Sometimes, you may want, or expect, an audience that includes both specialists and non-
specialists. Then you might try a compromise ( ). One technique is to make a main title 
understandable for everyone, then give a subtitle specific enough for the specialists. 

ά¢ƻǿŀǊŘǎ ŘǊƻǳƎƘǘ-resistant banana plants: genetic transformation with AQPsr71 for leaf 
ŜǇƛŘŜǊƳŀƭ ŜƴƘŀƴŎŜƳŜƴǘέ όмн ǿƻǊŘǎύ 

Here, everyone understands the basic aim of the research, and the specialists gather some specific 
knowledge. 
 

{ƻΣ ŘƻƴΩǘ Ƨǳǎǘ ǘǊȅ ǘƻ ƭƻƻƪ ŀƴŘ ǎƻǳƴŘ άƻŦŦƛŎƛŀƭΦέ /ƻƴǎƛŘŜǊ ȅƻǳǊ ǘƛǘle carefully as 
communication. Begin by thinking about the conference scope and the 
audienceτǿƘŀǘ ǘƘŜȅ όŘƻƴΩǘύ ƪƴƻǿΣ ǿƘŀǘ ǘƘŜȅ ǿill want to know. 
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Introductory Sequence 
How you begin your presentation depends very much on your audience: whether they are 
ǎǇŜŎƛŀƭƛǎǘǎ όƛƴŦƛŜƭŘŜǊǎύ ƛƴ ȅƻǳǊ ǊŜǎŜŀǊŎƘ ŦƛŜƭŘΣ ƎŜƴŜǊŀƭƛǎǘǎ ƛƴ ȅƻǳǊ ŀǊŜŀΣ ƻǊ άƻǳǘŦƛŜƭŘŜǊǎέ ǿƘƻ ƘŀǾŜ 
little background information and technical knowledge. Infield presentations are usually the 
easiest for introductions because your audience already has a lot of background and they probably 
understand the importance of your research.  

The sequence below is not a set of rules. There is definitely room to vary the order. The important 
thing is to give information to the outfield audience in a logical sequence that allows them to 
gradually gain the knowledge they need to understand your project aim. You have to guide them 
carefully on a journey from a shared world into the complex depthsτand difficult languageτof 
your individual research. 

1. Self-introduction 
CŜŜƭ ŦǊŜŜ ǘƻ ǎŀȅ ǎƻƳŜǘƘƛƴƎ ŦŀƳƛƭƛŀǊΣ ŜǾŜƴ ƛŦ ƛǘΩǎ Ƨǳǎǘ άIŜƭƭƻέΦ LǘΩǎ ōŜǎǘ ǘƻ ōŜƎƛƴ ǿƛǘƘ ŀ ƘǳƳŀƴ ǘƻǳŎƘΦ 
Also, let the audience know your specific research field and possibly your position in the research 
cycle (if not here then by the time you give your outline). 

2. Background 
If you're talking to an outfield audience, sǘŀǊǘ ƛƴ ǘƘŜ άǊŜŀƭ ǿƻǊƭŘΣέ ǘƘŀǘ ƛǎ ǘƘŜ ōǊƻŀŘŜǎǘ ǇƻǎǎƛōƭŜ 
context of your research in its relation to the world that others in the audience can relate to. You 
Ƴŀȅ ŀƭƳƻǎǘ ƴŜǾŜǊ ǘƘƛƴƪ ŀōƻǳǘ ǘƘƛǎ ǿƻǊƭŘ ǿƘŜƴ ȅƻǳΩǊŜ ǊŜǎŜŀǊŎƘƛƴƎΣ ōǳǘ ȅƻǳ ƴŜŜŘ ǘƻ ǇǊƻǾƛŘŜ ǘƘƛǎ 
real word context in order to connect with the audience in a shared world, and to show the 
importance ƻŦ ȅƻǳǊ ǊŜǎŜŀǊŎƘΦ aŀƪŜ ƛǘ ŀǎ ŎƻƴŎǊŜǘŜ ŀǎ ǇƻǎǎƛōƭŜΦ tƘƻǘƻƎǊŀǇƘȅ ǊŜƭŀǘŜŘ ǘƻ ǘƘŀǘ άǊŜŀƭ 
ǿƻǊƭŘέ ƛǎ ǘƘŜ Ƴƻǎǘ ŜŦŦƛŎƛŜƴǘ ŀƴŘ ŜŦŦŜŎǘƛǾŜ ǿŀȅ ǘƻ ƳŀƪŜ ǘƘŀǘ ŎƻƴǘŜȄǘ ŎƭŜŀǊΦ You may also explain any 
key terms that are required for the audience to understand your general research aim. (But only 
explain the terms that are necessary.) 

3. Motivation: a problem or potential 
Based on the background, describe a social, technological or environmental problem you hope to 
contribute to solving, or a potential benefit you hope to realize through your research project. 
This shows general importance. 

4. General research aim 
Based on this issue, state your general purpose. Even if your research is very specific and only a 
small part of a bigger project, connect it to the bigger picture. If your research is purely theoretical, 
ŘŜǎŎǊƛōŜ ǘƘŜ ǊŜǎŜŀǊŎƘ ƎŀǇ ǘƘŀǘ ȅƻǳ ƘƻǇŜ ǘƻ ŦƛƭƭΦ ό! άǊŜǎŜŀǊŎƘ ƎŀǇέ ƛǎ ǎƻƳŜǘƘƛƴƎ ǘƘŀǘ Ƙŀǎ ƴƻǘ ōŜŜƴ 
researched before.) Again, in this way try to make the importance of your research clear. If 
possible, state a general hypothesis. 

5. Outline  
.ǊƛŜŦƭȅ ŘŜǎŎǊƛōŜ ǘƘŜ Ŧƭƻǿ ƻŦ ǘƘŜ ōƻŘȅ ƻŦ ȅƻǳǊ ǇǊŜǎŜƴǘŀǘƛƻƴΦ LǘΩǎ ǾŜǊȅ ƛƳǇƻǊǘŀƴǘ ǘƘŀǘ ȅƻǳ ƘŜǊŜ ƭŜǘ 
the audience know your position in the research cycle and whether they can expect to see 
ǊŜǎŜŀǊŎƘ ǊŜǎǳƭǘǎΦ LŦ ȅƻǳΩǊŜ ŜŀǊƭȅ ƛƴ ǘƘŜ ǊŜǎŜŀǊŎƘ ŎȅŎƭŜ ŀƴŘ ŘƻƴΩǘ ƘŀǾŜ ǊŜǎǳƭǘǎ ǘƘŜƴ ȅƻǳ ƴŜŜŘ ǘƻ ƳŀƪŜ 
it clear you will be focusing on background and not providing those details.  
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Example Introduction (Outfield) 
 

1. Self-introduction 

Iƛ ŜǾŜǊȅƻƴŜΣ LΩƳ {ŀƪŀǎƘƛǘŀ ¸ǳƪƛƪƻΦ LΩƳ ŀ ŦƛǊǎǘ ȅŜŀǊ aŀǎǘŜǊΩǎ ǎǘǳŘŜƴǘ ƛƴ ōƛƻ-agriculture specializing 
in plant bioengineering.  

2. Background 

Look at this photo. This is a banana tree on a plantation in East Africa 10 years ago. Bananas are 
an important food crop there, mostly for domestic consumption. This is a common type called the 
kiiro banana.   

3. Motivation: a problem (or potential)  

Now this is a kiiro banana tree growing on the same plantation last year. See the difference? You 
Ŏŀƴ ǎŜŜ ǘƘŜ ǊŜŎŜƴǘ ōŀƴŀƴŀ ǘǊŜŜΩǎ ƭŜŀǾŜǎ ƭƻƻƪ ŀ ƭƻǘ ƭŜǎǎ ƎǊŜŜƴ ŀƴŘ ƘŜŀƭǘƘȅΦ Lƴ ǊŜŎŜƴǘ ȅŜŀǊǎΣ ǘƘŜǊŜ 
Ƙŀǎ ōŜŜƴ ос҈ ƭŜǎǎ Ǌŀƛƴ ƛƴ ǘƘƛǎ ŀǊŜŀ ŀƴŘ ƛǘΩǎ ōŜŜƴ ƘƻǘǘŜǊΣ Ǉƻǎǎƛōly due to global climate change. 
According to Koite (2021), drought stress has caused banana production to fall by 43% over the 
past decade, with serious economic impacts.  

4. Research aim 

My research aims to help make banana trees that can stay healthy in a hotter, drier climate to 
support future banana farming. My project is studying whether a gene called AQPsr71, related to 
water transportation in plants, improves leaf function in banana plants under drought stress 
conditions. 

5. Outline  

{ƻΣ ƘŜǊŜΩǎ ŀƴ ƻǳǘƭƛƴŜ ƻŦ ǘƘŜ ōƻŘȅ ƻŦ Ƴȅ ǇǊŜǎŜƴǘŀǘƛƻƴΦ LΩƭƭ ƎƛǾŜ ǎƻƳŜ ƳƻǊŜ ŘŜǘŀƛƭŜŘ ōŀŎƪƎǊƻǳƴŘ ƻƴ 
the banana plant situation in a changing climate, referring to previous studies on plant adaptation. 
¢ƘŜƴ LΩƭƭ ŘŜǎŎǊƛōŜ ǘƘŜ ƳŜǘƘƻŘ I used to test the effect of the AQPsr71 gene, the results I obtained, 
and what they mean. 

 

* This introduction would be around 2 minutes long, a good length for a 10 minute presentation. 
 
In an infield presentation, the introduction would be more direct and probably shorter. It would 
probably also contain more of the technical language that your colleagues are familiar with, 
allowing you to give more detailed and specific explanations from the beginning. It would 
probably contain more specific research question statements. 
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Try to Have an Idea / (Hypo)thesis 
As mentioned elsewhere, the organization of your presentation depends on your aims and where 
you are in the research cycle when you present. 

[ŜǘΩǎ ōŜƎƛƴ ǿƛǘƘ ǘƘŜ ŜŀǎƛŜǎǘ ǎƛǘǳŀǘƛƻƴΥ ȅƻǳΩǾŜ ŎƻƳǇƭŜǘŜŘ ȅƻǳǊ ǊŜǎŜŀǊŎƘ ŀƴŘ ƘŀǾŜ ŀƭǊŜŀŘȅ ǇǳōƭƛǎƘŜŘ 
or ȅƻǳΩǊŜ ŀōƻǳǘ ǘƻ Řƻ ǎƻΦ ¸ƻǳΩǊŜ ōŀǎƛŎŀƭƭȅ ǇǊŜǎŜƴǘƛƴƎ ƛƴ ƻǊŘŜǊ ǘƻ άǎǇǊŜŀŘ ǘƘŜ ǿƻǊŘΦέ {ƻ ǿƘŀǘ ƛǎ ǘƘŜ 
ǿƻǊŘ ȅƻǳΩǊŜ ƎƻƛƴƎ ǘƻ ǎǇǊŜŀŘΚ Lǘ ǎƘƻǳƭŘ ōŜ ŀ ǘƘŜǎƛǎ ǎǘŀǘŜƳŜƴǘΦ 

A thesis statement is basically saying what the main point of your research is. It requires you to 
think hard to express as briefly and simply as possible what it is you are saying based on your 
research. Ideally, it would be good to say this in a single sentence and have that statement on 
ŀ ǎƛƴƎƭŜ ǎƭƛŘŜ ōȅ ƛǘǎŜƭŦ ǎƻ ƛǘΩǎ ŎƭŜŀǊ ǘƻ ǘƘŜ ŀǳŘƛŜƴŎŜ ǿƘŀǘ ƛt is and how important it is. In fact, that 
statement should provide the point around which your entire presentation is structured. As in an 
article ( ), everything in your presentation is devoted to supporting that statement. 

The great thing about a thesis statement is that it gives your presentation a focus and motivation, 
both for youτyou want to demonstrate why the idea is a good oneτand for the audienceτthey 
ƴƻǿ ƪƴƻǿ ǿƘŀǘ ȅƻǳ ŀǊŜ ǘǊȅƛƴƎ ǘƻ ǇǊƻǾŜΣ ǎƻ ƛǘ ƘŜƭǇǎ ǘƘŜƳ ƳŀƪŜ ǎŜƴǎŜ ƻŦ ǘƘŜ ƛƴŦƻǊƳŀǘƛƻƴ ȅƻǳΩǊŜ 
giving them.  

Having a thesis statement can make preparation of your presentation much easier. A common 
problem we have with presentations is that because of the time limit we have to make difficult 
decisions about what to include and what to cut when editing. Most of us find cutting is the 
ǘƻǳƎƘŜǎǘ ǇŀǊǘΦ ²ŜΩǾŜ ǿƻǊƪŜŘ ƘŀǊŘ ǘƻ ƎŜǘ ǘƘƛǎ ƛƴŦƻǊƳŀǘƛƻƴΣ ŀƴŘ ǿŜ Ƴŀȅ ŦŜŜƭ ǘƘŀǘ ƎƛǾƛƴƎ ŀǎ ƳǳŎƘ 
detail as possible will impress the audience with our diligence. When you have a clear, precise 
thesis statement, you can ask yƻǳǊǎŜƭŦ ǘƘƛǎ ƪŜȅ ǉǳŜǎǘƛƻƴ ǿƘŜƴ ȅƻǳΩǊŜ ŜŘƛǘƛƴƎ ŀƴŘ ǘǊȅƛƴƎ ǘƻ ŘŜŎƛŘŜ 
whether to cut a part: Do I need this information in order to support my idea in some way, or is 
it just incidental dataτƛƴǘŜǊŜǎǘƛƴƎ ƻǊ ƛƳǇǊŜǎǎƛǾŜΣ ōǳǘ ƴƻǘ ƴŜŎŜǎǎŀǊȅΚ LŦ ƛǘ ŘƻŜǎƴΩǘ ƘŜƭǇ ǎǳǇǇƻǊǘ 
your main idea, or at least clarify it, you may be able to cut it (and make it available outside your 
presentation).   

There is another important benefit of a clear thesis statement: it will help you get useful feedback. 
Because that statement gives the point of your presentation, the audience will tend to give more 
focused questions or comments. They are more likely to relate to your main idea and not to some 
minor issue that is not your main concern or interest. Most importantly, the audience will be 
ōŜǘǘŜǊ ŀōƭŜ ǘƻ ǘŜǎǘ ȅƻǳǊ ƛŘŜŀ ƛƴ ǘƘŜƛǊ ƻǿƴ ƳƛƴŘ ƛŦ ǘƘŜȅ ƪƴƻǿ ǿƘŀǘ ƛǘ ƛǎΦ ¢Ƙƛǎ ƛǎ ǿƘȅ ƛǘΩǎ ōŜǎǘ ǘƻ ƘŀǾŜ 
the thesis statement near the beginning of your presentation where possible. 

 

²Ƙŀǘ ƛŦ ȅƻǳΩǊŜ ƴƻǘ ŎƻƴŦƛŘŜƴǘ ƻŦ ȅƻǳǊ ƛŘŜŀΚ 
²Ƙŀǘ ƛŦ ȅƻǳΩǊŜ ƴƻǘ ŀǘ ǘƘŜ ŜƴŘ ƻŦ ǘƘŜ ǊŜǎŜŀǊŎƘ ŎȅŎƭŜΣ ǎƻ ȅƻǳ ŘƻƴΩǘ ƘŀǾŜ ŀƴ ƛŘŜŀΣ ŀ ǘƘŜǎƛǎ ȅƻǳΩǊŜ ǾŜǊȅ 
ǎǳǊŜ ƛǎ ŎƻǊǊŜŎǘΦ !ǎ ȅƻǳΩǊŜ ǊŜǎŜŀǊŎƘƛƴƎ ȅƻǳ ŀƭƳƻǎǘ ŎŜǊǘŀƛƴƭȅ ƘŀǾŜ ŀ ǊƻǳƎƘ ƛŘŜŀ ƻŦ ǿƘŀǘ ȅƻǳΩǊŜ 
ƭƻƻƪƛƴƎ ŦƻǊ ŜǾŜƴ ƛŦ ȅƻǳ ƘŀǾŜ ƴƻ ƛŘŜŀ ǿƘŜǘƘŜǊ ƛǘΩǎ ǊƛƎƘǘ ƻǊ ƴƻǘΦ .ǳǘ ŀǎ ȅƻǳ ǇǊƻƎǊŜǎǎ ȅƻǳ ŀǊŜ ƘŜŀŘƛƴƎ 
somewhere. It may be guided by a simple question: Does the sun really revolve around the earth? 
When Copernicus was doing his research he must have had some doubts about whether the earth 
was the center of the universe, like most people in his time believed. At some point, somewhere 
in his mind, the idea must have arisen in his mind that most people were wrong and he must have 
played with tƘŜ ƛŘŜŀ ǘƘŀǘ ǘƘŜ ǇƭŀƴŜǘǎ ǿŜǊŜ ǊŜǾƻƭǾƛƴƎ ŀǊƻǳƴŘ ǘƘŜ ǎǳƴΦ IŜ ŘƛŘƴΩǘ ƪƴƻǿ ƛǘ ŦƻǊ ǎǳǊŜΣ 
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ǎƻ ƛǘ ǿŀǎƴΩǘ ŀ ǘƘŜǎƛǎ ǘƻ ōŜƎƛƴ ǿƛǘƘΣ ōǳǘ ŀ ǇƻǎǎƛōƛƭƛǘȅΣ ŀ ǎǳǇǇƻǎƛǘƛƻƴ ƻǊ ƘȅǇƻǘƘŜǎƛǎ ό). But that 
guided his research. He could test certain things, look for certain phenomena in order to verify if 
he was on the right track. 

Now, can you build a presentation around a hypothesis, an unverified idea? Absolutely. You just 
ƴŜŜŘ ǘƻ ōŜ ŎƭŜŀǊ ǿƛǘƘ ǘƘŜ ŀǳŘƛŜƴŎŜ ǘƘŀǘ ȅƻǳ ƘŀǾŜƴΩǘ ǇǊƻǾŜƴ ǘƘŜ ƛŘŜŀ ƛǎ ŎƻǊǊŜŎǘ ȅŜǘΦ Lƴ ǘƘŀǘ ŎŀǎŜ 
you need to ǳǎŜ ǎǳƛǘŀōƭŜ ƭŀƴƎǳŀƎŜΣ ǘƘŜ ŜȄǇǊŜǎǎƛƻƴǎ ǘƘŀǘ ǎƘƻǿ Ƙƻǿ ŎƻƴŦƛŘŜƴǘ όǎǳŎƘ ŀǎ ά²Ŝ 
ǎǘǊƻƴƎƭȅ ōŜƭƛŜǾŜΦΦΦέύ ƻǊ ǳƴǎǳǊŜ όǎǳŎƘ ŀǎ άLǘ ƛǎ ǇƻǎǎƛōƭŜ ǘƘŀǘΦΦΦέύ ȅƻǳ ǊŜŀƭƭȅ ŀǊŜ. See the page of 
ŜȄǇǊŜǎǎƛƻƴǎ ŦƻǊ ƛƴŘƛŎŀǘƛƴƎ ŎƻƴŦƛŘŜƴŎŜ ƭŜǾŜƭǎ ŀƴŘ ǳƴŎŜǊǘŀƛƴǘȅ ƛƴ ǘƘŜ ά²ƻǊŘǎέ ǎŜction of this book. 

²Ƙȅ ǎǘŀǘŜ ǎƻƳŜǘƘƛƴƎ ȅƻǳΩǊŜ ƴƻǘ ǎǳǊŜ ƻŦΚ {ŀƳŜ ŀǎ ǿƛǘƘ ŀ ǘƘŜǎƛǎ ǎǘŀǘŜƳŜƴǘτit gives focus, 
meaning and motivation to your presentation. So, wherever you can, try to give a clear statement 
of your idea, and again, give it a slide by itself so it's obvious to the audience that this is the central 
point of your research and your presentation. 

 

What if you have NO idea? 
!ǎ ƳŜƴǘƛƻƴŜŘ ŀōƻǾŜΣ Ƴƻǎǘ ǊŜǎŜŀǊŎƘŜǊǎ ƘŀǾŜ ƛŘŜŀǎ ŦƭƻŀǘƛƴƎ ŀǊƻǳƴŘ ǘƘŜƛǊ ƳƛƴŘǎ ŀōƻǳǘ ǿƘŀǘ ǘƘŜȅΩǊŜ 
going to find. At the very least they have a question or questions, and if you have questions then 
you probably have possible answers wandering around up there in your brain too. 

{ƻΣ ƛŦ ȅƻǳΩǊŜ ǾŜǊȅ ŜŀǊƭȅ ƛƴ ȅƻǳǊ ǊŜǎŜŀǊŎƘ ŎȅŎƭŜ ǿƘŜƴ ȅƻǳ ǇǊŜǎŜƴǘΣ ŀǘ ƭŜŀǎǘ ǘŜƭƭ ǘƘŜ ŀǳŘƛŜƴŎŜ ƻŦ ŀ 
ǉǳŜǎǘƛƻƴ ƻǊ н ǘƘŀǘ ȅƻǳ ǿŀƴǘ ǘƻ ŀƴǎǿŜǊΣ ŀƴŘ ŘƻƴΩǘ ōŜ ŀŦǊŀƛŘ ǘƻ speculate aloud. Why? Because if 
ȅƻǳ ǎǇŜŎǳƭŀǘŜΣ ȅƻǳΩǊŜ ƳƻǊŜ ƭƛƪŜƭȅ ǘƻ ǇǊƻǾƻƪŜ useful input from the audience. 

Again, try to think of a single grammatically complete sentence (S+V+O) that states a point, even 
if you have to use language to give some level of uncertainty (nuance) to your discussion. 

Here are some possible ways to begin a statement of purpose when you have no specific idea: 

1. I want to answer this question: ...? (When you have a question but no answer yet.) 

2. I want to analyze... because... (When you are doing exploratory research and have no clear 
specific question/hypothesis yet.) 

 

A question to be answered through results? 
In some fields, and at some conferences, there is a customary structure in which the presenter, 
after giving some background, raises one or more research questions. These are used to guide 
the research method and provide a focus that is reflected in the results. In science, they might 
then present the methods, results and discussion (analysis) before giving answers. 

There are 3 good reasons why you might want to follow the custom: 

1. If you structure your presentation differently, you might just confuse people. 

нΦ LŦ ȅƻǳ ǎǘǊǳŎǘǳǊŜ ȅƻǳǊ ǇǊŜǎŜƴǘŀǘƛƻƴ ŘƛŦŦŜǊŜƴǘƭȅΣ ǇŜƻǇƭŜ ƳƛƎƘǘ ǘƘƛƴƪ ȅƻǳΩǊŜ ǿŜƛǊŘΗ 

3. Beginning with a question and moving towards an answer creates suspense, like a drama, 
so it keeps the audience interested. 



 

37 

 

tŜǊǎƻƴŀƭƭȅΣ L ŘƻƴΩǘ ǿŀƴǘ ǘƻ ŜƴŎƻǳǊŀƎŜ ȅƻǳ ǘƻ ŎƻƴŦǳǎŜ ŀƴ ŀǳŘƛŜƴŎŜΣ ƳŀƪŜ ǘƘŜƳ ǘƘƛƴƪ ȅƻǳΩǊŜ ǎǘǊŀƴƎŜΣ 
or bore them, so I recommend you do what you think is best based on your context, knowledge 
and experience. 

Still, if it's possible to state your thesis or hypothesis in the introduction of your presentation, 
then I recommend you consider it for the reasons mentioned earlier. Most importantly, it allows 
the audience to better test your idea if they know what it is exactly from the beginning. The 
presentation becomes more like a real test than a mystery story. Also, stating your main idea up 
ŦǊƻƴǘ ƛǎ ƭƛƪŜƭȅ ǘƻ ƘŀǾŜ ƳƻǊŜ ƛƳǇŀŎǘ ŀƴŘ ǘƘƛǎ ƛǘǎŜƭŦ Ƴŀȅ ƘŜƭǇ ǘƻ ƎŜǘ ǘƘŜ ŀǳŘƛŜƴŎŜΩǎ ŀǘǘŜƴǘƛƻƴ ŀƴŘ 
keep it. 

 

άL ǿƛƭƭ LƴǘǊƻŘǳŎŜΦΦΦέ ƛǎ NOT a good start  
¢ƘŜ ǇƘǊŀǎŜ άL ǿƛƭƭ ƛƴǘǊƻŘǳŎŜΦΦΦέ ƛǎ ƻŦǘŜƴ ǳǎŜŘ ōȅ WŀǇŀƴŜǎŜ ǊŜǎŜŀǊŎƘŜǊǎΣ ƛƴ ǇŀǊǘ ōŜŎŀǳǎŜ ǘƘŜ ǘŜǊƳ 
Σ ǿƘƛŎƘ ōŀǎƛŎŀƭƭȅ ƳŜŀƴǎ άƛƴǘǊƻŘǳŎǘƛƻƴΣέ ƛǎ ƻŦǘŜƴ ǳǎŜŘ ƘŜǊŜΦ Lƴ ǊŜǎŜŀǊŎƘ ǇǊŜǎŜƴǘŀǘƛƻƴǎΣ ŜǾŜƴ 

ŜŀǊƭȅ ƛƴ ǘƘŜ ǊŜǎŜŀǊŎƘ ŎȅŎƭŜΣ L ŘƻƴΩǘ ǊŜŎƻƳƳŜƴŘ ǳǎƛƴƎ ǘƘƛǎ ǇƘǊŀǎŜΦ ²ƘȅΚ .ŜŎŀǳǎŜ ƛǘ ǎǳƎƎŜǎǘǎΣ άLΩƳ 
Ƨǳǎǘ ƎƻƛƴƎ ǘƻ ƎƛǾŜ ȅƻǳ ƛƴŦƻǊƳŀǘƛƻƴΦέ {ƻƳŜ ǊŜǎŜŀǊŎƘŜǊǎ ŀŎǘǳŀƭƭȅ ƭƛƪŜ ǘƘŀǘΣ ōŜŎŀǳǎŜ ƛǘ ǎŜŜƳǎ ǎŀŦŜΥ άLŦ 
L ŘƻƴΩǘ ǇǊŜǎŜƴǘ ŀƴ ƛŘŜŀΣ Ƨǳǎǘ ƛƴŦƻǊƳŀǘƛƻƴΣ ǘƘŜƴ L ŎŀƴΩǘ ōŜ ŎǊƛǘƛŎƛȊŜŘΗέ .ǳǘ ǘƘŀǘΩǎ ǾŜǊȅ ƴŜƎŀǘƛǾe 
thinking. More importantly, it lacks a focus, a purpose and motivation for the audience. In our 
digitally connected world today, we have too much information. What we need is a good reason 
to make us decide to commit to listening to or viewing information. Your main idea can do that. 

So, be a little careful, and avoid saying more than you believe you can support, but have a point 
and purpose, not just information. Keep it brief and say it. Then explain it as best you can through 
your structure, flow and design.  
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Introduction: Stating Importance 
άImportanceέ (sometimes called "significance") is one of the most important 
points in a presentation, and yet it is the point that presenters most often miss 
or misunderstand. 

What is importance? 
It is basically the reason, the motivation, for the audience ǘƻ ƭƛǎǘŜƴ ǘƻ ȅƻǳΦ ¢Ƙƛǎ ƛǎ ǿƘȅ ƛǘΩǎ ōŜǎǘ ǘƻ 
state it directly near the beginning of your presentation and probably at the end. It's not the main 
ƛŘŜŀ ŀƴŘ ƛǘ ƛǎ ƴƻǘ ǘƘŜ ǎŀƳŜ ŀǎ άǎǳǇǇƻǊǘέ ŦƻǊ ȅƻǳǊ idea. There are 2 basic types. 

1. General importance 
¢Ƙƛǎ ƛǎ ǘƘŜ ƛƳǇƻǊǘŀƴŎŜ ƻŦ ȅƻǳǊ ŦƛŜƭŘ ƻŦ ǎǘǳŘȅ ōǊƻŀŘƭȅ ǎǇŜŀƪƛƴƎΦ CƻǊ ŜȄŀƳǇƭŜΣ ƛƳŀƎƛƴŜ ǘƘŀǘ ȅƻǳΩǊŜ 
ǿƻǊƪƛƴƎ ƛƴ ŦƻƻŘ ǎŎƛŜƴŎŜ ŀƴŘ ȅƻǳǊ Ƴŀƛƴ ƛŘŜŀ ƛǎ ά.ŀƴŀƴŀǎ ŘŜƭƛǾŜǊ ǾŀǊƛŜŘ ƴǳǘǊƛǘƛƻƴŀƭ ŜƭŜƳŜƴǘǎ 
ŜŦŦƛŎƛŜƴǘƭȅΦέ Deneral importance ƳƛƎƘǘ ōŜ ǎƻƳŜǘƘƛƴƎ ƭƛƪŜ ά.ŀƴŀƴŀǎ ŀǊŜ ƻƴŜ ƻŦ ǘƘŜ ƳŀƧƻǊ ǎǘŀǇƭŜ 
ŎǊƻǇǎ ƛƴǘŜǊƴŀǘƛƻƴŀƭƭȅΦέ Lǘ ƛǎ ƴƻǘ ǊŜƭŀǘŜŘ ǘƻ ȅƻǳǊ ƛŘŜŀ ǎǇŜŎƛŦƛŎŀƭƭȅΦ ¸ƻǳ ŀǊŜ ƳƻǊŜ ƭƛƪŜƭȅ ǘƻ ǳǎŜ ǘƘŜ 
general kind of importance when you have a non-specialist "outfield" audience. These people may 
not know how important bananas, and banana research, are; on the other hand, an audience at 
ŀ ά.ŀƴŀƴŀ wŜǎŜŀǊŎƘ {ȅƳǇƻǎƛǳƳέ ǿƻǳƭŘ probably already know this, so in that case you might not 
need it. 

2. Specific importance 
This is the importance of your specific research, the possible or actual implications from your 
ŀŎǘǳŀƭ ƻǊ ŜȄǇŜŎǘŜŘ ǊŜǎǳƭǘǎΦ ¢ŀƪŜ ŀǎ ŀƴ ŜȄŀƳǇƭŜ ǘƘŜ ǎŀƳŜ Ƴŀƛƴ ƛŘŜŀ ŀǎ ŀōƻǾŜΣ ά.ŀƴŀƴŀǎ ŘŜƭƛǾŜǊ 
ǾŀǊƛŜŘ ƴǳǘǊƛǘƛƻƴŀƭ ŜƭŜƳŜƴǘǎ ŜŦŦƛŎƛŜƴǘƭȅΦέ ¸ƻǳ ŎƻǳƭŘ ǎǘŀǘŜ ǘƘŀǘ ǘƘŜ importance of this finding is that 
ά.ŀƴŀƴŀ ƛƳǇƻǊǘǎ ŎƻǳƭŘ ōŜ ŀ ǉǳƛŎƪ ƳŜǘƘƻŘ ǘƻ ŀŘŘǊŜǎǎ ǎŜǊƛƻǳǎ ŀƴŘ ǳǊƎŜƴǘ ƴǳǘǊƛǘƛƻƴ ǇǊƻōƭŜƳǎ ƛƴ 
ŎŜǊǘŀƛƴ ŀǊŜŀǎΦέ ¢Ƙƛǎ ƛǎ ŀƴ ƛƳǇƭƛŎŀǘƛƻƴ ǊŜƭŀǘŜŘ ǘƻ ȅƻǳǊ ǎǇŜŎƛŦƛŎ ǊŜǎŜŀǊŎƘΦ 

You could use both of these types of importance and you can have more than one of either. But if 
ǘƘŀǘΩǎ ƴƻǘ ǎǳƛǘŀōƭŜ ƻǊ ǊŜǉǳƛǊŜŘΣ ȅƻǳ ǎƘƻǳƭŘ ǘǊȅ ǘƻ ƛƴŎƭǳŘŜ ŀǘ ƭŜŀǎǘ ƻƴŜ ǎǘŀǘŜƳŜƴǘ ƻŦ importance in 
your presentation, ideally in the introduction in order to motivate the audience and ideally at the 
end too. 

 

Why do we often forget to show importance? 
мΦ ¸ƻǳ ŘƻƴΩǘ ǊŜŀƭƭȅ ƪƴƻǿ ǿƘȅ ƛǘΩǎ importantΥ ά{ƻƳŜƻƴŜ ǘƻƭŘ ƳŜ ǘƻ Řƻ ƛǘΣ ǎƻ LΩƳ ŘƻƛƴƎ ƛǘΦέ ƻǊ άLΩƳ 
ƛƴǘŜǊŜǎǘŜŘ ƛƴ ƛǘΣ ǎƻ L ǿŀƴǘ ǘƻ ǘŀƭƪ ŀōƻǳǘ ƛǘΦέ 

* Neither of these is a reason why the audience should listen to you. 
 

нΦ Lƴ ȅƻǳǊ ƭŀō ŜǾŜǊȅƻƴŜ ŀƭǊŜŀŘȅ ƪƴƻǿǎ ǿƘȅ ƛǘΩǎ important. 
* Fine, but when you present outside your field, you may need to make it clear. 
 

оΦ ¸ƻǳ ǘƘƛƴƪ ƛǘΩǎ ƻōǾƛƻǳǎ ǘƻ ŀƴȅƻƴŜΣ ǎƻ ŘƻƴΩǘ ƴŜŜŘ ƛǘΥ ά9ǾŜƴ ŀ ƳƻƴƪŜȅ ŎƻǳƭŘ ƎǳŜǎǎ ǘƘŜ importanceΗέ 
 * It might be ƻōǾƛƻǳǎ ǘƻ ȅƻǳΣ ōǳǘ ƛǘΩǎ ǇǊƻōŀōƭȅ ƴƻǘ ŎƭŜŀǊ ǘƻ ǘƘŜ ŀǳŘƛŜƴŎŜΦ 
 
4. You want to be modest. 
 ϝ aƻŘŜǎǘȅ ƛǎ ƎŜƴŜǊŀƭƭȅ ŀ ƎƻƻŘ ǘƘƛƴƎΣ ōǳǘ ƘŜǊŜ ƛǘΩǎ ƴƻǘ ŀōƻǳǘ ȅƻǳΣ ƛǘΩǎ ŀōƻǳǘ ǘƘŜ ŀǳŘƛŜƴŎŜΦ 
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5. Your main idea contains importance. 
 CƻǊ ŜȄŀƳǇƭŜΥ ά¢ƘŜ ƛƴŎǊŜŀǎƛƴƎ ƴǳƳōŜǊ ƻŦ ōŀƭŘ ǇŜƻǇƭŜ ƛǎ ŀ serious social problemΦέ 
 * This is OK. But make sure you continue to say it directly in the presentation.  

 

Common forms of importance: 
1. There is a common element that affects many people or environments. 

Main Idea: ά²Ŝ ōŜƭƛŜǾŜ ǊŜƎǳƭŀǊƭȅ ŜŀǘƛƴƎ ōŀƴŀƴŀǎ ƛƴŎǊŜŀǎŜǎ ƛƴǘŜƭƭƛƎŜƴŎŜΦέ  
Importance: ά.ŀƴŀƴŀǎ ŀǊŜ ƻƴŜ ƻŦ ǘƘŜ most commonly eaten ŦƻƻŘǎ ŀǊƻǳƴŘ ǘƘŜ ǿƻǊƭŘΦέ  
 

2. This issue has not been researched/discussed before. (This is called a "research gap.") 
Main Idea: ά²Ŝ ōŜƭƛŜǾŜ ǊŜƎǳƭŀǊƭȅ ŜŀǘƛƴƎ ōŀƴŀƴŀǎ ƛƴŎǊŜŀǎŜǎ ƛƴǘŜƭƭƛƎŜƴŎŜΦέ 
Importance: άNo research has been done ƻƴ ǘƘŜ ŜŦŦŜŎǘǎ ƻŦ ōŀƴŀƴŀ ŜŀǘƛƴƎ ǳǇƻƴ ƛƴǘŜƭƭƛƎŜƴŎŜΦέ 
 

3. We have limited resources/time/money. 
  Main Idea: ά²Ŝ ōŜƭƛŜǾŜ ǊŜƎǳƭŀǊƭȅ ŜŀǘƛƴƎ ōŀƴŀƴŀǎ ƛƴŎǊŜŀǎŜǎ ƛƴǘŜƭƭƛƎŜƴŎŜΦέ 

Importance: ά²Ŝ ƘŀǾŜ limited food production resources, so we need to consider what food we 
ōǳȅ ŎŀǊŜŦǳƭƭȅΦέ 

 
4. There is a great potential/need for positive change. 

Main Idea: ά²Ŝ ōŜƭƛŜǾŜ ǊŜƎǳƭŀǊƭȅ ŜŀǘƛƴƎ ōŀƴŀƴŀǎ ƛƴŎǊŜŀǎŜǎ ŎǊŜŀǘƛǾŜ ƛƴǘŜƭƭƛƎŜƴŎŜΦέ 
Importance:  άIǳƳŀƴǎ ŀǊŜ ōŜŎƻƳƛƴƎ ƳƻǊŜ ǎǘǳǇƛŘ ŀǘ ŀƴ ŀƭŀǊƳƛƴƎ ǊŀǘŜΦέ 
        άaƻǊŜ ƛƴǘŜƭƭƛƎŜƴǘ ǇŜƻǇƭŜ ǿƛƭƭ ǇǊƻōŀōƭȅ ƳŀƪŜ ŀ ōŜǘǘŜǊ ǎƻŎƛŜǘȅΦ 

ϝLŦ ȅƻǳ ŀǊŜ ǉǳƛǘŜ ŜŀǊƭȅ ƛƴ ǘƘŜ ǊŜǎŜŀǊŎƘ ŎȅŎƭŜ ŀƴŘ ŘƻƴΩǘ ƘŀǾŜ ƭƻǘǎ ƻŦ ǎǳǇǇƻǊǘ ŦƻǊ ŀ Ƴŀƛƴ ƛŘŜŀΣ ȅƻǳ 
may spend more time discussing importance (along with background). See tƘŜ ά¢ƛƳƛƴƎ LǎǎǳŜǎέ 
section). 

Phrases for Stating Importance  
Communicating value and benefits 

- ¢Ƙƛǎ ƛǎ ƛƳǇƻǊǘŀƴǘ ōŜŎŀǳǎŜΧ 
- The significance ƻŦ ǘƘƛǎ ƛǎΧ 
- So, the key benefit is...  
- One of the main advantages is...  
- What I like about this is ...  
- The great thing about this is ...  
- ¢Ƙƛǎ ƛǎ ŀƴ ŀǊŜŀ ǘƘŀǘ Ƙŀǎ ōŜŜƴ ǊŜŀƭƭȅ ƴŜƎƭŜŎǘŜŘΧ 
- I think this has implications for ... 
- This could make a useful contribution to... 
- ²Ƙŀǘ ǿŜΩǾŜ ŦƻǳƴŘ ƛǎ ǊŜŀƭƭȅ ƛƴǘŜǊŜǎǘƛƴƎΦ 
- I think we have found a radically new solution for... 
- I think we have found a truly innovative approach to... 
- I think we have found a novel way to... 
- We are excited about our results because... 
- We are sure that this will lead to ...   
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Introduction: a Clear Outline 
Outlines are not always needed when presentations are following a standard format and 
especially when you're presenting to people who are specialists in your field. However, outlines 
can be useful because they give a map to the audience that helps them to follow your presentation 
throughout. You can keep referring back to this outline if you like to help them stay in touch with 
your flow. 

A problem with outlines is they tend to just list the points, which makes them quite boring. So, try 
to give logical connections between points to create a smooth flow. See B below. 

A. Generic Outline 
{ƻΣ ƘŜǊŜΩǎ ŀƴ ƻǳǘƭƛƴŜΦ LΩƭƭ ƎƛǾŜ ǎƻƳŜ ōŀŎƪƎǊƻǳƴŘΣ ŦƻƭƭƻǿŜŘ ōȅ the method, results and discussion, 
then limitations and future studies. 

* If all presentations at the conference use the same structure, then this outline is not useful. 

B. Logical Flow Outline 
{ƻΣ ƘŜǊŜΩǎ ǘƘŜ Ŧƭƻǿ ƻŦ Ƴȅ ǇǊŜǎŜƴǘŀǘƛƻƴΦ CƛǊǎǘΣ LΩŘ ƭƛƪŜ ǘƻ ŜȄǇƭŀƛƴ why we began to think there might 
ōŜ ŀ ŎƻƴƴŜŎǘƛƻƴ ōŜǘǿŜŜƴ ŜŀǘƛƴƎ ōŀƴŀƴŀǎ ŀƴŘ ƛƴǘŜƭƭƛƎŜƴŎŜ ό.ŀŎƪƎǊƻǳƴŘύΦ ¢ƘŜƴ LΩƭƭ ǘŜƭƭ ȅƻǳ ŀōƻǳǘ 
the experiment that we did in order to see if there really wŀǎ ŀ ŎƻƴƴŜŎǘƛƻƴ όaŜǘƘƻŘύΦ bŜȄǘΣ LΩƭƭ 
show you the data we obtained (Results). These provide strong evidence that bananas do indeed 
raise intelligence, and I'll attempt to explain why by discussing relations between certain 
nutritional elements and neural aŎǘƛǾƛǘȅ ό5ƛǎŎǳǎǎƛƻƴύΦ CƛƴŀƭƭȅΣ LΩƭƭ ƭƻƻƪ ŀǘ ǎƻƳŜ ƭƛƳƛǘŀǘƛƻƴǎ ƛƴ ƻǳǊ 
present study and what we plan to do in order to overcome them. 

* Try to use phrases that directly state the logical connections between parts. 

 

When should you give the Outline? 

In general, don't begin your presentation with an outline. Why? Two reasons. 

мΦ ¢ƘŜ ŀǳŘƛŜƴŎŜ Ƴŀȅ ƴƻǘ ƪƴƻǿ ŜƴƻǳƎƘ ŀōƻǳǘ ȅƻǳǊ ǘƻǇƛŎ ȅŜǘΣ ǎƻ ǘƘŜ ƻǳǘƭƛƴŜ ŘƻŜǎƴΩǘ ǊŜŀƭƭȅ ƳŀƪŜ 

sense. 

нΦ LǘΩǎ ŀ ǊŀǘƘŜǊ ōƻǊƛƴƎΣ ǊƻōƻǘƛŎ ǿŀȅ ǘƻ ǎǘŀǊǘ ŀ ǇǊŜǎŜƴǘŀǘƛƻƴΣ ǿƘƛŎƘ Ƴŀȅ ƛƳƳŜŘƛŀtely put your 

audience to sleep. 

On the other hand, the outline ǎƘƻǳƭŘƴΩǘ ōŜ ǘƻƻ ƭŀǘŜ. Why?  

мΦ .ŜŎŀǳǎŜ ƛǘΩǎ Ƨǳǎǘ ǿŜƛǊŘ ǘƻ ǎŀȅ ǿƘŀǘ ȅƻǳΩǊŜ ƎƻƛƴƎ ǘƻ Řƻ ǿƘŜƴ ȅƻǳΩǊŜ ŀƭǊŜŀŘȅ ƘŀƭŦǿŀȅ ǘƘǊƻǳƎƘ 

your presentation. 

2. Because the audience really wants to know where you are going to take them early on. 
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{ƻΣ ŘƻƴΩǘ ǎǘŀǊǘ ǿƛǘƘ ǘƘŜ ƻǳǘƭƛƴŜΣ ōǳǘ ǘǊȅ ǘƻ ƎƛǾŜ ƛǘ within the first 25% of your presentation. 

Sometimes, the outline comes after the main idea has been introduced, so it could mark the end 

of your introduction.  

You ŘƻƴΩǘ ƴŜŜŘ ǘƻ ƛƴŎƭǳŘŜ ƛƴ ǘƘŜ ƻǳǘƭƛƴŜ ǘƘƛƴƎǎ ȅƻǳΩǾŜ ŀƭǊŜŀŘȅ ŘƻƴŜ, like basic background and 

importance for example.  

You may ƴƻǘ ƴŜŜŘ ǘƻ ƛƴŎƭǳŘŜ ά/ƻƴŎƭǳǎƛƻƴέ in your outline. We guess you're going to conclude. 

LŦ ȅƻǳΩǊe using a standard IMRaD structure for people familiar with itΣ ȅƻǳ Ŏŀƴ Ƨǳǎǘ ǎŀȅ άLΩƭƭ ōŜ 

following a ǎǘŀƴŘŀǊŘ Lawŀ5 ǎǘǊǳŎǘǳǊŜέ ƻǊ άLΩƭƭ ōŜ ŦƻƭƭƻǿƛƴƎ ŀ ǎǘŀƴŘŀǊŘ aŜǘƘƻŘΣ wŜǎǳƭǘǎΣ 5ƛǎŎǳǎǎƛƻƴέ 

flow.έ 

* For Outline Slide Design, see that topic in the Slide Design Chapter.  
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Body Sequence 
As with the introduction, the body of a presentation will vary depending on the kind of audience 
ȅƻǳ ƘŀǾŜΦ !ƎŀƛƴΣ ƭŜǘΩǎ ǳǎŜ ŀƴ ƻǳǘŦƛŜƭŘ ǇǊŜǎŜƴǘŀǘƛƻƴ ƳƻŘŜƭΣ ōŜŎŀǳǎŜ ǘƘŀǘΩs the most difficult. Keep 
in mind, too, that this will also vary depending upon the field in which you work. 

1. Method 
The methods section varies according to the specific field. In some humanities research there may 
not be method or results sections because there is no experiment or trial. However, in those cases 
there may be detailed theoretical discussion. 

There are 2 common structures for method sections. 

1. Studies with human subjects as in medicine and the social sciences: these will often include 

a. the number of participants (subjects) and numerical categorizing of the subjects in terms 
of their location, age, gender, race, education, occupation and so on. Also, how were the 
subjects selected? 

b. description of the investigation procedure, such as laboratory tests or surveys. In the case 
of surveys, the kind of questionnaires should be stated and even exemplified.  

c. method of data analysis 

2. Experiments with organic or inorganic materials: these will typically include descriptions of: 

a. materials and/or equipment 

b. procedure 

c. method of data analysis  

In either case, you should try to give as much useful detail as possible in the time you have. Also, 
try to show images related to the study, especially the equipment used. If it is allowed, take your 
own photographs for this purpose. 

2. Results 
Of course, this varies with the field too. The important thing is to keep in mind that a presentation 
ƛǎ ƴƻǘ ǘƘŜ ǎŀƳŜ ŀǎ ŀ ƧƻǳǊƴŀƭ ŀǊǘƛŎƭŜΦ ¸ƻǳǊ ŀǳŘƛŜƴŎŜ ǇǊƻōŀōƭȅ ǿƻƴΩǘ ƘŀǾŜ ǘƛƳŜ ǘƻ ƭƻƻƪ ŀǘ ŀƭƭ ƻŦ ȅƻǳǊ 
data while you are presenting. So, you have to focus on the most useful results for supporting your 
ƘȅǇƻǘƘŜǎƛǎΣ ŀƴǎǿŜǊƛƴƎ ȅƻǳǊ ǊŜǎŜŀǊŎƘ ǉǳŜǎǘƛƻƴǎΦ 5ƻƴΩǘ ŘǳƳǇ Řŀǘŀ ǘƻ ǘǊȅ ǘƻ ƛƳǇǊŜǎǎ ǘƘŜ ŀǳŘƛŜƴŎŜ 
with your hard work. If you want them to be aware of the amount of data you have, then direct 
them to a website (through a QR code for example) or handouts, or tell them you have more 
detailed data available that can be shown during the Q&A if they want. 

If you have more than one research question you may choose from different sequences: 

Sequence Type A 
1. Research Questions 1, 2, 3 
2. Methods 1, 2, 3 
3. Results 1, 2, 3 

Sequence Type B 
1. Research Question1, Method 1, Result 1 
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2. Research Question2, Method 2, Result 2 
3. Research Question3, Method 3, Result 3 

Sequence Type B is usually the easiest for an audience to follow because it requires less 
remembering. Buǘ ƛŦ ǘƘŜ ƳŜǘƘƻŘǎ ŀǊŜ ǘƘŜ ǎŀƳŜ ƻǊ ǾŜǊȅ ǎƛƳƛƭŀǊΣ ǘƘŀǘ ƳƛƎƘǘ ƴƻǘ ōŜ ŀƴ ƛǎǎǳŜΦ {ƻ ƛǘΩǎ 
best for you to decide this based on your situation. 

 

3. Discussion 
The discussion again depends on your context and how much explanation the audience needs. 
But in any case you should do your best to ensure the audience understands what the results 
mean, how they connect to each other and to your research questions, aims. 

Match your research results directly with the research questions. 

Match the research hypothesis directly with the research conclusion. 

ϝ ¢Ƙŀǘ ƛǎΣ ŘƻƴΩǘ ŜȄǇŜŎǘ ǘƘŜ ŀǳŘƛŜƴŎŜ ǘƻ ǊŜƳŜƳōŜǊ ȅƻǳǊ ƘȅǇƻǘƘŜǎƛǎ ŀƴŘ ǊŜǎŜŀǊŎƘ ǉǳŜǎǘƛƻƴǎΦ 
 

 
Example of Body Sequence 
* a more clearly outfield version is given later 

1. Method 
We injected AQPsr71 genes previously extracted from sub-suharan potato plants by the Ishihara 
Laboratory into cells of kiiro banana using the bacterium mediated transformation technique. We 
grew 20 transgenic plants in Petri dishes. As their roots, shoots and leaves began to grow, we 
transferred them to larger vessels. A control group of 20 untransformed plants was cultivated from 
seedlings at the same time under the same conditions. 

After 1 month we transferred the transformed plants and the control plants to a greenhouse on 
Nagoya University research property in Aichi. This allowed us to simulate the typical atmospheric 
and soil properties of the East African banana plantations, as recorded by Bamada (2020). This 
meant changes in air temperature, humidity and light in daily cycles, which we achieved through 
use of an Agrosim ESS environmental simulation system. This allowed remote monitoring, and we 
visited the site once per week through the research period to conduct measurements.  

The plants were grown for a total of 6 months. From the beginning of the third month, we 
simulated drought conditions by increasing temperature and reducing water supply, as you can 
see in this graph.  

Over this period, we moƴƛǘƻǊŜŘ ǘƘŜ ƎǊƻǿǘƘ ƻŦ ǘƘŜ ǇƭŀƴǘǎΦ ²Ŝ ŀǎǎŜǎǎŜŘ ǘƘŜ ǇƭŀƴǘǎΩ ƘŜŀƭǘƘ ǘƘǊƻǳƎƘ 
measurement of their height as well as their leaf length and width. We measured the leaves just 
below the top layer on all plants. We also photographed the leaves and recorded their color using 
the Valadein plant color-coding system. The health of the plant leaves can usually be determined 
through greenness. Yellowing indicates problems with water transportation through the leaves. 

2. Results 
We collated the various data over the study period and took average results from the transformed 
plants and the control group in order to make comparisons between the two. Let me show you 
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ǘƘŜ ǊŜǎǳƭǘǎ ǘƘǊƻǳƎƘ ƎǊŀǇƘǎ ŀƴŘ ǇƘƻǘƻ ƛƳŀƎŜǎΧ 

3. Discussion 
These results show only minimal superiority in the height of plants transformed with the AQPsr71 
gene, but a very significant increase in two dimensions of the leaves: their length and width. This 
was accompanied by a deeper green color of transformed plant leaves compared to the control 
plants. Since the size of leaves and the color have in previous studies been strongly correlated 
with water transportation and retention capacities (Fole 2003), there is strong evidence here of 
improved resilience under drought stress conditions.   

It appears that the AQPsr71 gene produces stoma and upper epidermal characteristics that are 
able to compensate for increased thermal and water stresses experienced under typical drought 
conditions. 
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Concluding Sequence 
As in the other parts of your presentation, the sequence you follow in the conclusion can be varied. 
Lƴ ŦŀŎǘΣ ƛƴ ǎƻƳŜ ƎǳƛŘŜǎ ŦƻǊ ǊŜǎŜŀǊŎƘ ǇǊŜǎŜƴǘŀǘƛƻƴǎΣ ǘƘŜ ά5ƛǎŎǳǎǎƛƻƴέ ǎŜŎǘƛƻƴ ƛǎ ǘǊŜŀǘŜŘ ŀǎ ǇŀǊǘ ƻŦ 
ǘƘŜ ǇǊŜǎŜƴǘŀǘƛƻƴ ōƻŘȅΣ ǿƘƛƭŜ ƛƴ ƻǘƘŜǊǎ ƛǘΩǎ ŎƻƴǎƛŘŜǊŜŘ ǘƻ ōŜ ǇŀǊǘ ƻŦ ǘƘŜ /ƻƴŎƭǳǎƛƻƴΦ 5ƻƴΩǘ ǘƘƛƴƪ ǘƻƻ 
ƳǳŎƘ ŀōƻǳǘ ǘƘŀǘΤ ƛǘΩǎ ǘƘŜ ǎŜǉǳŜƴŎŜ ǘƘŀǘΩǎ ƛƳǇƻǊǘŀƴǘΣ ƴƻǘ ǎƻ ƳǳŎƘ ǿƘƛŎƘ ǇŀǊǘ ǿŜ ŎƻƴǎƛŘŜǊ ŜŀŎƘ 
part to be in. Again, the important factor is providing the audience with a clear logical flow.  

Firstly, I should mention that Conclusions are a consistent weakness in presentations, usually 
ōŜŎŀǳǎŜ ǘƘŜ ǎǇŜŀƪŜǊ ƛǎ ǊǳǎƘƛƴƎ ƻǊ ǇŜǊƘŀǇǎ ōŜŎŀǳǎŜ ǘƘŜȅ ǎƛƳǇƭȅ ŘƻƴΩǘ ǳƴŘŜǊǎǘŀƴŘ Ƙƻǿ ƛƳǇƻǊǘŀƴǘ 
ǘƘŜ ŎƻƴŎƭǳǎƛƻƴ ƛǎΦ {ƻΣ ǿƘŀǘΩǎ ƛƴ ŀ /ƻƴŎƭǳǎƛƻƴ ŀƴŘ ǿƘȅ ƛǎ ƛǘ ƛƳǇƻǊǘŀƴǘΚ 

1. Summary 

Because time is limited, the summary is a part of presentations that quite often gets cut, 
sometimes during preparation and more often during the presentation itself as the speaker is 
over-ǘƛƳŜΦ ¢ƘŀǘΩǎ ŀ ǇƛǘȅΣ ōŜŎŀǳǎŜ ǘƘŜ ǎǳƳƳŀǊȅ ŘƻŜǎƴΩǘ ƴŜŜŘ ǘƻ ǘŀƪŜ ŀ ƭƻƴƎ ǘƛƳŜΣ but it can really 
make the presentation stronger by tying the preceding parts together.  

¸ƻǳ ŘƻƴΩǘ ƘŀǾŜ ǘƻ ǊŜǾƛŜǿ ǘƘŜ ŜƴǘƛǊŜ ǊŜǎŜŀǊŎƘ ǇǊƻƧŜŎǘ ƛƴ ȅƻǳǊ ǎǳƳƳŀǊȅΦ LŦ ȅƻǳ ŎŀƴΣ ǘƘƻǳƎƘΣ ƛǘΩǎ ƎƻƻŘ 
to mention: 

1. The general problem you set out to solve or the potential you tried to realize 

2. The research question(s) 

оΦ ¢ƘŜ ƳŜǘƘƻŘΧ ƛƴ ǾŜǊȅ ƎŜƴŜǊŀƭ ǘŜǊƳǎ 

4. The answers to the research question(s) 

2 and 4 are the most important, unless you have already stated them together in your discussion 
ƻŦ ǊŜǎǳƭǘǎΦ LǘΩǎ ǊŜŀƭƭȅ effective to restate your research question(s), perhaps using a copy of the 
slide you used for that earlier in your presentation. Then clearly and simply answer the question(s) 
ōŀǎŜŘ ƻƴ ȅƻǳǊ ǊŜǎŜŀǊŎƘ ǊŜǎǳƭǘǎΦ LǘΩǎ ƛƳǇƻǊǘŀƴǘ ǘƻ Řƻ ǘƘŀǘ ōŜŎŀǳǎŜ ǘƘŜ ŀǳŘƛŜƴŎŜ may have forgotten 
your initial question(s). This summary provides clarity and completion. The audience can see 
directly what you have achieved.  

2. Limitations 

Stating limitations of your research is very important. For example, if you have done a clinical 
study using a qualitative method but used only a small number of participants from a narrow 
demographic (population range), you should definitely acknowledge that after giving your results. 
This shows you have already considered weaknesses in your research and could save you from 
some harsh criticism from the audience during the Q&A.   

3. Future Study 

Describing your future plans for research or suggestions for others to research can follow logically 
from your statement of limitations. After saying what the problems with the present results might 
be, you can suggest how plan to fix that weakness in future research, or how others might do that. 

4. Future Prospects (Importance) 

ά{ǘŀǊǘ ƛƴ ǘƘŜ wŜŀƭ ²ƻǊƭŘΣ CƛƴƛǎƘ ƛƴ ǘƘŜ wŜŀƭ ²ƻǊƭŘέ 
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There are no absolute rules in presentations, but the above statement is something that 
researchers really should consider seriously when they are presenting, especially to an outfield 
audience. At the start of the presentation you should refer to the world outside your narrow 
research field in order to create a connection with the audience members who do not belong to 
your field. The real world is a place we share, and it is full of meaning and importance for all of us. 
{ƻΣ ǘƘŀǘΩǎ ǿƘȅ ȅƻǳ ǎƘƻǳƭŘ ǎǘŀǊǘ ǘƘŜǊŜΧ ŀƴŘ ƛǘΩǎ ŀƭǎƻ ǿƘȅ ȅƻǳ ǎƘƻǳƭŘ ŦƛƴƛǎƘ ǘƘŜǊŜΦ 

LŦ ȅƻǳ ŦƛƴƛǎƘ ȅƻǳǊ ǇǊŜǎŜƴǘŀǘƛƻƴ ǿƛǘƘ ǘƘŜ ǎǇŜŎƛŦƛŎǎ ƻŦ ȅƻǳǊ ǊŜǎŜŀǊŎƘΣ ǘƘŜǊŜΩǎ ŀ ƎƻƻŘ ŎƘŀƴŎŜ ǘƘŜ 
ŀǳŘƛŜƴŎŜ ǿƛƭƭ ǎƛƳǇƭȅ ŦƻǊƎŜǘ ƳǳŎƘ ƻŦ ǿƘŀǘ ȅƻǳΩǾŜ ŘƻƴŜΦ ¢ƘŀǘΩǎ ōŜŎŀǳǎŜ ǘƘŜȅ ŘƻƴΩǘ ǊŜŀƭƭȅ ǎŜŜ Ƙƻǿ 
it relates to the world they live in and how it affects anything. 

{ƻΣ ŜǾŜƴ ǘƘƻǳƎƘ ȅƻǳΩǊŜ ǇǊƻōŀōƭȅ ǎƘƻǊǘ ƻŦ ǘƛƳŜΣ ȅƻǳ ǊŜŀƭƭȅ ƴŜŜŘ ǘƻ ǊŜǘǳǊƴ ǘƻ ǘƘŜ ǊŜŀƭ ǿƻǊƭŘ 
ƛƳǇƭƛŎŀǘƛƻƴǎΣ ŀǇǇƭƛŎŀǘƛƻƴǎ ƻŦ ȅƻǳǊ ǊŜǎŜŀǊŎƘΦ ¢Ƙŀǘ ƻŦǘŜƴ ƳŜŀƴǎ άǊŜǘǳǊƴƛƴƎ ǘƻ ǘƘŜ ŦǳǘǳǊŜέ ōȅ ǘŀƭƪƛƴƎ 
about how this research could impact the real world. Even if your research is mostly exploratory 
or theoretical with no direct applications, think about how eventually the knowledge you are 
creating will affect the way we think, or the way things are made by others, in the future.  

¢Ƙƛǎ ŘƻŜǎƴΩǘ ƴŜŜŘ ǘƻ ōŜ ƳǳŎƘ ƳƻǊŜ ǘƘŀƴ ŀ ǎŜƴǘŜƴŎŜ ƻǊ ǘǿƻΣ ŀƴŘ ȅƻǳ ŘƻƴΩǘ ƴŜŜŘ ǘƻ ƳŀƪŜ 
exaggerated claims, just tentative suggestions. It makes a big difference to the impression your 
ǇǊŜǎŜƴǘŀǘƛƻƴ ǿƛƭƭ ƘŀǾŜ ƻƴ ǘƘŜ ŀǳŘƛŜƴŎŜΦ hƘΣ ŀƴŘ ƛǘΩǎ ōŜǎǘ ǘƻ ǳǎŜ ŀ real world image to reinforce 
this message. 

ϝ LŦ ȅƻǳΩǊŜ ǇǊŜǎŜƴǘƛƴƎ ǳƴŦƛƴƛǎƘŜŘ ǊŜǎŜŀǊŎƘ ǿƛǘƘ ƴƻ ǊŜǎǳƭǘǎΣ ƻŦ ŎƻǳǊǎŜ ȅƻǳ ŎŀƴΩǘ ǎǳƳƳŀǊƛȊŜ ǊŜǎǳƭǘǎ 
but you can summarize the motivation for the project, perhaps the method, and even mention 
possible limitations in the method. And you should still definitely finish in the real world. 

 

Example Concluding Sequence 

1. Summary 
{ƻΣ ƭŜǘ ƳŜ ōǊƛŜŦƭȅ ǊŜǾƛŜǿ ǿƘŀǘ ǿŜΩǾŜ ŘƻƴŜΦ ²Ŝ ǎŜǘ ƻǳǘ ǘƻ ƘŜƭǇ ŘŜǾŜƭƻǇ ōŀƴŀƴŀ Ǉƭŀƴǘǎ ŦƻǊ 9ŀǎǘ 
Africa that will enable farming to continue successfully even as the climate becomes hotter and 
dryer. We transformed existing plants of the kiiro banana by inserting the AQPsr71 gene which 
has been shown to enhance water transfer within other plants.. 

Our research question was this: What is the effect of the AQPsr71 gene upon the drought 
tolerance of kiiro banana plants as measured through leaf formation? 

Our answer to that question, based on measurement of leaf formation and overall plant health, 
is that the AQPsr71 gene produced only minor improvement in plant height. But leaves showed a 
marked improvement in size and color that indicated improved plant water transfer and overall 
health. These are promising results.  

2. Limitations 
I should mention that the present study used a limited sample of just twenty plants. It was also 
done in an artificially controlled environment. Furthermore, we only have 6 months data. 

3. (Continuing and) Future Study 
{ƻΣ ǿŜ ŀǊŜ ŎƻƴǘƛƴǳƛƴƎ ǘƻ ƳƻƴƛǘƻǊ ǘƘŜ Ǉƭŀƴǘǎ ǘƻ Ǝŀƛƴ ŦǳǊǘƘŜǊ ŘŀǘŀΦ ¢ƘŜ ƎƻƻŘ ƴŜǿǎ ƛǎ ǿŜΩǾŜ Ƨǳǎǘ 
received a grant and permission to replicate the study on a larger scale on a banana plantation in 
Mozambique next year. 
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4. Future Prospects 
LǘΩǎ ǘƻƻ ŜŀǊƭȅ ǘƻ ŎƻƴŎƭǳŘŜ ǘƘŀǘ ǘƘŜ !vtǎǊтм ƎŜƴŜ ǿƛƭƭ ǎŜŎǳǊŜ ǘƘŜ ŦǳǘǳǊŜ ƻŦ ƪƛƛǊƻ ōŀƴŀƴŀǎ ƛƴ 9ŀǎǘ 
Africa, but our results so far have given us ƘƻǇŜΦ ²ŜΩǊŜ excited to find out if our research can 
contribute to food security and even economic development in that part of the world. The results 
could also have implications for other crops facing harsh environments with global environmental 
change. 
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Referencing 
Text Referencing 
LǘΩǎ ƛƳǇƻǊǘŀƴǘ ǘƘŀǘ ȅƻǳ ǇǊƻǾƛŘŜ ǊŜŦŜǊŜƴŎŜǎ ŦƻǊ ƛƴŦƻǊƳŀǘƛƻƴ ȅƻǳ ǳǎŜ ǘƘŀǘ come from other people. 
That is, you need to show the sources of these elements in your presentation. 

Why? 
There are 4 main reasons for giving references: 
мΦ ǘƻ ƎƛǾŜ ŎǊŜŘƛǘ ŦƻǊ ƛƴǇǳǘ ŎǊŜŀǘŜŘ ōȅ ƻǘƘŜǊǎΥ ƛǘΩǎ ŀƴ ŜǘƘƛŎŀƭ ƛǎǎǳŜ ŀƴŘ Ƴƻǎǘ ƛƳǇƻǊǘŀƴǘΦ 
2. to show that information you are using comes from credible sources. 
3. to provide useful information about sources the audience may use for their own research. 
4. to show that you have done sufficient background reading to support your research.  

How? 
The style you use to show references often varies according to the presentation context. It 
depends upon the research field and sub-fields, perhaps the country in which you are presenting, 
perhaps the particular style preferred by the conference organizers. Some may use a particular 
referencing style such as MLA, AMA, APA or Harvard, for instance. So, check to see if there is any 
specific information about this in the conference web site. Your own professor may have a 
preferred style, too, so check that before you present within your research group. 

.ŜŎŀǳǎŜ ƻŦ ǘƘŜǎŜ ŘƛŦŦŜǊŜƴŎŜǎΣ ƛǘΩǎ ƴƻǘ ǳǎŜŦǳƭ ŦƻǊ ƳŜ ǘƻ ƎƛǾŜ ŀ ƭƻǘ ƻŦ ŘŜǘŀƛƭ ƻƴ ǘƘƛǎ ǎǳōƧŜŎǘΦ .ǳǘ ǘƘŜǊŜ 
are a couple of points you should be aware of from a communication perspective. As mentioned 
above, there are good reasoƴǎ ŦƻǊ ǊŜŦŜǊŜƴŎƛƴƎΣ ōǳǘ ŦǊƻƳ ŀ ŎƻƳƳǳƴƛŎŀǘƛǾŜ ǎǘŀƴŘǇƻƛƴǘ ƛǘΩǎ ƴƻǘ ƎƻƻŘ 
to fill up your speech and slides with referencing information. The fact is, much of it will be ignored 
and if you give too much detail it is going to become a distraction in your presentation, creating 
more verbal and visual noise. 

So, if the conference or presentation organizer has not ordered a certain style, consider using in-
ǘŜȄǘ όƻǊ άƛƴ-ǎƭƛŘŜέύ Ŏƛǘŀǘƛƻƴǎ with a Reference or Works Cited section at the end of your 
presentation, on handouts, or available online to the audience. (But in some technology-related 
fields full referencing within slides may be preferred.) 

The citation appears on a slide below the related quote or information from the source. It gives 
only basic information such as the author or organization, the year of publication, perhaps a page 
number. It might look like this: (Okumura 2021, p. 317).   

This brief in-slide citation provides necessary source acknowledgment and information without 
taking up too much space on slides with complete details. Such details can take up a lot of space, 
especially if you want to make the font big enough for the audience to read and if you have more 
than one reference on a slide, and especially if you try to give web source information such as 
¦w[ΩǎΦ {ƻΣ ŀƴ ƛƴ-slide citation is a clear and efficient design option. 

With the in-ǎƭƛŘŜ ŎƛǘŀǘƛƻƴΣ ǘƘŜ ŀǳŘƛŜƴŎŜ Ƴŀȅ ƭŀǘŜǊ Ǝŀƛƴ ŎƻƳǇƭŜǘŜ ŘŜǘŀƛƭǎ ǘƘǊƻǳƎƘ ŀ άwŜŦŜǊŜƴŎŜǎέ ƻǊ 
ά²ƻǊƪǎ /ƛǘŜŘέ ǎƭƛŘŜΣ ƘŀƴŘƻǳǘΣ ƻǊ ƭƛƴƪ όǘƘǊƻǳƎƘ ŀ vR code on a slide) you provide them which lists 
full publication details related to all the citations. For example, a single reference on such a list for 
the in-slide citation for Okumura might look like this: 

hƪǳƳǳǊŀΣ {ŀǘƻƳƛΦ ά! ƴŜǿ ŀǇǇǊƻŀŎƘ ǘƻ ƻǳǘǇŀǘƛŜƴǘ ŎŀǊŜ ŦƻǊ ōƛǇƻƭŀǊ ŘƛǎƻǊŘŜǊ ǇŀǘƛŜƴǘǎΣέ Journal of 
Community-based Mental Health 45:2 (2021): pp. 306-24. 
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In the case of showing a References / Works Cited slide to give details related to the in-slide 
citations, these are usually shown at the end of the presentation. Very often they are only shown 
ŦƻǊ ŀ ŦŜǿ ǎŜŎƻƴŘǎΦ ¢Ƙƛǎ ƛǎ ŀŎǘǳŀƭƭȅ ƪƛƴŘ ƻŦ ǊƛŘƛŎǳƭƻǳǎ ōŜŎŀǳǎŜ ǘƘŜ ŀǳŘƛŜƴŎŜ ǿƻƴΩǘ ƘŀǾŜ ǘƛƳŜ ǘƻ 
gather any useful information from the slide(s); it is shown as a formality. If you do show the 
References / Works CiteŘ ǎƭƛŘŜ ǉǳƛŎƪƭȅ ǘƘŜƴ ǎŀȅ ǎƻƳŜǘƘƛƴƎ ƭƛƪŜ άLŦ ȅƻǳ ǿƻǳƭŘ ƭƛƪŜ ŀ ŎƻǇȅ ƻŦ ǘƘŜǎŜ 
ǊŜŦŜǊŜƴŎŜǎΣ ǇƭŜŀǎŜ ŀǎƪ ƳŜ ƭŀǘŜǊΣ ƻǊ ŀǎƪ ƳŜ ŀōƻǳǘ ŀƴȅ ǎǇŜŎƛŦƛŎ ǎƻǳǊŎŜǎ ŘǳǊƛƴƎ ǘƘŜ vϧ!Φέ 

An alternative strategy is to leave the References / Works Cited slide showing during your Q&A. I 
ŘƻƴΩǘ ǊŜŎƻƳƳŜƴŘ ǘƘƛǎ ōŜŎŀǳǎŜ ƛǘΩǎ ŘƛǎǘǊŀŎǘƛƴƎ ŀƴŘ ȅƻǳ Ƴŀȅ ƴŜŜŘ ǘƻ ǎƘƻǿ ƻǘƘŜǊ ǎƭƛŘŜǎ ŘǳǊƛƴƎ ǘƘŜ 
Q&A anyway, but you should make that decision for yourself based on what you think would work 
best for your specific audience and presentation.  

 

Image Referencing 

You should give references for images as well as text. This is especially important when the images 
contain data, such as tables, graphs and diagrams; these may actually be included as textual 
sources because in a sense they are. But the sources of photographs, drawing, maps, and so on 
should also be acknowledged. 

Here too, you should carefully follow any instructions given by the conference or presentation 
organizers. And, again, where there are no specific instructions, I recommend not giving full 
reference details on slides within your presentation.  

Again, you can use a combination of in-slide citations and a detailed list of references at the end 
on a slide, on a handout, or online. This is usually titled άLƳŀƎŜ {ƻǳǊŎŜǎΦέ 

In the case of images yoǳ ǳǎŜ ǘƻ ƛƭƭǳǎǘǊŀǘŜ ǇƻƛƴǘǎΣ ōǳǘ ǿƘƛŎƘ ŘƻƴΩǘ Ŏƻƴǘŀƛƴ ǊŜǎŜŀǊŎƘ ŘŀǘŀΣ ǎǳŎƘ ŀǎ 
photos or illustrations, a format that is sometime used has no in-slide citation. Instead, it has an 
άLƳŀƎŜ {ƻǳǊŎŜǎέ ƭƛǎǘ όǎƭƛŘŜΣ ƘŀƴŘƻǳǘΣ ƻƴƭƛƴŜύ ǿƘƛŎƘ ƛƴŎƭǳŘŜǎ ǎƭƛŘŜ ƴǳƳōŜǊǎ όƛƴŘƛcating on which 
slide each image was shown along with image titles and full reference details). Because there is 
no in-ǎƭƛŘŜ ŎƛǘŀǘƛƻƴΣ ƛǘ ƭŜŀǾŜǎ ŀ άŎƭŜŀƴέ ŀǇǇŜŀǊŀƴŎŜ ƻƴ ȅƻǳǊ ǎƭƛŘŜǎΦ tŜǊǎƻƴŀƭƭȅΣ L ǊŜŎƻƳƳŜƴŘ ǳǎƛƴƎ 
in-slide citations for most photography, but where you are using stock illustrations, for example, 
this approach may be most suitable.  

 

*  Be careful with copyright, especially when presenting outside the classroom. It can be time 
consuming, but make a thorough search to ensure you are allowed to show the images publicly 
and that you are providing adequate acknowledgement to the original source, not just to a 
website that has used that source (perhaps without acknowledgment). Be especially careful of 
ǿŜōǎƛǘŜǎ ŀŘǾŜǊǘƛǎƛƴƎ ŎƻƭƭŜŎǘƛƻƴǎ ƻŦ άŎƻǇȅǊƛƎƘǘ ŦǊŜŜέ ƻǊ άŦǊŜŜ ǳǎŜέ ƛƳŀƎŜǎΦ ¢ƘŜǎŜ ŀǊŜ ƻŦǘŜƴ 
misleading.  
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IMRaD Presentation Template  
TITLE: ______________________________________________________________________ 

Subtitle: ______________________________________________________________________ 

INTRODUCTION 

Background Situation 

______________________________________________________________________________ 

______________________________________________________________________________

______________________________________________________________________________ 

Problem and/or Possibility 

______________________________________________________________________________ 

______________________________________________________________________________

______________________________________________________________________________ 

Importance (Here or after main idea, or both places. See section on importance.) 

______________________________________________________________________________ 

______________________________________________________________________________

______________________________________________________________________________ 

Aim / (Hypo)thesis / Research Question (Write complete sentence(s).) 

______________________________________________________________________________ 

______________________________________________________________________________

______________________________________________________________________________ 

METHOD 

______________________________________________________________________________ 

______________________________________________________________________________
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______________________________________________________________________________

______________________________________________________________________________ 

RESULTS 

______________________________________________________________________________ 

______________________________________________________________________________

______________________________________________________________________________

______________________________________________________________________________ 

DISCUSSION (Meaning of the Results) 

______________________________________________________________________________ 

______________________________________________________________________________

______________________________________________________________________________ 

CONCLUSION 

Limitations 

______________________________________________________________________________ 

______________________________________________________________________________

______________________________________________________________________________ 

Future Studies 

______________________________________________________________________________ 

______________________________________________________________________________

______________________________________________________________________________ 

Final message (importance / applications) 

______________________________________________________________________________ 

______________________________________________________________________________

______________________________________________________________________________ 

 



 

52 

 

Discursive Presentation Template 

TITLE: ______________________________________________________________________ 

Subtitle: ______________________________________________________________________ 

INTRODUCTION 

Background Situation 

______________________________________________________________________________ 

______________________________________________________________________________

______________________________________________________________________________ 

Problem and/or Possibility 

______________________________________________________________________________ 

______________________________________________________________________________

______________________________________________________________________________ 

Importance (Here or after main idea, or both places. See section on importance.) 

______________________________________________________________________________ 

______________________________________________________________________________

______________________________________________________________________________ 

Aim / (Hypo)thesis / Research Question (Write complete sentence(s).) 

______________________________________________________________________________ 

______________________________________________________________________________

______________________________________________________________________________ 

METHOD / THEORY 

______________________________________________________________________________ 

______________________________________________________________________________



 

53 

 

______________________________________________________________________________

______________________________________________________________________________ 

DISCUSSION 

______________________________________________________________________________ 

______________________________________________________________________________

______________________________________________________________________________

______________________________________________________________________________

______________________________________________________________________________ 

______________________________________________________________________________

______________________________________________________________________________

______________________________________________________________________________

______________________________________________________________________________

______________________________________________________________________________

______________________________________________________________________________ 

CONCLUSION 

Limitations 

______________________________________________________________________________ 

______________________________________________________________________________

______________________________________________________________________________ 

Future Studies 

______________________________________________________________________________ 

______________________________________________________________________________

______________________________________________________________________________ 

Final message (importance / applications) 

______________________________________________________________________________ 

______________________________________________________________________________

______________________________________________________________________________ 
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Context  & Flow  
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Timing the Flow 
 

Why is Timing Important? 
Running out of time is the single most common destroyer of presentations. Think of how many 
ǘƛƳŜǎ ȅƻǳΩǾŜ ƘŜŀǊŘ ǇǊŜǎŜƴǘŜǊǎ ǎŀȅΣ άLΩƳ ǎƘƻǊǘ ƻƴ ǘƛƳŜΣ ǎƻ LΩƭƭ ƘŀǾŜ ǘƻ ǎƪƛǇ ŀƘŜŀŘΣέ ŀƴŘ ǘƘŜƴ ȅƻǳ 
see them scrolling quickly through slides to get to their conclusion. What a terrible waste, and 
what a terrible impression this conveys to the audience: they are not well prepared, they are 
poorly organized. So, it's important to time your presentation while rehearsing, and if you need 
ǘƻ Ŏǳǘ ƳŀǘŜǊƛŀƭΣ ǘƘŜƴ Řƻ ƛǘΦ 5ƻƴΩǘ ǘǊȅ ǘƻ ǎǇŜŀƪ ƳƻǊŜ ǉǳƛŎƪƭȅ! 

 
Flowing Through Time 

How long should you spend on each part of your presentation? 

There are no hard and fixed rules about how long each part of your presentation should be. The 
diagram below is just a rough guide. As usual, it depends a lot upon the context, such as how 
much the audience knows about your research field or where you are in the research cycle. 
 
Here is a rough guide: 
 

 
 
 
LŦ ȅƻǳ ŀǊŜ ǎǇŜŀƪƛƴƎ ǘƻ ŀƴ ŀǳŘƛŜƴŎŜ ǿƘŜǊŜ Ƴŀƴȅ ǇŜƻǇƭŜ ŀǊŜ ƻǳǘǎƛŘŜ ȅƻǳǊ ǎǇŜŎƛŦƛŎ ŀǊŜŀ ȅƻǳΩƭƭ ƴŜŜŘ 
ǘƻ ǎǇŜƴŘ ƳƻǊŜ ǘƛƳŜ ƻƴ ōŀŎƪƎǊƻǳƴŘ ǘƻ ƘŜƭǇ ǘƘŜƳ ǳƴŘŜǊǎǘŀƴŘ ǿƘŀǘ ȅƻǳΩǊŜ ŘƻƛƴƎ ŀƴŘ ŜȄǇƭŀƛƴ ƪŜȅ 
terms. 
 
 

https://commons.wikimedia.org/wiki/File:Hourglass_2.svg 
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Presenting Outside Your Field 
How the context affects your structure and flow: 

 

 
Naturally, when presenting to an outfield audience, you will need to provide more 
background and explanation throughout.  

The problem is if you just give a lot of background at the start without giving some 
motivation and aim, it's boring for the audience. So, one effective strategy is to break your 
background into two parts. In the first part you give basic background to draw the 
audience into your research field and general problem. This will allow you to give a 
general aim of your study. 

Next, you give them an outline, then provide more detailed background, preparing them 
to understand your specific aim and research question.  

The diagrams below show by comparison how an outfield presentation can differ from an 
infield presentation in the organization and use of time. Basically, the structure is 
complicated in the outfield presentation because the audience needs more explanation. 

 
G. Aim = General Aim   S. Aim = Specific Aim 
Im = Importance   OUT = Outline 
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Body Sequence (Outfield Version) 
As with the introduction, the body of a presentation will vary depending on the kind of audience 
you have. Let's look at an outfield version of the body sequence presentation model shown earlier. 
* Parts 1 and 2 have been added. 

1. Deep Background / Theory / Previous Studies 
This section provides the detail that would have been too much to include in your introduction 
but an outfield audience needs. It has 2 primary functions: 

1. give information necessary for the audience to understand your specific research question 

2. show theoretical and/or research bases that give your method & results credibility  

So here you may first fill in more detail about the present situation in your research area. If you 
are basing your work on theory, then you should make sure the audience will understand enough 
about that theory to make sense of your project. Be realistic and practical. Because you have 
limited time, you should only give the information required for the audience to understand your 
project and trust your method. ¸ƻǳ ǳǎǳŀƭƭȅ ŘƻƴΩǘ ƘŀǾŜ ǘƛƳŜ ŦƻǊ ǘƘŜ ƪƛƴŘ ƻŦ ŎƻƳǇǊŜƘŜƴǎƛǾŜ 
literature review you would have in a dissertation. 

Another important function of this section may be to show a specific research gap. You can report 
that previous research has tried A and B, but there has been no study of C. This may lead logically 
into a specific research hypothesis, and from that you may devise a research question(s).  

2. Specific Research Aim (Question(s)) 
Research questions are often (but not always) used to focus research supporting a hypothesis. If 
the research is completely exploratory, research questions should at least address a general 
research aim of better understanding some phenomenon. 

¸ƻǳ Ŏŀƴ ƘŀǾŜ ƻƴŜ ƻǊ ƳƻǊŜ ǉǳŜǎǘƛƻƴǎΣ ōǳǘ ȅƻǳ ǎƘƻǳƭŘƴΩǘ ƘŀǾŜ ǘƻƻ ƳŀƴȅΦ LǘΩǎ ǊŀǊŜƭȅ ƳƻǊŜ ǘƘŀƴ пΦ 
The questions should be very clearly stated in the question form so that you may later provide 
clear and simple answers to those questions based on your research findings/results. 

3. Method 
The methods section varies according to the specific field. In some humanities research there may 
not be method or results sections because there is no experiment or trial. However, in those cases 
there may be more detailed theoretical discussion. 

There are 2 common structures for method sections. 

1. Studies with human subjects as in medicine and the social sciences: these will often include 

a. the number of participants (subjects) and numerical categorizing of the subjects in terms 
of their location, age, gender, race, education, occupation and so on. Also, how were the 
subjects selected? 

b. description of the investigation procedure, such as laboratory tests or surveys. In the case 
of surveys, the kind of questionnaires should be stated and even exemplified.  

c. method of data analysis 
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2. Experiments with organic or inorganic materials: these will typically include descriptions of: 

a. materials and/or equipment 

b. procedure 

c. method of data analysis  

In either case, you should try to give as much detail as possible in the time you have. Also, try to 
show images related to the study, especially the equipment used. If it is allowed, take your own 
photographs for this purpose. 

4. Results 
Of course, this varies with the field too. The important thing is to keep in mind that a presentation 
ƛǎ ƴƻǘ ǘƘŜ ǎŀƳŜ ŀǎ ŀ ƧƻǳǊƴŀƭ ŀǊǘƛŎƭŜΦ ¸ƻǳǊ ŀǳŘƛŜƴŎŜ ǇǊƻōŀōƭȅ ǿƻƴΩǘ ƘŀǾŜ ǘƛƳŜ ǘƻ ƭƻƻƪ ŀǘ ŀƭƭ ƻŦ ȅƻǳǊ 
data while you are presenting. So, you have to focus on the most useful results for supporting your 
ƘȅǇƻǘƘŜǎƛǎΣ ŀƴǎǿŜǊƛƴƎ ȅƻǳǊ ǊŜǎŜŀǊŎƘ ǉǳŜǎǘƛƻƴǎΦ 5ƻƴΩǘ ŘǳƳǇ Řŀǘŀ ǘƻ ǘǊȅ ǘƻ ƛƳǇǊŜǎǎ ǘƘŜ ŀǳŘƛŜƴŎŜ 
with your hard work. If you want them to be aware of the amount of data you have, then direct 
them to a website (through a QR code for example) or handouts, or tell them you have more data 
detailed data available that can be shown during the Q&A if they want. 

If you have more than one research question you may choose from different sequences: 

Sequence Type A 
1. Research Questions 1, 2, 3 
2. Methods 1, 2, 3 
3. Results 1, 2, 3 

Sequence Type B 
1. Research Question1, Method 1, Result 1 
2. Research Question2, Method 2, Result 2 
3. Research Question3, Method 3, Result 3 

Sequence Type B is usually the easiest for an audience to follow because it requires less 
ǊŜƳŜƳōŜǊƛƴƎΦ .ǳǘ ƛŦ ǘƘŜ ƳŜǘƘƻŘǎ ŀǊŜ ǘƘŜ ǎŀƳŜ ƻǊ ǾŜǊȅ ǎƛƳƛƭŀǊΣ ǘƘŀǘ ƳƛƎƘǘ ƴƻǘ ōŜ ŀƴ ƛǎǎǳŜΦ {ƻ ƛǘΩǎ 
best for you to decide this based on your situation. 

 

5. Discussion 
The discussion again depends on your context and how much explanation the audience needs. 
But in any case you should do your best to ensure the audience understands what the results 
mean, how they connect to each other and to your research questions, aims. 
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Example of an Outfield Body Sequence  

* Parts 1 and 2 have been added to the earlier version 

1. Deep Background / Theory / Previous Studies 
Now let me give you some more background on the study of kiiro banana plants in drought stress 
situations. The kiiro banana is native to this area of East Africa, which also happens to be suffering 
serious climatic changes, especially increased drought situations. 

Genetic modification of kiiro banana plants for improved tolerance to drought conditions has 
already been undertaken by Watanabe (2015) and Lu (2016) using the gene AQPasx11, a protein 
associated with water transportation in plants. However, in both cases there was no significant 
improvement. Therefore, the present study for the first time tested the AQPsr71 gene, taken from 
sub-saharan potatoes, to see if it has an impact on leaf formation under drought stress conditions.    

2. Research Question(s) 
What is the effect of the AQPsr71 gene upon the drought tolerance of kiiro banana plants as 
measured through leaf formation?  

3. Methods 
We injected AQPsr71 genes previously extracted from sub-suharan potato plants by the Ishihara 
Laboratory into cells of kiiro banana using the bacterium mediated transformation technique. We 
grew 20 transgenic plants in Petri dishes. As their roots, shoots and leaves began to grow, we 
transferred them to larger vessels. A control group of 20 untransformed plants was cultivated from 
seedlings at the same time under the same conditions. 

After 1 month we transferred the transformed plants and the control plants to a greenhouse on 
Nagoya University research property in Aichi. This allowed us to simulate the typical atmospheric 
and soil properties of the East African banana plantations, as recorded by Bamada (2020). This 
meant changes in air temperature, humidity and light in daily cycles, which we achieved through 
use of an Agrosim ESS environmental simulation system. This allowed remote monitoring, and we 
visited the site once per week through the research period to conduct measurements.  

The plants were grown for a total of 6 months. From the beginning of the third month, we 
simulated drought conditions by increasing temperature and reducing water supply, as you can 
see in this graph.  

Over this period, we monitored the growth of the plantsΦ ²Ŝ ŀǎǎŜǎǎŜŘ ǘƘŜ ǇƭŀƴǘǎΩ ƘŜŀƭǘƘ ǘƘǊƻǳƎƘ 
measurement of their height as well as their leaf length and width. We measured the leaves just 
below the top layer on all plants. We also photographed the leaves and recorded their color using 
the Valadein plant color-coding system. The health of the plant leaves can usually be determined 
through greenness. Yellowing indicates problems with water transportation through the leaves. 

4. Results 
We collated the various data over the study period and took average results from the transformed 
plants and the control group in order to make comparisons between the two. Let me show you 
ǘƘŜ ǊŜǎǳƭǘǎ ǘƘǊƻǳƎƘ ƎǊŀǇƘǎ ŀƴŘ ǇƘƻǘƻ ƛƳŀƎŜǎΧ 
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5. Discussion 
These results show only minimal superiority in the height of plants transformed with the AQPsr71 
gene, but a very significant increase in two dimensions of the leaves: their length and width. This 
was accompanied by a deeper green color of transformed plant leaves compared to the control 
plants. Since the size of leaves and the color have in previous studies been strongly correlated 
with water transportation and retention capacities (Fole 2003), there is strong evidence here of 
improved resilience under drought stress conditions.   

It appears that the AQPsr71 gene produces stoma and upper epidermal characteristics that are 
able to compensate for increased thermal and water stresses experienced under typical drought 
conditions. 
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Presenting to a Diverse Audience 
Finding the right level 

Whatever the communication context, you have to understand who you are communicating with, 
right? This is especially important with research presentations because the content usually tends 
toward complexity, and because audiences can vary a lot. 

Before you even begin preparing your presentation, think about where your audience stands on 
the presentation field. 

 

We know an infield audience will expect more detail. We know an outfield audience wants less 
complexity and more explanation. But what do you do about the situationτquite common at 
conferences and in collaboration contextsτwhere the audience ranges from infield to far into the 
outfield? From a communicative viewpoint, this is your biggest challenge. How do you approach 
it? 

Try to guess your audience 
Firstly, though, how can you know what kind of audience you will have? (This is something you 
should consider even before you write and submit your presentation proposal/abstract. You may 
write the abstract in a way to get the kind of audience you want.) Your best clues are knowing the 
scope of the conference (which will be included in the "call for papers") as well as the organization 
running the conference. Next, is there something in the call for papers that indicates they are 
encouraging specialization of content, such as parallel sessions (at the same time) devoted to 
different specialized fields? On the other hand, are there hints for presenters to address people 
outside their field, such as a reference to "cross-disciplinary" or "interdisciplinary" in the call for 
papers? That could suggest that they are expecting people to move freely across different fields 
in both presenting and attending presentations... not just staying within their own field. 

Also, once the conference program and abstracts are available, look at the session in which you 
are scheduled to present. How close to your specific research area are the other speakers? That 
could give you some insight into the knowledge range of the audience. 

Apart from that, consult senior colleagues who have experience in the field and conference circuit. 
Also, check the abstracts from this and previous conferences online to see if they give any clues 

A: All infielders 

B: All outfielders 

C: Both infielders and outfielders 
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about the degree of specialization of presentations. If you're "in the dark" and really concerned 
about it, then contact the organizers in advance and ask them for advice. 

Different levels? Decide your target audience 
When you are expecting an audience with a range of different levels of specialist knowledge in 
your area, you have a decision to make. Are you going to try to satisfy the entire audience, or 
"pitch" your presentation to specialists? This depends on 1) what you think the majority of the 
audience will be, and 2) what kind of input, feedback you most want to gather.  Naturally, it is 
good to reach a broad audience, but you should be practical about reaching the "right" audience, 
those from whom you most want to receive input. In that case, you may need to make the difficult 
decision of accepting that some in your audience will not understand some, even much, of what 
you have to say. On the other hand, you might accept that infield specialists are going to have to 
be a little bored by some of your explanation designed to help outfielders. It's an important 
strategic decision. 

Is compromise possible? 
There are a couple of reasons why you might choose to pitch your presentation at a level that 
satisfies everyone to some extent even if it satisfies no-one completely: a) you're really not able 
to predict the kind of audience you will have, or b) you simply want to try to satisfy as broad an 
audience as possible, from infield to outfield. What should you do?  

If you think about it, you have two basic strategic options. Let's shift metaphors from baseball to 
restaurant dining. 

1. The "All you can eat" buffet 
With this approach, you make all the informationτboth the specialist detail and some non-
specialist explanationτavailable to the audience through a combination of your speech and the 
slides. Many speakers in the sciences tend to do this without much thinking about it. In particular, 
they include a lot of detail on slides that they do not actually talk about. It could be the data detail 
that specialists are looking for; less often it's explanatory diagrams that help the non-specialist 
outfielders. 

In this method, the audience roams freely across your slides as you talk, taking what suits them, 
what they need. It seems like a perfect solution, and it does have some value, but it also has 
serious drawbacks: the disconnect between your speech and the slides creates a distracted 
audience, the slide design will be dense with information, and it can be frustrating for the 
audience if you switch slides while they're trying to make sense of all that visual detail. This latter 
problem happens quite often because you simply don't have time to let the audience casually 
work through the slide content in their minds. In other words, it's a buffet, but with a strict time 
limit: "all you can eat in 15 minutes." That's a recipe for digestion problems. 

2. The fixed main course with choice of deserts 
Here, you estimate the midfieldτthe center or average level of the audience's knowledge of your 
subject areaτor perhaps the level of your key target audience. You pitch your presentation, both 
the speech and slides, around that level of detail and explanation. But you prepare material for 
delivery outside of your presentation (desert). This could be slides and even speech that you can 
provide if people ask for it during the Q&A, whether requests for more supporting data or for 
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background explanation. Importantly, during your presentation you should tell the audience this 
information will be available to them during the Q&A. 

That information could alternatively be delivered through handouts, though these are becoming 
less common. A more flexible and expansive method is to store the extra materials online and 
then give the audience a link, perhaps through a QR code on the screen, to those materials. You 
can even have different links for different audience requirements: the specialist data, the 
outfielder explanation. Now you're really taking care of the full range of audience needs. 

The downside of the online desert menu? If the extra information is made available immediately, 
it could be very distracting as audience members engage with their smartphones or laptop 
computers instead of listening to you. You're going to lose that social immediacy that is one of the 
benefits of communication in real space and time. 

Anyway, within this fixed main course strategy you have options. For instance, you could offer 
further detail in the Q&A, then in the Q&A also offer more online information. This will avoid the 
cyber-distraction problem while you're presenting. 

In short, this strategy is probably better than the buffet approach. It makes for cleaner slides and 
clearer communication by making use of time outside the strict limits of the presentation. 

You decide 
So, you have ways to satisfy a knowledge-diverse audience. Preparing the extra material is going 
to take your time, and if you're busy you may be inclined not to do it. On the other hand, that 
extra material can reduce pressure as you present. Above all, the more you put into preparation, 
the better the audience engagement with your work is likely to be, and the more you may receive 
from them. It's your decision.   
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Presenting Early in the Research Cycle 
²Ƙȅ ƛǘΩǎ ǳǎŜŦǳƭ ǘƻ ǇǊŜǎŜƴǘ ŜŀǊƭȅΥ 
LŦ ȅƻǳ ŀǊŜ ŜŀǊƭȅ ƛƴ ȅƻǳǊ ǊŜǎŜŀǊŎƘ ŎȅŎƭŜ ŀƴŘ ŘƻƴΩǘ ƘŀǾŜ ǊŜǎǳƭǘǎ ƻǊ ŀƴŀƭȅǎƛǎ ƛǘ Ŏŀƴ ǎǘƛƭƭ ōŜ ǾŜǊȅ ǳǎŜŦǳƭ 
to do a research presentation to get feedback from the audience that may help guide the 
research process. In fact, that's the main reason for doing presentations for your research 
advisers and colleagues throughout the research cycle. 

How this may affect your structure and flow: 
In this case, because you don't have results, you can spend a greater part of your time on 
background, and also on importance, perhaps on method. That's OK, but if you have too much 
background from the beginning the audience is left wondering what the point of all this 
ƛƴŦƻǊƳŀǘƛƻƴ ƛǎΦ ¢ƘŜȅΩǊŜ ǿŀƛǘƛƴƎ ŦƻǊ ȅƻǳ to get to some kind of point. 

So, early in your presentation let the audience know your position in the research cycle and give 
them an outline of the presentation so they can relax and not expect too much. The outline could 
ōŜ ǎƻƻƴ ŀŦǘŜǊ ȅƻǳΩǾŜ ƛƴǘǊƻŘǳŎŜd your general research field or it could be a little later, but it should 
be within the first 15 or 20% or your presentation. 

The most important thing is to get to your statement of idea, or at least a general research 
question, quite quickly so the audience is focused and motivated. 

LŦ ȅƻǳΩǊŜ ǿƻǊǊƛŜŘ ŀōƻǳǘ ǘƘŀǘΣ ǘƘŜƴ ƭƻƻƪ ŀǘ ǘƘŜ ǎǘǊǳŎǘǳǊŜ ŘƛŀƎǊŀƳ ōŜƭƻǿΦ !ǎ ƛǘ ǎƘƻǿǎΣ ƛŦ ȅƻǳ ƘŀǾŜ ŀ 
lot of background, then in the introduction just give enough background so that you can then 
give importance and some kind of main idea, purpose, question. (The audience wants that main 
idea, even if it's not precise, in the introduction; they don't want to wait too long.) Then, in the 
outline ( ), you say "Before discussing my research method, I'd like to give you more detailed 
background." Now the audience is happy (because they know where you are taking them) and 
you can spend more time on background and so on. 
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Logical Flow: "Why" and "So" 
tŀǊǘƛŎǳƭŀǊƭȅ ƛŦ ȅƻǳΩǊŜ ǳǎƛƴƎ ǘƘŜ Lawŀ5 όLƴǘǊƻŘǳŎǘƛƻƴΣ aŜǘƘƻŘΣ wŜǎǳƭǘǎ ŀƴŘ 5ƛǎŎǳǎǎƛƻƴύ structure for 
ŀ ǇǊŜǎŜƴǘŀǘƛƻƴΣ ƛǘΩǎ Ŝŀǎȅ ǘƻ ǘƘƛƴƪ ǘƘŀǘ ȅƻǳ Ƨǳǎǘ ƴŜŜŘ ǘƻ Ŧƛƭƭ ŜŀŎƘ ǎŜŎǘƛƻƴ ǿƛǘƘ ŎƻƴǘŜƴǘΦ Lawŀ5 ŀƭǊŜŀŘȅ 
contains a fundamental logic. You have an idea, you formulate hypotheses and questions around 
that idea, you attempt to answer those questions through testing. You describe the testing in your 
Method section, you show the results, then discuss what they mean. Basically, this describes 
gathering evidence to prove or disprove an idea. That logic is built into the very structure of IMRaD. 
Isn't that enough logic? 

In fact, it's partly because many researchers just fill the IMRaD boxes that so many audience 
members get confused and bored by presentations. The presenter jumps between the parts 
without properly connecting them. There are basic implied connections, but not much is said 
about them. There are lots of statements of fact, which seems very objective and scientific, but 
not much about the thinking that guides the process. What's lacking is logical flow. 

The fact is, a good research presentation makes logical connections between the parts: how they 
connect to a main idea or question, how they connect to each other. For example, they explain 
the rationale for using this particular method. Presenters who are just filling the boxesτand 
perhaps rushingτoften skip across the logical connections that they take for granted but which 
ǘƘŜ ŀǳŘƛŜƴŎŜ ǊŜŀƭƭȅ ƴŜŜŘǎ ǘƻ ƘŜŀǊ ŜȄǇƭŀƛƴŜŘΦ {ƻΣ ŘƻƴΩǘ Ƨǳǎǘ ǘƘƛƴƪ ƻŦ ǎǘǊǳŎǘǳǊŜΣ ǘƘƛƴƪ ƻŦ ƭƻƎƛŎŀƭ ŦƭƻǿΦ 

If you look at the section "The language of logical flow" in the "Word" chapter of this book, you'll 
see there are plenty of words and phrases to help you connect the statements, to make a sensible 
and interesting logical flow. See, too, the model script below in the present chapter. 

There are two very simple words that you should keep in mind as you're preparing your 
presentation... and your research itself for that matter: "why" and "so." 

Why? 
When you are describing a problem, briefly explain why it exists, why it needs to be solved. If 
you're not going to be reporting on results in the presentation tell the audience why. Explain why 
you used a certain method and not another. Tell the audience why you are showing some results 
but not others. Certainly, in discussing the results give suggestions as to why they occurred, the 
reasons behind the data.  

In short, you should constantly keep that question operating in your mind: it will not only make 
you a better presenter, but it will make you are more inquisitive and thorough researcher. 

It is actually possible to use "Why?" and other question words such as "How?" throughout your 
presentation. It breaks an otherwise boring rhythm and intellectually engages the audience. For 
example, speaking of the results you say, "Why did this happen?", then give a possible reason. As 
you discuss the method you used ask, "How did we test this?" Then launch into your description 
of an experiment.  

Don't say "and" when you mean "so" (or "because"). 
Researchers sometimes say something like this in presentations:  

"The patients continually had difficulty standing quickly and we tested their sense of balance." 

What the speaker should be saying is this:  
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"The patients continually had difficulty standing quickly, so we tested their sense of balance." 

Even better: 

"The patients continually had difficulty standing quickly, so we tested their sense of balance, 
because it seemed possible that..." 

The clearest case for using "so" is making clear the logical connection between your research 
limitations and your future studies. 

"The present study used a small sample, so we would like to collect a larger and more diverse 
group of participants." 

So [I just used a logical connection], constantly ask yourself "why?" through every step of your 
presentation. And do that as you prepare your presentation, so that you will tell the audience 
directly the reasons for actions and events, not expect them to guess. It makes the audience's 
experience easier, and also more stimulating.  

 
See the "Useful Terms for Logical Flow" section in the 

"Words" Chapter.  
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Research is an Adventure Story 
How many documentaries have you seen about famous scholars or scientists? Sometimes, the 

story of how great new ideas or technology came alive are even made into drama. There's a 

reason for this. Research is a great story.  

Look at the first diagram below. It's called a "narrative curve of action" and it goes back at least 

as far as Aristotle in ancient Greece. It's a way of describing a sequential pattern that an 

extraordinarily large number of storiesτnot just books or manga, but movies, even gamesτ

follow. So it seems like this sequence is fundamental to the way humans operate. In fact, you 

could argue that humans are distinguished as a storytelling animal and this is their basic 

evolutionary story, the story of problems and their resolution, of possibilities (dreams) and their 

achievement. 

 

Now look at this: 

 

Yes, it's the research cycle shown on a narrative curve, and look how well it fits in terms of 

describing the experience of researching: your initial wondrous introduction to the complex 

subject, finding a problem to work on, setting questions, creating a scheme (method) to find 

answers and perhaps create something new, your growing tension (stress?) as you approach the 

results, what you discover and what it means, then where it leads next. Whatever happens, you 
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go through a quite intense experience and you finish in a different placeτnot just practically 

but emotionallyτfrom where you began.  

So, what? 

So, when you present your research as a series of parts, of boxes, and you don't connect the 

boxes logically you are covering over that story. This is why just filling the IMRaD structure 

boxes can create a boring experience for both you and for your audience. 

You're not a professional storyteller or actor or movie director, and your presentation is not 

entertainment. But you don't actually have to remove the story from your presentation. 

Without becoming too dramatic, without acting like someone you are not, without changing the 

standard research presentation structure, and without using lots of unscientific language, you 

can tell the story of your research cycle. 

How do you do that? You just connect the boxes with the logic of questions and answers that 

inspires and guides the research process. And, if you feel it's suitable, you include yourself 

(maybe your colleagues) in the story. We do that more now anyway since we're more likely 

these days to use the active form and "I" and "we" in describing and explaining, even more so in 

presentations than in articles. 

This is not to say that you should do that, only that if you feel the context is right, you can. 

Sometimes you will see others doing itτpresenting their research as a storyτwithout acting, 

quite naturally, because to them research is a story... and because it can be both clearer and 

more engaging with that narrative thread running through the presentation. 

The model script below gives an example of this approach. 
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Model Outfield Script with Flow 

The Effect of Banana Eating on Intelligence 

Task: 
Next to the underlined phrases in this script, write one of the letters in brackets below (L, 
T, M or R) to show what those phrases are doing. 
(L)  Logical transition/connection (cause/effect; reasons)Υ ά²ƘȅκōŜŎŀǳǎŜΦΦΦέ 
(T)  Simple transition [ Υ άbŜȄǘΣ LΩŘ ƭƛƪŜ ǘƻ ǘŜƭƭ ȅƻǳ ŀōƻǳǘΦΦΦέϐ 
(M)  Careful, moderate statement: [ Υ άLǘ may be ǘƘŀǘΦΦΦέϐ 
(R)  Researcher reaction: [ Υ ά¢Ƙƛǎ ǿŀǎ ƴƻǘ ŀǎ ŜȄǇŜŎǘŜŘΦέ 

Introduction 

Opening 
LΩƳ ǎǳǊŜ ȅƻǳ ƪƴƻǿ ǿƘŀǘ ǘƘƛǎ ƛǎΦΦΦ ŀ ōŀƴŀƴŀΦ Iƻǿ Ƴŀƴȅ ƻŦ ȅƻǳ ƘŀǾŜ ŜŀǘŜƴ ŀ ōŀƴŀƴŀ ƛƴ ǘƘŜ 
past week?  

Importance 
Bananas are an important part of human lives. They are a central part of the diet for 
millions of people in developing countries and one of the main products bought in 
supermarkets across the world. 

Previous Studies 
Bananas (of the musa genus) are often recommended in popular media articles as a 
source of various forms of nutrition, including nutrients supporting brain function. This 
is supported by chemical analysis by Adumbri (2014) among others. 

Problem / Research Gap 
But can we conclude from this that eating bananas actually has long term effects upon 
intelligence? No research had previoǳǎƭȅ ōŜŜƴ ŎƻƴŘǳŎǘŜŘ ǘƻ ŘŜǘŜǊƳƛƴŜ ǘƘƛǎΧ 

Aim 
So (   ) our research set out to answer that question. 

Thesis 
We were surprised at (   ) the results of our study. We believe they show that bananas 
do indeed have positive effects upon intelligence and that these last for some time. 

Outline 
Here I will briefly describe how we did the study (method) and the results we got, then 
what we discovered in analyzing those results. First, though, let me give you a little more 
background (   ). 

Body 

Further Background 
Studies by Adumbri, Sakura and Malaga have revealed that the most commonly eaten 
type of banana, the Cavendish, contains 4 substances that contribute directly or 
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indirectly to cognitive function: vitamin B6, magnesium, tryptophan and glucose. The 
quantities in a single banana are not high, but they are significant. Still, this does not 
necessarily mean that simply eating bananas will make you more intelligent. No one 
could be sure. Therefore ό   ύΣ ƘŜǊŜΩǎ ǿƘŀǘ ǿŜ ŘƛŘΦ 

Method 
We asked for volunteers through a website connected to our university. We gathered 
130 volunteers, but excluded three people who had eating disorders, so (   ) we finally 
got 127 volunteers, 67 females and 60 males. They were aged from 19 to 63 years of age 
with a mean age of 34 and a median age of 29. They included professors, researchers, 
students, office and cleaning staff, 94% Japanese. A preliminary survey revealed that 
they ate an average of 1 banana every 3 days. 

In order to (   ) get the baseline intelligence level of the participants we asked them to 
take an intelligence test, the Stanislavky IQ test (2016), before the trial. To (   ) make 
useful comparison possible, we then divided the participants into a test group and a 
control group with approximately the same average and range of IQs and with the same 
number of men and women in each group and the same mean and median age. Apart 
from that the selection was random. 

The test group was asked to eat 4 Cavendish bananas a day for 3 months, the control 
group was instructed to simply continue eating as normal. We used a different version 
of the initial IQ test at the end of the 3 month test period. We decided that if a significant 
difference was found at that time we would conduct later tests at 6 months and 1 year 
after the trial period so as to (   ) determine if the effects lasted. Now, let me (   ) 
show you what happened. 

Results 
Here are the IQ results at the beginning. Both groups had an average IQ of 117. At the 
end of the study here are the scores. Control group 119. Banana-eaters 125. This amazed 
us (   ). Consequently (   ), in order to see if the effects were lasting we asked the 
participants in the test group (the banana eaters) to go back to their routine diet and we 
did a follow up IQ test at 6 months and got these scores: control group 118, banana 
eaters 122. Then we did another test at 12 months. The scores were control group 117, 
banana eaters 118. So we no longer had a significant difference. 

Discussion 
What does this mean? The results showed a strong positive correlation between eating 
bananas and scores on Stanislavsky IQ tests. These effects lasted beyond the period of 
intense banana eating, but they appear to subside over time so that intelligence returns 
to a normal state. Upon analysis, we found no significant difference between men and 
women, nor between young and old in terms of the amount of change. 

At this point we cannot say precisely what the cause is. One thing that the lasting effect 
tells us is that it is probably not the glucose or tryptophan in bananas that produces the 
improved IQ because we know these tend to have only short-term effects. However, it is 
not clear whether the two other substances in bananas related by previous researchers 
to brain function, vitamin B6 and magnesium, are the reason. ²Ŝ ŘƻƴΩǘ ƪƴƻǿ ŜƴƻǳƎƘ 
(   ) about the neurological effects of these substances at this stage. It seems possible 
that (   ) the various substances somehow work together.  
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Conclusion 

Restatement of thesis 
To sum up, this study had one very interesting finding. There are strong indications here 
that bananas do have some relatively lasting effect upon intelligence. 

Limitations 
Of course, there is a lot of work to be done. We understand that our study population 
was quite small and homogenous in terms of cultural background. 

Future Studies/recommendations 
For that reason (   ) we would like to expand the study to populations beyond the 
university and beyond Japan. We would also like to work with researchers in neural 
biology to get a better understanding of why this effect may have happened, what 
chemical processes are involved and how we can design experiments to learn more. Also, 
similar studies with other foods might be undertaken and comparisons made. 

Importance / Applications 
Since bananas are such an important part of the global food economy, if we can replicate 
these results it could have quite a big impact on international food culture.  
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Template: outfield IMRAD Presentation  
TITLE: ______________________________________________________________________ 

Subtitle: ______________________________________________________________________ 

INTRODUCTION 

General Background Situation 

______________________________________________________________________________ 

______________________________________________________________________________

______________________________________________________________________________ 

Problem and/or Possibility 

______________________________________________________________________________ 

______________________________________________________________________________

______________________________________________________________________________ 

Importance (Here or after main idea, or both places. See section on importance.) 

______________________________________________________________________________ 

______________________________________________________________________________

______________________________________________________________________________ 

General Research Aim 

______________________________________________________________________________ 

______________________________________________________________________________ 

Further (Deep) Background 

______________________________________________________________________________ 

______________________________________________________________________________

______________________________________________________________________________ 
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Specific Research Aim / (Hypo)thesis / Research Question (Complete sentence(s).) 

______________________________________________________________________________ 

______________________________________________________________________________ 

METHOD 

______________________________________________________________________________ 

______________________________________________________________________________

______________________________________________________________________________

______________________________________________________________________________ 

RESULTS 

______________________________________________________________________________ 

______________________________________________________________________________

______________________________________________________________________________ 

DISCUSSION (Meaning of the Results) 

______________________________________________________________________________ 

______________________________________________________________________________

______________________________________________________________________________ 

CONCLUSION 

Limitations 

______________________________________________________________________________ 

______________________________________________________________________________ 

Future Studies 

______________________________________________________________________________ 

______________________________________________________________________________ 

Final message (importance / applications) 

______________________________________________________________________________  
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Template: Research in Progress Presentation 

WORKING TITLE: __________________________________________________________ 

Subtitle: ______________________________________________________________________ 

INTRODUCTION 

Background Situation 

______________________________________________________________________________ 

______________________________________________________________________________

______________________________________________________________________________

______________________________________________________________________________ 

Problem and/or Possibility 

______________________________________________________________________________ 

______________________________________________________________________________

______________________________________________________________________________ 

Importance (Here or after main idea, or both places. See section on importance.) 

______________________________________________________________________________ 

______________________________________________________________________________

______________________________________________________________________________ 

Aim / (Hypo)thesis / Research Question (Write complete sentence if possible (s).) 

______________________________________________________________________________ 

______________________________________________________________________________

______________________________________________________________________________ 

FURTHER BACKGROUND (including previous studies) 

______________________________________________________________________________ 

______________________________________________________________________________
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______________________________________________________________________________

______________________________________________________________________________ 

______________________________________________________________________________

______________________________________________________________________________ 

PLANNED METHOD / THEORY 

______________________________________________________________________________ 

______________________________________________________________________________

______________________________________________________________________________

______________________________________________________________________________

______________________________________________________________________________ 

______________________________________________________________________________

______________________________________________________________________________

______________________________________________________________________________ 

CONCLUSION 

Prediction / Limitations 

______________________________________________________________________________ 

______________________________________________________________________________

______________________________________________________________________________ 

Final message (importance / applications) 

______________________________________________________________________________ 

______________________________________________________________________________

______________________________________________________________________________ 
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Words 
☻ ǫɓɪɶȸɵ   
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Choosing words for clarity 
Especially at international conferences, but even within research groups these days, people are 

ŎƻƳƳǳƴƛŎŀǘƛƴƎ ƛƴ ǘƘŜƛǊ ǎŜŎƻƴŘ ƻǊ ǘƘƛǊŘ ƭŀƴƎǳŀƎŜΦ ¢ƘŀǘΩǎ ƻŦǘŜƴ 9ƴƎƭƛǎƘΦ [ƛǎǘŜƴƛƴƎ ƛƴ ŀ ƭŀƴƎǳŀƎŜ ȅƻǳ 

ŘƻƴΩǘ ǳǎŜ Ƴƻǎǘ ƻŦ ǘƘŜ ǘƛƳŜ ƛǎ ŘƛŦŦƛŎǳƭt, and it gets much harder when the subject is research: there 

are more complex words and they are tied to really complicated ideas and systems. If you're 

listening to a presentation from the edge or outside of your field, that adds another level of 

difficulty. 

Our goal as presenters is usually to gather as much input, feedback as possible from the audience, 

so we want to make sure as many of them as possible understand, right? What can we do to make 

that happen? Here are some suggestions. All of them require you to think about what the 

audience knows, what they need to know from you, and what you most want to tell them: your 

point. 

Use the simplest word that fits 
Stay focused on communicating the content. Sometimes technical language is needed, and if the 

audience knows it already, that's not ŀ ǇǊƻōƭŜƳΦ .ǳǘ ŘƻƴΩǘ ǘǊȅ ǘƻ ƛƳǇǊŜǎǎ ǘƘŜ ŀǳŘƛŜƴŎŜ ǿƛǘƘ ȅƻǳǊ 

ǾƻŎŀōǳƭŀǊȅΦ LŦ ǘƘŜǊŜΩǎ ŀ ǿƻǊŘ ǘƘŀǘ Ƙŀǎ ǘƘŜ ǎŀƳŜ ƳŜŀƴƛƴƎ όƻǊ ŎƭƻǎŜ ŜƴƻǳƎƘ ŦƻǊ ȅƻǳǊ ǎǇŜŎƛŦƛŎ 

purpose) that is more likely to be known by your listeners, use it. Obviously, this becomes more 

important for outfield audiences. 

If a word will be too difficult for your audience, you have 3 choices.  

Keep these in mind and run through them when it's decision time in your preparation. 

ŀΦ wŜǇƭŀŎŜ ƛǘΧ ǿƛǘƘ ǎƻƳŜǘƘƛƴƎ ǘƘŀǘ ƛǎ ŎƭƻǎŜ ŜƴƻǳƎƘ ŀƴŘ ǎƛƳǇƭŜǊΦ Lǘϥǎ ǘƘŜ ǉuickest option. 

b. Explain it. This may take valuable time. But it could give you more freedom and allow greater 

depth once the explanation is done. 

c. Cut it. If there's no good replacement word, and you don't have time to explain it, ask yourself 

if it's absolutely necessary for you to talk about this in your limited time. 

Use active grammar more than passive grammar 
It used to be that passive grammar was preferred in scholarly writing, especially the sciences, 

because it ǊŜƳƻǾŜǎ ǘƘŜ ǎǳōƧŜŎǘ όάLέ ŀƴŘ άǿŜέύ ŀƴŘ ǘƘǳǎ ŀǇǇŜŀǊǎ ƳƻǊŜ ƻōƧŜŎǘƛǾŜΦ .ǳǘ ǘƘŜǊŜ Ƙŀǎ 

been a trend toward the active formτincluding using "I" and "we"τin recent decades, with good 

ǊŜŀǎƻƴǎΦ CƛǊǎǘƭȅΣ ǎǇŜŀƪƛƴƎ ǿƛǘƘƻǳǘ ǊŜŦŜǊŜƴŎŜ ǘƻ ƻǳǊǎŜƭǾŜǎ ŘƻŜǎƴΩǘ ǊŜŀƭƭȅ ƳŀƪŜ ǘƘŜ ǊŜǎŜŀǊŎƘ ƛǘǎŜƭŦ 

more objective. Secondly, and especially important for presentations, the passive form tends to 

be more difficult for listeners to process mentally. For example, which is easiest to understand? 

Passive: ά¢ƘŜ ǇŀǊǘƛŎƛǇŀƴǘǎ ǿŜǊŜ ŀǎƪŜŘ ǘƻ ǊŜǎǇƻƴŘ ǘƻ ǉǳŜǎǘƛƻƴǎ ǘƘŀǘ ǿŜǊŜ ŘŜƭivered through online 

ƛƴǘŜǊǾƛŜǿǎέ  

ActiveΥ ά²Ŝ ƛƴǘŜǊǾƛŜǿŜŘ ǇŀǊǘƛŎƛǇŀƴǘǎ ƻƴƭƛƴŜ ŀƴŘ ŀǎƪŜŘ ǘƘŜƳ ǘƻ ǊŜǎǇƻƴŘ ǘƻ ǉǳŜǎǘƛƻƴǎΦέ 

There is also a time issue here. The active tends to take less words, less time. 
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[ƛƳƛǘ ǳǎŜ ƻŦ ƛƳǇŜǊǎƻƴŀƭ ǇǊƻƴƻǳƴǎ όǎǳŎƘ ŀǎ άƛǘέύΦ 
When you were learning to write in English you may have been advised to avoid repeating nouns, 

ŀƴŘ ƛƴǎǘŜŀŘ ǘƻ ǳǎŜ ǇǊƻƴƻǳƴǎ ƭƛƪŜ άƛǘΦέ ¢ƘŀǘΩǎ ƎƻƻŘ ŀŘǾƛŎŜΣ ōǳǘ ŦƻǊ ǊŜǎŜŀǊŎƘ ŎƻƳƳǳƴƛŎŀǘƛƻƴτand 

especially for presentations, where the audience is listening to complex contentτƛǘΩǎ ōŜǎǘ ǘƻ 

ǊŜǇŜŀǘ ǘƘŜ ƴƻǳƴ ŀ ƭƛǘǘƭŜ ƳƻǊŜ ƻŦǘŜƴ ōŜŎŀǳǎŜ ƛǘΩǎ ŜŀǎƛŜǊ ŦƻǊ ǘƘŜ ŀǳŘƛŜƴŎŜ ǘƻ ŦƻƭƭƻǿΥ ǘƘŜȅ ŘƻƴΩǘ ƘŀǾŜ 

to search back through their memory and do grammar puzzles to connect the pronoun to the 

noun you mentioned before.  

Avoid using various words for the same thing.  
This is similar to the pronoun issue. You are encouraged in school to vary your vocabulary. But an 

audience listening to a presentation, perhaps in a second language, doesn't want to mentally 

process different words with the same meaning. In particular, keep your keywords the same. 

5ƻƴΩǘ Ŏŀƭƭ ǎƻƳŜǘƘƛƴƎ άȄέΣ ǘƘŜƴ ǊŜŦŜǊ ǘƻ ƛǘ ŀǎ άȅέΣ ƭŀǘŜǊ ŀǎ άȊέ for the sake of interesting variation. 

¢ƘŀǘΩǎ Ƨǳǎǘ ŀǎƪƛƴƎ ŦƻǊ ǘǊƻǳōƭŜΦ   

Avoid long sentences.  
Sometimes you need to connect ideas, and no audience wants to hear just one short, simple 

sentence after another. But as much as possible avoid complicated sentences. They require more 

work to understand. Again, this is a more serious issue with presentations than writing because 

of the difficulty of listening in real time. 

Keep a simple sentence time-flow. 
There are exceptions, but in general when you are describing processes, move from past towards 

ǘƘŜ ǇǊŜǎŜƴǘΦ CƻǊ ŜȄŀƳǇƭŜΣ ŘƻƴΩǘ ǎŀȅ ά²Ŝ ǎǳōƧŜŎǘŜŘ ǘƘŜ ǎǳǊŦŀŎŜ ǘƻ ƭŀǎŜǊ ǘǊŜŀǘƳŜƴǘ ŀŦǘŜǊ ŎƭŜŀǊƛƴƎ 

ŀǿŀȅ ƛƳǇǳǊƛǘƛŜǎ ǿƛǘƘ ǎƻƭǾŜƴǘ ŎƘŜƳƛŎŀƭǎέΦ {ŀȅΣ ά²Ŝ ŎƭŜŀǊŜŘ ǘƘŜ ǎǳǊface of impurities using solvent 

chemicals, then ōŜƎŀƴ ƭŀǎŜǊ ǘǊŜŀǘƳŜƴǘΦέ !ƎŀƛƴΣ ƛǘΩǎ Ƨǳǎǘ ŜŀǎƛŜǊ ǘƻ ǳƴŘŜǊǎǘŀƴŘΦ 

Don't hide a list inside a sentence 
This is best explained through an example. Look at this sentence: 

"According to this model, support for the nurse from colleagues, seniors and bosses, 

opportunities for communication with doctors, the nurse's autonomy, and adequate time to 

make decisions affect the quality of care." 

Here we get quite a long list before we get to the point of the list. That's just more difficult to 

process. So, try this: 

"According to this model, the quality of care is affected by various factors: support for the nurse 

from colleagues, seniors and bosses; opportunities for communication with doctors; the nurse's 

autonomy; and adequate time to make decisions. 

Same content, almost the same words, but much easier to understand, right? 
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Scientific language has become less formal 
 Based on an article in Nature  v.539, p.140 (10 November 2016)  

Much scholarly and scientific writing is simply not designed for human ears. Academic writing is 

typically a code, with freedom of expression and emotional range reduced in favor of explicit 

meaning and reduction in ambiguity. But, do the academics of the Internet age still communicate 

as formally as their colleagues did in the 1960s? 

Analysis published online in the journal English for Specific Purposes looked at the language of 

academic papers selected at random from several high-impact journals published across a range 

of disciplines in 1965, 1985 and 2015 (K. Hyland and F. Jiang Engl. Specif. Purp. 

http://doi.org/bssn; 2017). It showed that academic publishing in applied linguistics and 

sociology has become slightly more formal [perhaps because those fields are anxious to seem 

άǎŎƛŜƴǘƛŦƛŎŀƭƭȅ ƻōƧŜŎǘƛǾŜέϐΦ .ǳǘΣ ƛƴ ŎƻƴǘǊŀǎǘΣ ǘƘŜ ƴǳƳōŜǊ ƻŦ ƛƴŦƻǊƳŀƭ ŦŜŀǘǳǊŜǎ ƛƴŎƭǳŘŜŘ ƛƴ papers in 

the major electrical-engineering journals went up by 9% over the 40 years. In biology journals, 

informal language increased by 24%, dominated by a 200% ƛƴŎǊŜŀǎŜ ƛƴ ǿƻǊŘǎ ǎǳŎƘ ŀǎ ΨLΩ ŀƴŘ ΨǿŜΦΩ 

Formerly, personal pronouns were discouraged in academic writing, with many guidelines to help 

inexperienced ǿǊƛǘŜǊǎ ŀǾƻƛŘ ǘƘŜƳΣ ŜǎǇŜŎƛŀƭƭȅ ǘƘŜ ǇŀǎǎƛǾŜ ǾƻƛŎŜ όǎƻ ǿŜ ǿƻǳƭŘ ƴƻǘ ǿǊƛǘŜ άǿŜ ǎŀǿ 

ǎƻƳŜǘƘƛƴƎέ ōǳǘ ǊŀǘƘŜǊ άƛǘ ǿŀǎ ǎŜŜƴέύΦ ¢ƘŜ ǇŀǎǎƛǾŜ ǾƻƛŎŜ ƘŀŘ ōŜŜƴ ŜƴŎƻǳǊŀƎŜŘ ƛƴ ǎŎƘƻƭŀǊƭȅ writing 

because it introduces distance between the research data and the researcher, and between the 

writer and reader. This suggests detached objectivity in observations and conclusions. It just feels 

more scientific. 

However, in biology and some engineering this is changing. One explanation for the rise in 

informality is that as the passive voice becomes less fashionable, one obvious way to restructure 

sentences is to use a personal pronoun. 

So why change to less formality? Probably because active voice is more direct and easier to read, 

and because it has more impact. This has useful implications for presentations, which have 

generally been less formal than written research articles anyway. Clear efficient communication 

is especially important in spoken expression (with limited time), ŀƴŘ ƛǘΩǎ ǎƭƛƎƘǘƭȅ ǊƛŘƛŎǳƭƻǳǎ ǘƻ ǳǎŜ 

impersonal formal language to pretend that άI do not exist,έ when I am standing in front of the 

audience.  

* Check with conference organizers (or through previous conference abstracts) to see if a 

certain style/tone is preferred. 

 
 
 
 
 

http://doi.org/bssn
http://doi.org/bssn
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Basic Transition PhrasesḨ ɓɪɶȸ 

Starting your presentation 

 ─  

 ω Good morning/afternoon. 
 ω ¢ƻ ōŜƎƛƴΣ LΩŘ ƭƛƪŜ ǘƻΧ 
 ω Let me start with some brief background.  

 Why you are giving the presentation 

  

ω aȅ Ƴŀƛƴ Ǉƻƛƴǘ ƛǎΧ 
ω My purpose/aim/objective is to ... 
ωThis is important because ... 

 Outline 

 ─ ╣ 

ωThere are ... parts in my presentation... 

ωLΩƭƭ ǇǊƻŎŜŜŘ ǘƘǊƻǳƎƘ ΦΦΦ ǇŀǊǘǎΦΦΦ 
ωŦƛǊǎǘƭȅκǎŜŎƻƴŘƭȅκƴŜȄǘκŦƛƴŀƭƭȅΣ LΩƭƭ ŘƛǎŎǳǎǎκƭƻƻƪ ŀǘ 

ωThe main points/issues I will touch on are... 

 Introducing the first point 
 ⌐ ╢ 

ω Let's/Let me start/begin with ... 
ω {ƻΣ ŦƛǊǎǘ LΩŘ ƭƛƪŜ ǘƻ ΦΦΦ 

 Showing graphics, slides etc. 

 ⌂≥⁸ ╩  

ω I'd like to illustrate this by showing you... 

ω [ƻƻƪ ŀǘ ǘƘƛǎΦ 

ω !ǎ ȅƻǳ Ŏŀƴ ǎŜŜ ƛƴ ǘƘƛǎ ƛƳŀƎŜΧ 

 Ending a point/section ╕≤╘ 
ω {ƻΣ ǘƘŀǘΩǎΧ 

ω {ƻ ƳǳŎƘ ŦƻǊ Χ 

 Moving to the next point  

  ┼ 

ω Now let me/let's move on to ... 
ω bƻǿ LΩŘ ƭƛƪŜ ǘƻ ƭƻƻƪ ŀǘ Χ 

 Logical connectors 
 ≠↑ ╩ ═╢√╘⌐Χ╩⇔√  

ωLet me explain why/how we did this. 

ω{ƻΧ κ ¢ƘŜǊŜŦƻǊŜΧ κ/ƻƴǎŜǉǳŜƴǘƭȅΧ 

ωThis is why... 
ω CƻǊ ǘƘŀǘ ǊŜŀǎƻƴΦΦΦ 

 ƷGiving more details 
 ╩ ⅎ╢ 

ω I'd like to expand on this aspect/problem/point. 
ω Let me elaborate on that. 
ω [ŜǘΩǎ ƭƻƻƪ ŀǘ ǘƘƛǎ ƛƴ ŀ ƭƛǘǘƭŜ ƳƻǊŜ ŘŜǘŀƛƭΦ 

ƷReferring to a later topic 
 ─∟⌐ ═╢ ⌐≈™≡┤╣≡⅔ↄ 

ωLΩƭƭ come back όǊŜǘǳǊƴύ ǘƻ ǘƘƛǎ Ǉƻƛƴǘ ƭŀǘŜǊ Χ 

 ƷReferring back to an earlier point 

 ∆≢⌐ ═√↓≤⌐ ┘  

ω Let me go back to what I said earlier about ... 

ω ̧ƻǳ Ƴŀȅ ǊŜŎŀƭƭ L ǎŀƛŘ ŜŀǊƭƛŜǊΧ 

 ƷSummarizing, repeating main point 

╩╕≤╘⁸ ╩  

ω So let me recap the main points of my presentation: 

ω I'd  now like to sum up the main points which were: 
  - ŦƛǊǎǘ L ŎƻǾŜǊŜŘΧ Σ ǘƘŜƴ L ǘŀƭƪŜŘ ŀōƻǳǘΧ Σ ŦƛƴŀƭƭȅΣ LΧ  
ω ¢ƘŜ Ƴŀƛƴ Ǉƻƛƴǘ LΩǾŜ ǘǊƛŜŘ ǘƻ ƳŀƪŜ ƛǎ Χ 

 ƷConclusion  

ω Let me conclude by saying that / quoting ... 
ω [Ŝǘ ƳŜ ǎǘǊŜǎǎ Ƙƻǿ ƛƳǇƻǊǘŀƴǘ ǘƘƛǎ ƛǎΦ 
ω Lƴ ŎƻƴŎƭǳǎƛƻƴΣ ƭŜǘ ƳŜ ƭŜŀǾŜ ȅƻǳ ǿƛǘƘ ǘƘƛǎ ǘƘƻǳƎƘǘΥ Χ 
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The language of logical flow 
 

Logical transitions: Showing WHY you did something. 
{ƻΧ    όΥ ά²Ŝ ǿŀƴǘŜŘ ǘƻ ƭŜŀǊƴ ǿƘȅ ōŀƴŀƴŀǎ ǊŀƛǎŜ ƛƴǘŜƭƭƛƎŜƴŎŜΣ so ǿŜ ǎŎŀƴƴŜŘ ǘƘŜ ōǊŀƛƴΧέύ 
¢ƘŜǊŜŦƻǊŜΧ 
CƻǊ ǘƘƛǎ ǊŜŀǎƻƴΧ 
.ŜŎŀǳǎŜ ƻŦ ǘƘƛǎΧ 
!ǎ ŀ ǊŜǎǳƭǘΧ 
IŜƴŎŜΧ 
!ŎŎƻǊŘƛƴƎƭȅΧ  
/ƻƴǎŜǉǳŜƴǘƭȅΧ 
¢ƘǳǎΧ 
²ƛǘƘ ǘƘŀǘ ƛƴ ƳƛƴŘΧ 
So here is how ǿŜΧ ώǘŜǎǘŜŘ ƻǳǊ ƘȅǇƻǘƘŜǎƛǎ]]  

Logical intention 
¢ƘŜ ǊŜŀǎƻƴ ǿŜ ŘƛŘ ǘƘƛǎ ƛǎΧ κ ¢ƘŜ ǊŜŀǎƻƴ ǘƘƛǎ ƘŀǇǇŜƴŜŘ ƛǎΧ 
[Ŝǘ ƳŜ ŜȄǇƭŀƛƴ ǿƘȅΧ 
Lƴ ƻǊŘŜǊ ǘƻΧ ǿŜΧ  ώΥ άIn order to ensure consistency, we ƪŜǇǘ ǘƘŜ ǊƻƻƳ ǘŜƳǇŜǊŀǘǳǊŜ ǎǘŀōƭŜΦέϐ 
¢ƻΧ ǿŜ ώIŜǊŜ ά¢ƻέ ƛǎ ǎƘƻǊǘ ŦƻǊ άLƴ ƻǊŘŜǊ ǘƻέ όǎŜŜ ŀōƻǾŜύϐ 
!ǎ ŀ ǿŀȅ ǘƻκƻŦΧ ǿŜΧ  ώΥ !ǎ ŀ ǿŀȅ ƻŦ ǊŜŘǳŎƛƴƎ ōƛŀǎΣ ǿŜΧϐ 

Logical question connection (before event) 
How could we [test/confirm/solve] this? 

Logical question connection (after event) 
Why did ǿŜ Řƻ ǘƘƛǎΚ .ŜŎŀǳǎŜΧ 
Why did ǘƘƛǎ ƘŀǇǇŜƴΚ .ŜŎŀǳǎŜΧ 
How did we do this? 
What does this mean? 

Cause and Effect Relations between events  
This is because / due to... 
This is a result of... 
This happened because... 
This causes / produces / leads to...  

 

:  !ǾƻƛŘ ǳǎƛƴƎ άǘƘŜƴέ ŀǎ ŀ ƭƻƎƛŎŀƭ ŎƻƴƴŜŎǘƻǊ ƛƴ ŀŎŀŘŜƳƛŎ ŎƻƴǘŜȄǘǎΦ Lǘ ƛǎ ǳǎǳŀƭƭȅ ǳǎŜŘ ŀǎ ŀ ǘƛƳŜ 
ŎƻƴƴŜŎǘƻǊΥ ά· ƘŀǇǇŜƴŜŘΣ ǘƘŜƴ όŀŦǘŜǊ ǘƘŀǘύ ¸ ƘŀǇǇŜƴŜŘΦέ ¦ǎƛƴƎ ƛǘ ŦƻǊ ŀ ƭƻƎƛŎŀƭ ŎƻƴƴŜŎǘƛƻƴ Ŏŀƴ ōŜ 
ŎƻƴŦǳǎƛƴƎΦ ά{ƻΧέ ƛǎ ōŜǘǘŜǊΦ !ǘ ǎŎƘƻƻƭΣ Japanese may be taught to avoid ǳǎƛƴƎ άǎƻ,έ but it is actually 
suitable and commonly used even in academic speaking. 
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Phrases for General Presentation Flow 
͛ѫǱɓɪɶȸ 

1: Introductions ᾚЊƲ⅜  
Introducing yourself, institution/department 

⁸ ∆╢ ה ─  
- Hi. Thanks for coming ...  
- I am a student/researcher at ...  
- I am part of a team of 20 researchers and our funding comes from... 
- Our research is being carried out with the collaboration of the University of ...  
 
Giving your present stage in the research cycle 

─ ╩  
- What I'm going to present is actually still only in its early stages, but... 

- We are already at a quite advanced stage of the research.  

- Our research, which we have just finished, is actually part of a wider project involving ...  

 

Giving a general aim 

╩  

In this presentation I am going to/I would like to/I will 

- discuss some findings 

- examine/analyze/bring to your attention... 

- argue that... 

- give an analysis of/explore the meaning of 

- prove/demonstrate to you that ... 

 

Outlining your flow (traditional) 

╣╩↨∫≤ ⌂☻◒♇♪♁כ○  

- I will begin by giving you an overview of / background on...  
- Then I will move on to... 

-   After that I will deal with ... And I will conclude with  

 

Outlining your flow (less formal) 

╣╩↨∫≤ ╛╛◌☺ꜙ▪ꜟ⌂☻♃▬ꜟ  

- CƛǊǎǘΣ LΩƭƭ ōŜ ƭƻƻƪƛƴƎ ŀǘ ·Φ 

- ¢ƘŜƴ ǿŜΩƭƭ ōŜ ƭƻƻƪƛƴƎ ŀǘ ¸Φ ¢ƘŜƴΣ ǿŜΩƭƭ ŦƻŎǳǎ ƻƴ ¸Φ 

- !ƴŘ Ŧƛƴŀƭƭȅ LΩƳ ƎƻƛƴƎ ǘƻ ǘŀƪŜ ȅƻǳ ǘƘǊƻǳƎƘ ½Φ 

- {ƻΣ ƭŜǘΩǎ ōŜƎƛƴ ōȅ ƭƻƻƪƛƴƎ ŀǘ ·Φ 

 

Explaining your focus (informal) 

╩ ◌☺ꜙ▪ꜟ⌂☻♃▬ꜟ  

- The main focus will be on ... 
- LΩǾŜ ŎƘƻǎŜƴ ǘƻ ŦƻŎǳǎ ƻƴ · ōŜŎŀǳǎŜΦΦΦ  
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- What I think, well what I hope, you will find interesting is ...  
- LΩƳ bh¢ ƎƻƛƴƎ ǘƻ Ŏover P and Q; LΩƳ Ƨǳǎǘ ƎƻƛƴƎ ǘƻ ΦΦΦ  
 
Showing Importance (Importance) and Enthusiasm 

─ ה ה ™ ╣╩  
- This is an area that has been really neglected 

- This is important because 

- I think this has implications for ... 

- This could make a useful contribution to... 

- ²Ƙŀǘ ǿŜΩǾŜ ŦƻǳƴŘ ƛǎ ǊŜŀƭƭȅ ƛƴǘŜǊŜǎǘƛƴƎΦ 

- I think we have found a radically new solution for... 

- I think we have found a truly innovative approach to... 

- I think we have found a novel way to... 

- We are excited about our results because...  

 
Referring to extra supporting material (including handouts) 

∆╢꜠☺ꜙⱷ╩ ╗ ⌐  
- LΩǾŜ ǇǊŜǇŀǊŜŘ ŀ ƘŀƴŘƻǳǘ ƻƴ ǘƘƛǎΣ ǿƘƛŎƘ L ǿƛƭƭ ƎƛǾŜ ȅƻǳ ŀǘ ǘƘŜ ŜƴŘΦ 

- Details can also be found on our website. The URL is on the handout. 
- You can access details through the QR code on the handout/screen. 

2: TransitionsǫǱǕǵ  
Moving on to the main body of the presentation 

│∂╘─ ⅛╠ ┼ 

- Okay, so let me start by looking at ...  
- {ƻ ŦƛǊǎǘ LΩŘ ƭƛƪŜ ǘƻ ƎƛǾŜ ȅƻǳ ŀ ōƛǘ ƻŦ ōŀŎƪƎǊƻǳƴŘΦ {ƻ ǿƘȅ ŘƛŘ ǿŜ ǳƴŘŜǊǘŀƪŜ ǘƘƛǎ ǊŜǎŜŀǊŎƘΚ ²ŜƭƭΣ ΦΦΦ  

- So what were our main objectives? Well, ...  

 
Direct transition 

♩Ⱨ♇◒╩ ⅎ╢≤⅝ 
- Let me now move onto the question of ...  
- This brings me to my next point ...  
- Next I would like to examine ...  
- Now LΩŘ like to show you B. / Now LΩŘ like to talk about B. 

- hƪŀȅΣ ƭŜǘΩǎ ƳƻǾŜ ƻƴ ǘƻ .Φ 
 
Introducing a new element or topic 

√⌂♩Ⱨ♇◒/ ╩  
- With regard to X ...  
- As far as X is concerned .. .  
- Regarding X ...  
 
Showing where you are in the flow 

ⱪ꜠♀fi─ ╣╩  
-   Okay, so this is where we are. 
- So, this is what ǿŜΩǾŜ looked at so far. 
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Referring to a previous topic to introduce the next stage 

─ ⌐ ╢ ⌐ ╩⅔↕╠™ 
- Before moving on to Z, LΩŘ just like to reiterate what I said about Y. 

- Okay, so ǘƘŀǘΩǎ all I wanted to say about X and Y. bƻǿ ƭŜǘΩǎ look at Z. 

- Having considered X, ƭŜǘΩǎ go on and look at Y. 

- ²ŜΩǾŜ ŦƻŎǳǎŜŘ ƻƴ ·; equally important is Y. 

 
Getting the audience interested in the next stage 

─ ⌐ ╢ ⌐⁸ ╩ ⅝≈↑╢√╘─ ⅝ 
-   Did you know that you can do X with Y? You ŘƛŘƴΩǘΣ ǿŜƭƭ ƛƴ ǘƘŜ ƴŜȄǘ ǎŜŎǘƛƻƴ ƻŦ ǘƘƛǎ 

ǇǊŜǎŜƴǘŀǘƛƻƴ LΩƭƭ ōŜ ǘŜƭƭƛƴƎ ȅƻǳ how. 

3. Emphasizing, observing, exemplifying▌ Ʋ Ʋ˗͈ ˺ 
Emphasizing a point 

╩  
- I must emphasize that ... 
- What I want to highlight is . . .  
- At this point I would like to stress that ...  
- What I would like you to notice here is ...  
- What I would really like you to focus on here is ... 
- These are the main points to remember: 
- The main argument in favor of/against this is ...  

- This is a particularly important point. 

- This is worth remembering because .. .   

 
Expressing surprise (helps to gain interest) 

⌂ ∞≤ ─ ╩ ⅝ ∆  
- To our surprise, we found that . . . 

- We were surprised to find that . . .   

- An unexpected result was .. .  
- Interestingly, we discovered that . . .  
 

General Observations 

₈ ⌐│֙≤֙ ╦╣≡™╕∆⅜Χ₉ 

- Broadly speaking, we can say that ...  

- In most cases/In general this is true. 

- In very general terms ...  

- With certain exceptions, this can be seen as ...  
- For the most part, people are inclined to think that ...  
 
Cause and Effect 

 
- This is because / due to... 
- This is a result of ... 
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- This causes / produces / leads to...  
 

Giving examples 

╩ →╢ 
- Let me give you an example. 
- ¸ƻǳΩƭƭ ǎŜŜ ǘƘŀǘ ǘƘƛǎ ƛǎ ǾŜǊȅ ǎƛƳƛƭŀǊ ǘƻ ΦΦΦ  
- LΩǾŜ got an example of this here. 
- LΩǾŜ ōǊƻǳƎƘǘ ŀƴ ŜȄŀƳǇƭŜ ƻŦ ǘƘƛǎ ǿƛǘƘ ƳŜΦ 
- .... for example/for instance...  
- There are several examples of this, such as .. .  

4. Referring to past or future parts ǑǜȐǋǯϼ֝ȑ 
Referring forward 

─∟⌐ ═╢ ⌐≈™≡ ⌐┤╣≡⅔ↄ 
- IΩƭƭ ŜȄǇƭŀƛƴ ǘƘƛǎ ƛƴ ŀ ƳƻƳŜƴǘ. 

- LΩƭƭ ǘŀƭƪ ŀōƻǳǘ ǘƘŀǘ ƭŀǘŜǊΦ  

- As I will show you later ...  

 
Referring backward 

∆≢⌐ ═√↓≤⌐ ┘  
- As I said before ...  
- Remember I said that ...  
- The concept I mentioned earlier ... 

- As I mentioned a moment ago ... 

- To return to my earlier point ...  

- If we go back to this slide ... (showing an earlier slide) 

5. Discussing results, conclusions ɵ ǵ ό 
Very strong affirmations  

╖─ ⁸  

- These results definitely prove that . . .  
- We are convinced that our results show that ...  
- What these results prove is ...  
 
Tentative affirmations 

↕╣╢  
-  Our results would seem to show that . . . 

-  What these findings seem to highlight is . . . 

-  I think that these results may indicate that . . . 

-  It seems probable from these results that . . . 

- I think it is reasonable to assume that . . .  

- What these results probably mean is ...  

- We are assuming that the reason for this discrepancy is ...  
- We are presuming that this non-agreement is due to ...  
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- This may indicate that ...  

- A possible explanation is ... 

- I believe this is due to ... 

5ƻƴΩǘ ƪƴƻǿ  

∞ ⌐ ∫≡™⌂™ 

- To be honest, we are not exactly sure what these results mean. 
- I am ƴƻǘ ǊŜŀƭƭȅ ǎǳǊŜ ǿƘȅ ǘƘŜ ǊŜǎǳƭǘǎ ŀǇǇŜŀǊ ǘƻ ōŜ ǎƻ ŎƻƴǘǊŀŘƛŎǘƻǊȅΣ ŀƴŘ LΩŘ ōŜ ƛƴǘŜǊŜǎǘŜŘ ǘƻ 

hear what you think. 

Communicating value and benefits 

∫√ ─ ╛ ╣√ ╩ ⅎ╢ 
- So, the key benefit is...  
- One of the main advantages is...  
- We are sure that this will lead to ...  
- The great thing about this is . . .  

6. Ending Ȉǖǖȑ 
Warning audience that presentation is near the end 

╦╡⌐ ⇔ ⅛∫√╠ 
-   hƪŀȅΣ ǿŜΩǊŜ ǾŜǊȅ ŎƭƻǎŜ ǘƻ ǘƘŜ ŜƴŘ ƴƻǿΣ ōǳǘ ǘƘŜǊŜ ŀǊŜ Ƨǳǎǘ ŀ ŎƻǳǇƭŜ ƻŦ ƛƳǇƻǊǘŀƴǘ ǘƘƛƴƎǎ ǘƘŀǘ L 

still want to tell you. 

 
Final summary 

╩⅔↕╠™ 

- Well that brings me to the end of the presentation. So, just to recap ... 
- So let me just go over the main points.  

Pointing to the future 

─ ⁸ ╩  
- {ƻΣ ǿŜΩǾŜ ǎǘƛƭƭ Ǝƻǘ ǉǳƛǘŜ ŀ ƭƻƴƎ ǿŀȅ ǘƻ ƎƻΦ ²ŜΦΦΦ 
- What we need to do now is ...  
- Given these results, it seems to us that the best thing to do now is ...  
- A promising area for future research would probably be ...  
- What we are planning to do next is ...  

Further information 

 
- L ŀƳ ŀŦǊŀƛŘ ǘƘŀǘ L ŘƻƴΩǘ have time to go into this in detail. But you can find more 

information about it on this website (which is on the back page of your handout). 

- If you would like more information on this, then please feel free to email me. My address is 

on the back page of the handout. /My address is in the conference book. 

Thanking the audience 

₈↔ №╡⅜≤℮↔↨™╕⇔√₉ 
- Thanks very much for coming.  

- Thank you for your attention. 

* Adapted from: A. Wallwork, English for Presentations at International Conferences (2010) 
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Giving Nuance 
ǋ ǹǯǫǮɉɣȠɱȷẀȖȒ 

Often we avoid saying things in research presentations because we are not 100% sure. In fact, 
statements about research are often full of uncertainty, but it is often those speculative 
statements that are most important and most interesting, and which will help you get useful 
feedback. {ƻ ƛǘΩǎ sometimes ƎƻƻŘ ǘƻ ǎŀȅ ǘƘŜǎŜ ǘƘƛƴƎǎΧ ǿŜ Ƨǳǎǘ ƴŜŜŘ ǘƻ ǎŀȅ ǘƘŜƳ ŎŀǊŜŦǳƭƭȅΦ  

Make it clear it's only your opinion ₈ ─ ⌐∆⅞╕∑╪⅜...₉ 
Lƴ Ƴȅ ƻǇƛƴƛƻƴΧ 
L ǘƘƛƴƪκŦŜŜƭκōŜƭƛŜǾŜΧ 
!ǎ L ǎŜŜ ƛǘΧ 
The way I see it... 
Lǘ ǎŜŜƳǎ ǘƻ ƳŜΧ 
tŜǊǎƻƴŀƭƭȅΣ L ǘƘƛƴƪΧ 
L ǿƻǳƭŘ ǎŀȅ ǘƘŀǘΧ 

Explain it's too early to be certain, butΧ₈ ╩ ∆⌐│ ∆⅞╕∆⅜⁸ ─ ≢ ⇔

╕∆≤...₉ 

LǘΩǎ ǘƻƻ ŜŀǊƭȅ ǘƻ ŘǊŀǿ ǎƻƭƛŘ ŎƻƴŎƭǳǎƛƻƴǎΣ ōǳǘΧ 
.ŀǎŜŘ ƻƴ ǇǊŜǾƛƻǳǎ ǊŜǎŜŀǊŎƘΣ ǿŜ Ŏŀƴ ǎǇŜŎǳƭŀǘŜ ǘƘŀǘΧ 
CǊƻƳ ǿƘŀǘ ǿŜ ƪƴƻǿΣ L ǿƻǳƭŘ ǇǊŜŘƛŎǘ ǘƘŀǘΧ 
9ŀǊƭȅ ǎƛƎƴǎ ǎǳƎƎŜǎǘ ǘƘŀǘΧ 
²ƘƛƭŜ ǿŜ ŎŀƴΩǘ ōŜ ŎŜǊǘŀƛƴ ŀǘ ǘƘƛǎ ǎǘŀƎŜΣΧ 
²ƘƛƭŜ ƛǘΩǎ ƻƴƭȅ ǎǇŜŎǳƭŀǘƛƻƴ ŀǘ ǘƘƛǎ ǎǘŀƎŜΣΧ 
If I were asked to ƎǳŜǎǎΣ LΩŘ ǎŀȅ Χ 

Express degrees of certainty ₈⅔∕╠ↄ₃₃∞≤ ╦╣╕∆⅜...₉ 
Χ ƛǎ ŀƭƳƻǎǘ ŎŜǊǘŀƛƴƭȅΧ 
Χ ƛǎ όǾŜǊȅύ ǇǊƻōŀōƭȅΧ 
Lǘ ƛǎ όǳƴύƭƛƪŜƭȅ ǘƘŀǘΧ 
L ŀƳ όǾŜǊȅκǉǳƛǘŜκǊŜŀǎƻƴŀōƭȅκǎƻƳŜǿƘŀǘύ ŎƻƴŦƛŘŜƴǘ ǘƘŀǘΧ 
Lǘ ƳƛƎƘǘ ōŜ ǘƘŀǘΧ 
tŜǊƘŀǇǎκaŀȅōŜΧ 
LΩƳ ǿƻƴŘŜǊƛƴƎ ƛŦΧ 
It is ŎƻƴŎŜƛǾŀōƭŜκǇƻǎǎƛōƭŜ ǘƘŀǘΧ 
Lǘ ƛǎ ƴƻǘ ƛƴŎƻƴŎŜƛǾŀōƭŜκƛƳǇƻǎǎƛōƭŜ ǘƘŀǘΧ 

 
* Adapted from: A. Wallwork, English for Presentations at International Conferences (2010) 

 

  

Strong 

Soft 
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Explaining Visualized Data (Charts) 
 

Which word: chart, graph, plot, or table? 
5ƻƴΩt get stressed about it. There'ǎ ŀ ƭƻǘ ƻŦ ƻǾŜǊƭŀǇ ƻŦ ǘŜǊƳǎΦ ά/ƘŀǊǘέ ƛǎ ǘƘŜ Ƴƻǎǘ ƎŜƴŜǊŀƭ ǘŜǊƳ 
and so it is safest. Graphs usually represent relationships between mathematical data. 

 

What type of data visualization? Some common types: 
1. Table 
2. Bar/Column chart 
3. Stacked bar/column chart 
4. Line chart 
5. Area graph 
6. Dual axis graph 
7. Scattergram (Scatter plot chart) 
8. Bubble chart 
9. Pie chart 
10. Radar (spider) chart 
11. Distribution map 
12. Mekko chart 

 

Give the theme 
A slide or chart title is good, but also say to the audience directly what the 
data is basically telling us. 
 

Explain the axes. 
This graph shows... 

άThe horizontal (X) axis shows/indicates ǘƛƳŜ ƛƴ ǳƴƛǘǎ ƻŦ м ȅŜŀǊΦέ 
άOn the vertical (Y) axis you can see the level of emitted sound, in units of мл ŘŜŎƛōŜƭǎΦέ  
άThe units on this axis are..., ranging from 0 to мрлΦέ 

 

Comparing Difference 
ά¢Ƙƛǎ ŎƘŀǊǘ ǎƘƻǿǎ ǘƘŜ ŘƛŦŦŜǊŜƴŎŜ ōŜǘǿŜŜƴ ! ŀƴŘ .Φέ 
άLŦ ǿŜ ŎƻƳǇŀǊŜ ! ŀnd B, you can see a significant similarity/difference/correlation.έ 
  

Describing Change 
hŦ ŎƻǳǊǎŜΣ ǿƘŜƴ ǿŜΩǊŜ ǘŀƭƪƛƴƎ ŀōƻǳǘ ǘƘŜ past we can usually use the past simple form of the verb. 
(EȄŀƳǇƭŜΥ ά/ƘƻŎƻƭŀǘŜ ŎƻƴǎǳƳǇǘƛƻƴ ƛƴ WŀǇŀƴ increased between 2000 and 2017.έύ 
.ǳǘ ǿŜ Ŏŀƴ ŀƭǎƻ ǳǎŜ ǘƘŜ ǾŜǊō άǘƻ ōŜέ Ǉƭǳǎ ǘƘŜ ƴƻǳƴ ŦƻǊƳΥ ά¢ƘŜǊŜ ǿŀǎ an increase in chocolate 

consumption in Japan between 2000 and 2017.έ  
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